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Study on the Educational Problems and Challenges at Secondary
Level in Naxal Affected Areas of Bihar: An Analysis

Ajay Kumar’

Rationale of the Study

Education is a tool for discovery. It has been recognized as a powerful instrument of social,
economic, and political change of society. Educational attainment is a powerful indicator of social
and economic development among the backward and marginalized groups in India. Investing in
education plays a key role in meeting the World Bank's social development objectives, which support
inclusive growth, social cohesion, and accountability in development. Professor Amartya Sen
recently emphasized education as an important parameter for any inclusive growth in an economy.
India is heading towards inclusive growth but lack of education, skills development and transparent
governance became great hindrance in the pathway of inclusive growth.

The red- corridor region of India, devoid of government control is trapped in a destructive
conflict between the State armed government forces on one hand and the Naxal- Maoist brute forces
on the other. In consequence of such a power struggle, the indigenous populace suffer abundant
human right abuses, tortures and forced displacements, affecting them socially, politically,
economically and mainly, educationally.

Education is inextricably connected to nutrition, health, nourishment, sanitation and
therefore acts as a powerful protection mechanism from dreadful effects of unchanging generations of
endemic poverty. Similarly, as education promotes for an overall rationalized development, the
educated masses as compared to the illiterate ones, are less inclined to come in conflict with laws as
well as are less exposed to exploitation like prostitution, child labour and military recruitment. The
Sustainable Development Goals (SDG 4) reiterate the same by emphasizing quality education as an
endeavour to eliminate grave social issues thus declaring early childhood education and care to be
essential in disturbing crisis surroundings.

In the last few years, the government has increased its focus on the education initiatives
especially in Naxal-affected districts. Following the example of Dantewada, the government has
established Education city in almost all such districts through which about one lakh students are
benefitting. The two-way strategy to combat Naxalism seems to be successful (evident from the on ground
scenario as well as the government data). The carrot and stick policy adopted by the government to control
the menace of Naxalism has started showing the results. Education has played a very significant role in this
process. Some researchers have reflected in their study how Naxlite affected areas faced many problems in
educational environment as well as development of secondary education.

Kumar and Yadav (2019) revealed that students of Nuxlite affected areas have less
achievement at secondary level than non-nuxlite areas’ students due to social problem in nuxlite
areas. Further, it is revealed that students of nuxlite areas need healthy environment for their
education to all-round development of the students.

Kumar and Singh (2018) conducted a study about students of elementary and secondary
level and their learning attitude and its problems and challenges. The study revealed that students of
secondary level were more interest and aware about their carrier than elementary level students and
attitude were similar difference between elementary and secondary level.

Verma (2017) studied about emotional wisdom and adjustment of secondary level students
and affect of learning availability. The study revealed that the emotion and adjustment of secondary
level students were difference in terms of gender. Further, it revealed that private school students and
government school students were difference in terms of emotional and adjustment.

" Institute of Education, Bundelkhand University Jhansi
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PREFACE

“Education for all” declares that everyone has a right to education. Its aim
is to give everyone a Chance to learn and benefit from basic education — not as
an accident of circumstance, or as a Privilege, but as a RIGHT. The economic
growth of the country not only depends on natural resources, technology and
capital but mainly on the quantity and quality of manpower. By quality of
manpower, we mean the efficiency and productivity of work force. The efficiency
of the manpower depends on many important factors like health and nutrition,
education and training, housing facilities, safe drinking water and sanitation. These
are considered as important determinants of quality of life. Adequate investment
in these fields will increase the productivity and efficiency of the manpower.
Economists call it ‘human capital formation’. By human capital we mean “the
body of knowledge attained by the population and capacity of the population to
use the knowledge effectively”. Education is the most important component out
of various components of social infrastructure. The well-educated and properly
trained manpower can accelerate the pace of economic development.

Given that we need to compete globally in the 21st century, our education
system should adopt certain benchmarking techniques for improving instruction
models and administrative procedures in universities/colleges to move forward.
It is suggested that we need a thorough study and evaluation of models
implemented elsewhere and work out strategies to adopt such models in our
system. Benchmarking would provide benefits to our education system in terms
of re-engineering, setting right objectives, etc. Therefore, it is imperative that
our educational institutions are equipped with the desired quality and standards
which are essentials for transforming the younger workforce into productive ones.
Needless to reiterate that in the higher education system focus on use of technology
for effective learning by students also need to be encouraged to have cutting edge
over our competitors in the globalized world.

Thus, there is an urgent need to discuss the issues prevalent in society so that
we know about the problems taking place and what could be the probable solutions.

The humble attempt to publish this book is to introduce readers to the concept
of current issues in education and its various facets through research based articles.
This book is hoped, to help the readers to understand and appreciate the issue and



trigger debate and discussion in the society towards the currents issues in education.

The editor wishes to acknowledge the contributions made by the authors for their
in-depth study, publisher for readily accepting to publish the book, and a number of
individuals whose name have not been mentioned for paucity of space. The book
would not have seen the light of the day without their effort and hard work.

Dr. Reshma Khatun
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Enhancing Vocational Skills at Secondary
School Education-A Reflection

Sabita Mishra*

Introduction

Modern society aims at rapid economic growth and establishment of an
egalitarian society by utilising man usefully and profitably. In order to attain
this goal, education should inculcate certain skills and attitudes among the
people favourable for taking up industrial competence, small scale trades,
small independent vocations, skilled and semi- skilled jobs. In India, secondary
education is considered as the most significant stage of an individual’s life
because during these years, a youth decides on whether to pursue higher
education or to earn his daily bread. As youth constitute more than 60 percent of
the total population and they are considered as the dynamic force for the nation’s
development, it is essential that they should be more skilful, economically self
sufficient and socially well developed. Taking this into considerations, teaching
of vocational skills seems indispensible at secondary stage of education, which
will enable the youth to join the world of employment immediately.

Vocational skill: the Concept

Skills and knowledge are the driving forces of economic growth and social
development for any country. Vocational skill refers to the skill acquired in
any vocation through training. It allows a person to master a particular subject
or procedure that is applicable to a career. It is also known as content skills
that the person acquires for job descriptions. Student should learn vocational
skill from their school level to be more effective and efficient in vocation and
to become skilled worker. Theory and practice should be integral component

*Associate Professor, Deptt. of Education, Ravenshaw College, Cuttack.
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of the effective vocational education. The main goal of the programme is to
produce competent young youth who are able to stand on their own feet after
completion of their secondary education.

Vocational education includes three main elements; the individual, the
vocation, and the training. In this process, individual constitutes the primary
element. Secondly, individual’s decision and then training in a specific field is
required.

Views of Commissions on Vocational Education in Post Independence
Period

After independence, various commissions and committees have given their
views on vocational education. Secondary Education Commission (1952-53),
felt the need to promote technical skill and efficiency at all stages. In 1964-
66, Kothari Commission Report suggested to relate education to work and
recommended vocational education for both lower and higher secondary stage,
In its words, “we visualize the future trend of school education to be towards a
fruitful mingling of general and vocational education containing some elements
of pre-vocational, technical and vocational education, in its turn, having all
elements of general education. In the kind of society in which we will be living
increasingly in the coming years a complete separation between the two will
not only undesirable but impossible.”

Vocational education has been accorded high priority in the National Policy
on Education, 1986. It states, “The introduction of systematic, well-planned
and rigorously implemented programme of vocational education is crucial
in the proposed educational re-organization. Vocational education will be a
distinct stream intended to prepare students for identified vocations spanning
several areas of activity”.

Steps taken in Different Five-Year Plans on Vocational Education
During different plan periods emphasis was given on vocational education
at school levels. First Five Year Plan proposed to establish social school cum
community centre with the unit of basic education. Second Five Year Plan
proposed to set up workshop and farms in schools. In Third Five Year Plan,
emphasis was given on integrating and improving the status of vocational
education. Sixth Five Year Plan proposed to include experienced craftsman
and practitioner of arts to impart skills to the students without undue
emphasis on pedagogic issues. Seventh Five Year Plan suggested for “Radical
reconstruction of education and envisaged a transformation of the system to
relate it more closely to the life of the people. Eighth Five Year Plan suggested
that the role of vocational education has been looked at in one side to provide
the manpower in the emerging field of economy and on the other side providing
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some professional and need based skills to the people of various capacities.
Similarly, Tenth Five Year Plan said to link education with the world of work.
The Eleventh Plan proposed to start new vocational schools and strengthen
existing vocational schools in government sector. Private schools will be
assisted under Public Private Partnership (PPP) mode and Twelfth Five Year
Plan recommends devising a law that suits Indian conditions and encourages
greater industry participation in all aspects of VET — curriculum design, teacher
training, practical training and certification etc.

Status of Vocational Education in India

According to the National Sample Survey Data 66th Round, number of
youth per 1000 for age group 15-19 who received vocational training was
44 and even in this only 14 received formal vocational training and the rest
fell in the category of non-formal vocational training. Further, it was noticed
that 36% in rural areas and 24% in urban areas reported that the training was
not helpful in finding a job. The success of the scheme has not been uniform
all over the country. Some States/UTs are much ahead in implementing the
scheme effectively, while others are still struggling to implement the same.
Compared to many developed countries, India is far behind in introducing
new and innovative trades in VET to attract the young children. According
to the eleventh planning commission report, even on an international level,
India shows significantly low enrolment rates compared to other countries like
China, USA, Russia and Germany and the proportion of youth receiving formal
vocational training is only about 2 percent as compared to 60 to 96 percent in
other industrialized countries (Planning Commission, 2008).

Every year, 28 million youth are being added to youth population, India is
aptly referred to as a ‘young nation’. The number of youth added may be huge
in number; however it is pathetic to note that only about 2.5 million vocational
training seats are available in the country and to add to the woes, a meagre
12.8 million person step up the ramps of labour market every year. Of this
huge statistics, about 90 percent of employment opportunities are in need of
vocational skills, which are not provided by our schools and colleges.

Today the real problem is finding workers having requisite skills that will
help them to fit into the work environment. Employers are always on lookout of
reliable, responsible, well trained employees with adequate skills, knowledge,
good work attitude and confidence who would contribute individually and also
work in groups with fellow workers to achieve the goal of the organization. In
short, the work place at present requires only those who possess the new and
emerging skills.

Niti Ayoga (2015) suggests introducing vocational education from middle
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school and giving flexibility to the states to introduce traditional and local
skills suitable to local needs. There is a greater emphasis on integrating skills in
education and a renewed focus on vocational education in secondary education.
The National Vocational Education Qualification Framework (NVEQF) has
been aligned with the National Skills Qualification Framework (NSQF). The
objective of this group is to examine the issues of enhancing acceptance of
vocational qualifications, difficulties in implementing VE, ensuring horizontal
and vertical mobility, availability of teachers. Some States have been effectively
integrating vocational education in mainstream education.

Importance of Vocational Skills at Secondary School Stage
Unemployment rate is progressively increasing in India. India’s
Unemployment rate is 3.8% in the year 2014. 285 million youth within the
age group (15-29) are unemployed. Unemployment is so acute that one out of
three young graduates is unemployed. Unemployment among rural and urban
educated youth is respectively 36% and 26.5%. (Times of India, Jan 26, 2014).

Most of the countries of the world are economically and socially well
developed because of their priority on vocational skills from primary level
of education. But in India, in spite of the recommendations of different
commissions and committees, vocational education has not yet been
successfully implemented at school level. As a result, unemployment problem
is increasing rapidly. To tackle this problem, there is urgent need to impart
training in vocational skill particularly at secondary level;

Need of imparting vocational skills are as follows;

* Vocational skill tries to utilise manpower to the fullest extent as it is related
to life and requirements.

* To equip the individual having knowledge in vocational skills is quite
adjustable to technologically advanced modern society.

* Vocational skill increases productivity which leads to economic prosperity
of the people and the community at large.

* It supports students to move towards equitable sharing of benefits of the
economic development and social justice.

* It helps to prepare not only high skilled technicians, but also skilled men
to work in farms, factories, trade centres and commercial establishments.

* It utilises the material resources and human resources of the nation to an
optimum extent.

* It reduces frustration among the youth resulting from non-productive and
aimless education offered at present.
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Vocational Curriculum at Secondary Stage

The curriculum of vocation should be able to provide for the learner, all

the necessary educational services regardless of their geographical location,
gender, learning abilities and socio-economic status. Taking into account the
interest and strength, vocational subjects should separate for boys and girls.

Some important vocational skill subjects that will make our students

efficient and employable are as follows;

Leather Work- Students get training in preparing different things from
leather such as bag, purse, shoe etc. These products have more demand in
present society.

Basketry -This skill involves in making basket from bamboo and cane.

Watch Repairing - Training in watch repairing skill may help a student to
develop his independent business by opening a watch shop after completion
of training.

Food and Nutrition- It involves the knowledge of different types of food
and the nutritious value they contain. Now people are very much conscious
about their food habits. Training in food & nutrition skill may help the
students to act as health counsellor / instructor. Adopting this skill they can
earn better for their livelihood.

Small Farm Management - Students will learn the management skill of
handling a small farm.

Textile Design — It is concerned with application of various new and
modern designs on cotton.

Dress Designing and Tailoring- Dress designing and tailoring have
more demand in present society. Students should learn the new designs
for making dress. They should follow the catalogue developed by expert
designer.

Marketing and Salesmanship — This is a touring job and very popular
at present. Especially the youth exhibit their interest towards this. The
students get training regarding the skill of motivating the customer and
selling of different products of companies.

Air Conditioning and Refrigerator Repairing — Now-a-days these skills
have more demand in the modern society. Students who will learn this
skill should have mechanical aptitude. Effective training in these skills will
enable the youths to earn for their livelihood.

Food Preservation and Processing- Training in food preservation and
processing will prepare the young generation to get job in food preservation
and processing industries.
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e Gardening- Presently, it is considered as a very good vocational skill for
managing life. Training of gardening skills enables them to make their own
kitchen garden, flower garden etc.

e Carpentry- Carpentry skill is important in the construction industry.
Carpenters mark, measure and cut wood for building houses, bridges,
roads and even factories. A student can also use his carpentry skills to build
cabinet, install windows, doors and perform remodelling work etc.

e Computer Application - In the age of science and technology, computer
has greater use. Knowledge of computer skill has been considered as a
better livelihood skill. People who have computer programming skills
usually excel at logic. With the ever growing use of laptops, cell phones,
and other higher technical products there will always be a need for people
with computer programming skill.

* Hair Style & Beauty — Beauty services have high demand today. Now
people are very much beauty conscious and taking the help of hair dressers,
cosmetologists etc. for maintaining their beauty. Minimal training in cutting
of hair in different styles, messaging, spa etc. can help them to become
beautician and enable them to earn by opening beauty parlour.

e Art and Craft - Education through art will help students to get opportunity
to acquire vocational skills that will serve as a foundation for advanced
training in technical/vocational institutes. Through the study of art, ancient
history and cultural heritage of the society can be transmitted. The artistic
skills of the students also help them to improve the society in which they
live. Presently art education has more demand in society. Skill of learning
good art will help them to be self employed by becoming good artist in
future.

» Applied Electricity- Training of this skill includes wiring of houses, office,
multi- stored buildings, business centres etc. and repairing of electrical
gadgets. Training of this will help them to be electricians.

Besides, other vocational skill subjects such as tourism and hospitality,
health care, medical lab technology, wood work, basketry, shoe making, printing,
baking, metal work, sculpture, graphic design, and many other vocations can be
taught to students in school which have demand in the present society.

For training of above vocational subjects there should be well equipped
workshop/ laboratory in each school. The duration of the course should last
for 3 years and thereafter they will appear test of the trade. After successful
completion, students will be awarded certificates. Using that certificate some
may get job in government or private sector or may do their own business.
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Vocational Training seeks to help students to develop the following skills;

* Development of entrepreneurial skills that will be useful for establishing
small scale industries.

* Develop the capacity for handling and using tools and materials for
production.

* Develop creative way for producing and judging the quality of products.
* Developing the knowledge of marketing of the products.

» Comprehensive vocational assessment and the development of core
vocational skills.

* Career exploration and exposure to career opportunities.
Problems

Our state is facing a lot of problems in introducing vocational education.
These are described as follows;

* Deficiency of technical personnel to train pupils in suitable vocations and
lack of well equipped laboratories and workshops.

* Due to paucity of funds neither the government nor the private managements
are able to bear the cost of vocational programme.

* Lack of tools and materials contribute to ineffective teaching and learning
of vocational skills which may result in low skill acquisition.

* Lack of working space for both teacher and students.

» Too much emphasis on theory and certification rather than acquisition of
skills and proficiency testing.

» Absence of long-term commitment from the Central Government and
inadequate monitoring.

» Lack or absence of regular teachers and their training/retraining &
insufficient financial allocation.

Suggestions for Improvement of Vocational Skills
Following suggestions can be taken into account for improving vocational
skills among students;

» Vocational subjects to be chosen taking into account the needs of present
society and students.

» Ample facilities should be made available to drag the cart of the vocational
programme ahead. Physical facilities, trained personnel, requisite
laboratories and essential materials, text books, reference books, audio-
visual equipments to be sufficiently provided to the institutions.

* Curricula should be revised periodically to facilitate skill development.
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* Organization of training programme for teachers in upcoming trades
and technologies and encouragement of faculty training through various
fellowship programmes.

* Provision of industry exposure to faculty to match the emerging needs of
the economy.

» The existing scheme should be strengthened by involving industries
through memorandums of understanding.

» The syllabi of vocational subjects should be updated on a regular basis to
keep pace with changes in technology. This is especially relevant in trades
like food processing, dairy technology, leather and tanning technology, etc.

e Teacher has to create interest and motivate the students towards different
vocations and will inform them about the utility of these in their life.

 Experts of different vocational subjects should be invited to deliver lessons
in theory and practical classes to improve students’ outlook and experience
in vocation.

* Study tours for students should be organised to different factories, industries,
workshops and some important cities of handicrafts to enhance students’
practical knowledge in subject.

 There should be regular exchange of ideas and skills among vocational
education teachers, master craftsmen and trainees.

» Vocational skills acquired by students should be properly evaluated so that
quality of vocational education can be maintained.

* To encourage the development of vocational skills, awards should be
provided for good performance & substantial contributions of individuals
& institutions in vocation. Provision should be made for (i) best student
award (from prescribed vocational streams) (ii) best teacher award and (iii)
best vocational institution award.

* Promotion of industry and academia interaction to narrow the existing gap
between the demand and supply of the skilled manpower.

* Provision of Bank Loan for self employment of students after completion
of their training in vocation.

* In rural area, emphasis should be given on the training of cottage industries
for the youth to create skilled human resources.

Conclusion

At present, the biggest worry and centre of all debates is the unemployment
problems in India. There is a need to seriously invest and build skills amongst
the youth. Training of vocational skill at secondary level can help students
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in reducing redundancy, frustration and negative attitudes that are normally
associated with unemployment problem. Students should learn both theory
and practical skills and economic relevance of the skills for employment
purposes. Vocational skill empowers students and will act as an agent of social
transformation. Effective implementation of the above suggestions can help
to enhance the quality of school education. Moreover, strong commitment
and sufficient financial help by the government to run the programme and
co-operation of all concerned will certainly bring success to the programme.
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A COMPARATIVE STUDY ON LEVEL OF
AWARENESS AMONG THE ELEMENTARY
MALE TEACHERS TOWARDS RTE ACT
2009 IN WEST BENGAL

Milan Kumar Saha*

Tripti Dutta®*

Introduction

A large portion of India’s population lives in conditions of poverty and
illiteracy. Education, in any form needs to be provided to them for improving
their quality of life. The Kothari Commission made demand as: “ We want
education for life, We want education for all”.

India is a signatory to the Universal Declaration of Human Righs, 1948,
which rocognizes the right of children to free and compulsory education. The
Convention on the Right of Child, 1986 also stresses upon the importance of
education for a brighter future of children. Free and compulsory education for
the children has been a part of the Directive Principles of State Policy enshrined
in the Indian Constitution since the begining in the form of Article 45.

In consonance with its international commitments and national objectives
the Parliament enacted the 8§6th Constitutional Amendment Act 2002, adding
Atrticle 21-A to the Indian Constitution which provides that every child between
the age of 6 and 14 years has the right to free and compulsory education.

Review of Related Literature
A detailed overview of researchers, pertaining to the variables of the study,
has been presented in order to strengthen the present study:
* Jaseena, Fathima (2011) has conducted a study on “Right to Education-A
Study on the Awareness of M.Ed Trainees” to find out the awareness of M.Ed
students about right to education and to study the effect of gender and type

* Research Scholar Deptt. of Education, University of Gour Banga, Malda (W.B).
** Associate Professor Deptt. of Education, University of Gour Banga, Malda (W.B).
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of management of the institution on the awareness of Right to Education
Act, 2009. The findings of the study revealed that male M.Ed students
possess significantly higher awareness about the Right to Education Act,
2009 than the female M.Ed students. And the management of the M.Ed
Colleges does not effect on the awareness of the Right to Education Act,
2009.

* Vyas Saroj (2012) conducted a study on the awareness on RTE (Right to
Education) Act, 2009 among elementary school teachers in the National
Capital region. The sample of 160 elementary school teachers was drawn
from Delhi and NCR. A self-made questionnaire comprising 20 multiple
choice items was used by the investigator. Major finding of the study reveals
that Government teachers are comparatively more aware as compared to
Non- Government teachers.

* Rajput Gunjan and Aziz Talat (2012) studied the level of awareness
regarding Right to Education Act among urban and slum dwellers. This
study is based on data collected from a slum survey in Delhi carried out by
the author. The paper was a case study of JJ colony of Madanpur Khadar
of New Delhi. Data was collected through a Questionnaire developed by
the researchers . The findings of the study was that there is a significant
difference between the level of awareness of deprived in urban areas and
those of in the slum areas.

e Mathew, Thote Prashant, and Rathoure (2013) have conducted a
research on “Awareness on Right to Education Act-2009 among Primary
School Teachers” of Morena District, Central India. The findings of the
study revealed that the primary school teachers have significant awareness
on Right to education act-2009.

Rationale of the Study

On the basis of the knowledge gained from the above findings it has been
found that there are so many gaps about awareness of RTE Act-2009 among
the teachers of the elementary level in West Bengal. Hence the investigator has
made a sincere effort to study the level of awareness among the male teachers
of elementary level towards RTE Act-2009.

Statement of the Problem

The investigator has taken up the present study to find the level of awareness
towards RTE Act-2009 entitled as “A Comparative study on level of awareness
among the Elementary male teachers towards RTE Act-2009 in West Bengal .
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Objective of the Study
On the basis of systematic study the following objectives are formulated on
the topics stated above:
» To compare the level of awareness of urban and rural male teachers of
elementary level towards RTE Act-2009.
* To compare the levels of awareness of Govt. and Private male teachers of
elementary level towards RTE Act-2009.

Hypotheses of the Study
e HO,: There is no significant difference between the level of awareness of
urban and rural male teachers of elementary level towards RTE Act-2009.

e HO,: There is no significant difference between the level of awareness of
Govt and Private schools male teachers of elementary level towards RTE
Act-2009.

Methodology
To acheive the objectives of the present study the descriptive survey method
was adopted.

Population
The male teachers of elementary level of the district Dakshin Dinajpur.

Sample
60 numbers of elementary male teachers were selected randomly selected
from eight elementary schools.

Tools Used
A self made Questionnaire was used for data collection.

Statistical Techniques Used
Data was analyzed by using Statistical techniques like Mean, S.D and t-test.

Result and Discussion
There were two hypotheses regarding awareness about RTE 2009 among
the male elementary teachers. All the hypotheses were analyzed individually.

* HO,: There exists no significant difference between the levels of awareness
of urban and rural male teachers of elementary level towards RTE, Act.
20009.
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Table-1:
Showing‘t’ Ratio Between Mean Scores of Urban Male and Rural Male
Elementary Teachers.

Variable| Groups | N | Mean| S.D |Mean-Difference| df | t-value |Levels of Significant

Types of |Urban male| 44 | 71.36 | 11.16 2.29 581 0.75 Not Significant
School

Table 1 reveals that Mean and S.D values of urban and rural elementary
male teachers are 71.36,69.07 and 11.16, 10.21 respectively. Calculated t-value
is 0.75 which is not significant at 0.05 level as it is less than 2.00 (table value
of t). Hence Null Hypothesis is accepted. Therefore it is concluded that there
is no significant difference in awareness on RTE Act, 2009 between the urban
and rural male elementary teachers.

 HO,: There exists no significant difference between the levels of awareness
of Government school male teachers and Private school male teachers
towards RTE, Act. 2009.

Table 2:
Showing‘t’ Ratio Between Mean Scores Of Govt. Male And Private Male
Elementary Teachers.

Variable| Groups | N | Mean | S.D | Mean-Differ- | df | t-value | Levels of Signifi-
ence cant

Locality | Govt. male| 30 | 73.53 | 12.02 4.51 58 1.62 Not Significant

Observation of Table 2 reveals that Mean and S.D values of Government
male and Private male teachers is 73.53, 69.02 and 12.02, 9.35 respectively.
Calculated t-value is 1.62 which is not significant at 0.05 level as it is less
than 1.98(table value of t). Hence Null Hypothesis is accepted. It is therefore
concluded that there is no significant difference in awareness about RTE, Act,
2009 between the government school male teachers and private school male
teachers at elementary level.

Major Findings:
The Following are the Major Findings of The Study:

It is found from the Table-1 that there is no significant difference between
the urban male and rural male elementary teachers towards RTE Act, 2009 and
it is found from the Table-2 that there is no significant difference between

the government male and private male elementary teachers towards RTE Act,
20009.
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Conclusion

Awareness plays a vital role in determining the performance. To increase
or shape proper awareness of primary school teachers, particularly in the case
of awareness towards Right to Education Act 2009 in relation on Teacher’s
Awareness programmers can be introduced. More time period could be allowed
for participating in such programmers. Though there is awareness of the Act
among the teachers, it is just about average which has a scope for improvement.
Therefore some more actions have to be taken by the concerned authorities, to
improve the level of awareness among the teachers.

Once awareness is created in the teachers of both government and private
schools, rural and urban, male and female teachers, the implementation of RTE
Act will become easier and goals of education will only be achieved.
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Accelerating The Quality in Higher Education
Towards Sustainable Development in India:
An Outlook

Subhankar Ghosh*

Introduction

Education is the most vital input for the growth and prosperity of a nation.
It has the power to transform human beings into human resource. We cannot
build a sustainable and prosperous nation without human resource development
which mainly depends on the health and vitality of higher education.Higher
Education in India has acquired special significance since independence. This
is to be gauged in terms of what the society expects from it and the fulfillment
of these expectations in terms of its requirements. Referring to the 21% century,
which has been acknowledged worldwide as the Knowledge Society, every
nation now finds itself operating in an increasingly competitive and globalized
international environment where the information infrastructure, research and
innovation systems, education and lifelong learning and regulatory framework
are crucial variables. Higher education is regarded as a facilitator for growth
for any society. According to UNESCO Report in the 21st century “higher
education is the mandate to bridge the knowledge gap between countries and
communities enriching dialogues between people, culture, international living
and networking of ideas, research and technologies.” The institutions where
post 10+2 education is provided are generally regarded as higher educational
institutions. University Grant Commission and statutory bodies for professional
disciplines work as the collective control mechanisms for higher education in
India. These are regarded as policy formulators as well as the regulatory bodies
in regard to higher education.

*Asst. Professor Deptt. of Education, M.M.M College (KNU) City Centre, Durgapur, West
Bengal.
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Higher Education : Present Scenario

In last one decade the higher education of India has expanded with a high
speed. Today the higher education in India is a demanding, highly diverse,
complex & competitive reality, operating at different levels. The system
has undertaken a series of reformatory measures after globalization. Higher
education sector has witnessed a tremendous increase in its institutional
capacity in the year’s science independence. As we all know that, India’s higher
education system is the third largest in the world, after China & United States.
The private education market in India is merely 5%, despite of growing the
investment of education, 25% of its population is still illiterate; only 15% of
Indian students reach high school, & 7% are graduates. The 12th Five year Plan
includes setting up of 30 medical & engineering colleges as well. On the other
side of technical education 8 new IITs, 20 NITs, 20 IITs, 3 IISERs, 7 IIMs, &
2 SPAs are being organized.

Table-1:
Higher Education Institutions in India
Types and Number of Institution Central State | Private Total
University and University Level-Institution 152 316 191 659
Colleges 669 13,024 | 19,930 | 33,623
Diploma-Awarding institution 0 3,207 9, 541 12, 748
Percentage 2.6% 38.6% | 58.9% 100%

Source: 12th Five Year Plan, Govt. of India

While Government has made this impressive expansion in the field
of higher education, people somehow seem to lag behind in ‘Quality’ & in
international standards with the expectation of a high quality institution with
future sustainability.

Quality Concern in Higher Education

Indian higher education system is in a state of change and flux due to the
increasing needs of expanding access to higher education, impact of technology
on the delivery of education, increasing private participation and the impact of
globalization (Mangnale&Potluri, 2011). Indian higher education system is the
world’s third largest in terms of students, Next to China, and United States.
Over the past decade numerous books, reports, and commentaries have been
expressed an increasing dissatisfaction with the performance of our higher
education system. A focus on quality, on the other hand, complements and
enhances the rich heritage.

* It recognizes the need for continuous development of the people who
are part of the higher education system, whether students, faculty, or
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administrators.

« It involves principles applicable to institutional administration and class-
room teaching, thus providing a bridge between traditionally separated
parts of the system.

« It helps us meet the challenges of the 1990s and build effective universities
and colleges of the twenty-first century.

« It builds on the tradition of concern for quality that has characterized higher
education throughout the world.

« If ranking and grading are any indications of institutions of quality, Indian
institutions of higher learning have a long way to go both locally and
globally. The performances have been less than satisfactory in terms of
access, equity and quality.

Higher Education: Where we stand now

Education is essentially meant to ensure improvement in quality of life.

The quality of life in third world developing countries is in a race to reach the
level set for the developed countries. Thus the excellence in higher education

has a direct dependency on the quality of education available at the institution.

Table-2 (a):
Scenario of Higher Education in India(Graduate)

Level: Graduate

SI. No.| Faculty [Total (Men+ Women)|Total (Women)
Appeared Passed Pass% | Appeared | Passed | Pass%
1. Arts 24,91,892 16,52,898 66.33 12,63,364 |8,81,836| 69.80
2. Science 8,61, 456 5,26,578 61.13 3,92,810 [2,68,415] 68.33
Commerce/ 10, 64,796 6,79, 184 63.79 | 4,41,126 |3,04,374] 69.00
Management
4. Education 5.40,787 4,40,807 81.51 3.35.751 |2,73.454] 81.45
Engineering/ 8,56,801 6,39,992 74.70 2,51,929 |2,09,031] 82.97
Technology
6. Medicine 1, 60, 577 1,26,333 78.67 82,483 | 69,975 | 84.84
Agriculture 15,125 11,496 76.01 4,095 3,251 | 79.39
Veterinary 2,853 2,649 92.85 791 691 87.36
Sciences
9. Law 87,965 49,621 56.41 26,751 15.871 | 59.33
10. Others 50,322 36,910 73.35 20,280 14,810 | 73.03
Total | 61.32,574 41,66,468 67.94 28,19,380120,41,708 | 72.42

Source: UGC, New Delhi (2015), University Department of India: Basics Facts and
Figures; Examination Results-2012, p-3




18 Current Issues In Education In India

Table-2 (b):
Scenario of Higher Education in India(Post-Graduate)
Level: Post- Graduate

SI. No. Faculty Total (Men+| Total
Women) |(Women)

Appeared | Passed | Pass% |Appeared| Passed | Pass%

1. Arts 6,30,071 |4,37,712| 69.47 |3.,32,958]2,39,814| 72.03

2. Science 2,60,110 11,86,902 | 71.85 | 1,27,857] 95.709 74.86
Commerce/ | 3.58,949 | 255,188 | 71.09 |1,28, 824 99,321 77.10
Management

4. Education 25,265 19,864 | 78.62 | 15.234 | 12,510 82.12
Engineering/ 58,149 48,274 | 83.02 | 19,099 16,888 88.42

Technology
6. Medicine 33,772 30,503 | 90.32 | 13,971 12,831 91.84
7. | Agriculture 6,242 5268 | 84.40 | 1,774 1,447 81.57
8. Veterinary 1,510 1,369 90.66 441 401 90.93
Sciences
9. Law 8,814 4,858 55.12 3,593 2,209 61.48
10. Others 36,304 27,662 | 76.20 16,897 12,959 76.69

Total 14,19,186 10,17,600 71.70 16,60,648| 4,94,089 | 74.79

Source: UGC, New Delhi (2015), University Department of India: Basics Facts and
Figures; Examination Results-2012, P-4

Higher Education and Sustainable Development

Human development programmes, including Education for Sustainable
Development (ESD) must consider three things for sustainability — Economy,
Environment, & Society. ESD is based on few ideas & principles i.e. gender
equity, poverty alleviation, social tolerance, environmental preservation &
restoration, peaceable societies. Sustainable Development (SD) is popularly
described as“development that meets the needs of the present without
compromising the ability of the future generations to meet their own needs”
(Brundtland, 1987:19). Therefore, achieving SD will require educational
balancing among these three for consideration in the pursuit of development
& an improved quality of life. Both the government & privately funded
institution are engaged in knowledge creation & its transfer from their research
programmes & production of quality graduates to participate in socio-economic
development of the country. In this process, some institution are pro-active
in solving societal problems, enterprising & creating a dynamic learning &
research environment, that benefits youths, region & contributes in sustainable
national growth. Excellence in higher education through teaching learning &
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research needs funding, academic flexibility, academic accountability & pro-
active governance. It is right that development in this new century be even
more conscious of its long-term impact. This implies a great challenge but
also has considerable potential to enhance innovative developments in higher
education. Hence higher education refers to the ability to contribute in a
reflective & responsible manner to the developing of society for a sustainable
future.

Educational Policies : Pre and Post-Independence

In India education has always been governed by the tenets of accessibility,
quality and social inclusion. In other words to low tuition fee, accreditation by
governmental authorities and reservation quotas on caste basis. In India where
the number of higher education institutions is so scarce, the common student
finds himself at a loss due to the quota system, as qualifying for these exams
becomes more a matter of elimination than selection (MHRD, Government
of India, 2000).However the supporters of the draconian regulations to allow
direct foreign investment in India insist that no developed country allows FDI
in education freely.

Table- 3:
Government Initiatives Pre and Post-Independence

Sr. Years Initiatives

1. [Secular Buddhist Institutions [These institutions systematically imparted knowledge and
(200 BCE to 400 CE) attracted a number of foreign students to study topics such as
logic, grammar, medicine, metaphysics, arts and crafts.

2. [Islamic Scholar Alberuni (973-|India already had a sophisticated system of mathematics and

1048 CE), science in place, and had made a number of inventions and
discoveries.
3. |Indian Universities (1857) Inception of universities in the three Presidency towns like

Madras, Bombay & Calcutta.

4. [British Period (1867 - 1941) |A class of Westernized elite was versed in the Western system
of education which the British had introduced.

5. |Maulana Azad,India’s First ~ [Throughout the country a uniform educational system.
[Education Minister(1947) However, given the cultural and linguistic diversity of India,
it was only the higher education dealing with science and
technology that came under the jurisdiction of the Central
Government.

6. |University Grants Commission[The Government initiated a planned development of higher
(UGC) 1953 education in the country.

7. |The University Grants Com- |Promotion and coordination of university education and for
mission (UGC) existence in  |determination and maintenance of standards of teaching,
1953 to 1956 examination and research in universities.
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8. |The University Education [The foundations of the future of Indian Higher Education.
Commission (1948-49)

9. [Education Commission (1964~ |Symbolized the symbiotic relationship between education and
66) mational development.

10. |The Central Advisory Board of[The Central Government to play an effective role in educa-
[Education (CABE) 1921 tion, based on consensus among the representatives of the
then Provincial Governments.

11. |The National Policy on Educa-|The five main goals for higher education, which include
tion (NPE) 1986 Greater Access, Equal Access (or Equity), Quality and Excel-
lence, Relevance and Value Based Education.

12. |The National Policy on Educa-[To improve the quality through strengthening academic and
tion (NPE) 1992 physical infrastructure,

To promote excellence in those institutions which have ex-
hibited potential for excellence, and to develop curriculum to
inculcate right values among the youth.

Source: World Bank, 2003 and MHRD, Government of India
Five Year Plans(8th-12th): Thrust Areas

In the knowledge economy, the objectives of a society changes from
fulfilling the basic needs of all round development to empowerment. The
education system instead of going by text-book teaching will be promoted
by reactive, interactive self-learning, both formal and informal, with focus on
values, merit and quality. The world is now like a global village, and continuous
international interaction has become an essential component of human survival.

Eighth Five Year Plan
* Strengthening of existing postgraduate departments in terms of laboratories,
workshops and library services;

* Opening of new specialized courses and departments, In case of developed,
with an inter-disciplinary approach provided they could be sustained by
existing facilities;

* In case of developing universities, new departments and courses only if the
need is justified;

* Viability of courses, departments etc. so that those courses that have lost
their relevance or are outdated could be dispensed with and teachers in such
subjects could be retrained.

Ninth Five Year Plan

» Encouragement to universities for develops basic theoretical understanding
ofdiscipline to ensure that the theory and practice are blended and integrated.

» Focus on hands on experience.
* Addressing the public concerns about downslide in the quality of education
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by focusing on the quality of education rather than on quantitative
expansion.

» Paying special attention to institutions of higher education in backward
areas, hill areas and border areas in order to remove regional imbalances.

» Encouragement to universities to develop a greater emphasis on non-degree
programs in order to meet the expectations arising out of changes that are
taking place in the society.

» These activities to be made the responsibility of every department; while
the departments of adult and continuing education would be the focal point
for social change function and

* Major thrust to be given to program development for women studies and
center for women studies shall be essentially interdisciplinary.

Tenth Five Year Plan
* To raise the enrollment in higher education of the 18-23 year age group
from the present 6 % to 10 % by the end of the Plan period.
* Increasing access, quality, adoption of state-specific strategies and the
liberalization of the higher education system.
* Emphasis has also laid on the relevance of the curriculum, vocationalization,
and networking on the use of information technology.

» Focuses on distance education, convergence of formal, non-formal,
distance and IT education institutions, increased private participation in
the management of colleges and deemed to be universities;

* To promote quality and relevance in higher education in the Tenth Plan by
initiating complementary skill-oriented courses.

* The Administrative Staff Colleges (ASCs) proved to be good instruments
for teacher training and orientation.

Eleventh Five Year Plan

* Quantitative Expansion through establishment of new government and
private funded institutions and increased intake in existing institutions.

» Reduce disparities based on gender, caste, region etc. through differential
support.

* Establish 30 new Central Universities, 16 in States where they do not exist
and 14 as World Class Universities.

e Establish 8 new IITs, 7 new IIMs, 10 new NITs, 3 IISERs, 20 IIITs and 2
new SPAs.

* EstablishaNational Science & Engineering Research Board for rejuvenation
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of research in Universities.

* Launch a national Mission in education through ICT coverage in all the
Universities and colleges; broadband connectivity through National
Knowledge Network and requisite nodes within institutions.

 Strengthen Open Universities and reform statutory bodies, scale up
SAKSHAT as the education portal for people.

Twelfth Five Year Plan
» National Commission on Higher Education and Research (NCHER)
to ensure autonomy of institutions and enhancement of standards and
provision for entry of foreign education providers.

» New institutions may be set up to bridge regional imbalances and disparities
across disciplines.

* Traditional education should be supplemented with skill-based studies and
institutional differentiation should be encouraged.

* The concept of Meta University aimed at collaborative and multi-
disciplinary learning that redefines knowledge-creation.

* There is an urgent need to step up both public and private investment in
higher education (including technical), and increase in the efficiency of its
utilization.

* There isaneed fora clear focus on improving the employability of graduates.
Indian higher education is organized into ‘General’ and ‘Professional’
streams.

* Skills such as critical thinking, communication, collaboration and creativity
(the “4Cs’) are now important in more and more jobs.

* Collaborative research, setting up industry incubation parks in Universities
and institutions providing more research fellowships.

* Initiatives to improve the quality and availability of teachers in higher
education need to be launched in a mission mode. .

 ICTs should be harnessed to enrich teaching learning experience, to extend
and diversify delivery, improve research quality and collaboration by
making knowledge and information widely available.

Challenges Ahead

In this 21% century the quality of higher education is beginly neglected
because of unbridled commercialization of higher education. Educational
reform should not mean only the privatization parse, but genuine quality
improvement. The educational dualism is becoming more pronounced in India.
The success of Higher Education System (HES) thrives on social opposition.
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It does not give to due weightage to the quality of education. There are many
basic problems facing higher education in India today. These include:

* Large vacancies in faculty positions and poor faculty

* Outmoded teaching methods

* Declining research standards

» Low student enrolment rate

* Inadequate infrastructure and facilities.

» Widespread geographic, income, gender, and ethnic imbalances
* Inadequate and diminishing finical support for higher education

The higher education is not sustainable because its present success is not
based upon the quality but upon a powerful educational dualism which manifests
in difference employability, gender inequality & economic marginalization &
inequality. The educated professionals are more insensitive & isolated from the
society.

Measures for Improving QHE

Presently the Indian higher education is expected to be informative &
knowledge-based in the globalized world to stay competitive. The increasing
number of higher education institution in recent times has brought positive
changes in our social phenomenon but has also put a premium on their Quality
of Education for Sustainable Development (QESD). Looking into various
reports, policies & literature reviews of higher education these has been pointed
out to strengthen the QHE:

* Implement the Plan into Action

» Towards a learning society with New Vision

» Need based job-oriented course

* Innovative Practices

* Privatization, Globalization of higher education

* Quality in Research

* Mobilization of resources

* Dynamic Methods of teaching

* ICT facilities in libraries& resources.
Conclusion

However, during the 20th century, education started acquiring an open

character. With a ‘knowledge force’ becoming an essential requirement

for national development, there was an increased demand for professional
education. In the 2 1% century, with the impact of globalization, due to increased
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trade investments and mobility of people across borders, there has been a
need to adopt higher education to the changed global reality. In general, more
& more universities are involved in learning & change for sustainability in
higher education & the improvement of quality has become the focus of
current work. Compared with education at higher education can play a more
decisive role in the promotion of ESD, in addressing the complex problems
of sustainability through academic research & university education.It also
educates students in all professions, trains future government leaders & thus
influences future policy development. Despite these achievements emerging
within India, collaboration with the rest of theworld & other developed
countries has played a very important role in the creation of Indian SD policies
& their implementation. It can be concluded that clear &substantial policies,
well-planned priority programmes, & systematic distribution through regional
centers, can provide substantial support to assist progress in largecountries
undergoing rapid growth. In order to sustain that rate of growth, there is need
to increase the number of institutes and also the quality of higher education in
India. We need an educational system that is in modern India, liberal, and can
adapt to the changing needs of a changing society, a changing economy and
the changing world. To reach and achieve the future requirements there is an
urgent need to relook at the financial resources, access and equality, quality
standards, relevance and the end the representativeness.
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Life Skills for Stress Reduction for Today’s
Generation: Key to Adolescent and Youth
Development

Paromita Das*

Introduction

Stress is a routine part of our lives. Certain amounts of stress are beneficial;
however, sometimes the level of stress can become burdensome. Students
in university experience many changes. There is research; Irish as well as
international, to indicate college can be a stressful experience for students
(Aherne, 2001; Fisher, 1994; Tyrrell, 1993). Being able to manage and control
stress is a useful skill, for life as a student but also for life beyond university.
Stress management can be taught on a personal as well as a professional basis.

Rationale of my Study:

Stress — the mere word can cause anyone to cringe and feel on-edge. Stress is
how the body reacts to any kind of demand, threat or change being experienced.
It is usually associated with a feeling of being overwhelmed. It is important to
note that stress is not a “one size fits all” concept. What stresses one person
out may not faze the next person based on the way in which they perceive
the stressor. This is why it is important to understand the causes and effects
of stress, as well as how to identify our own stressors and ways to properly
manage our stress especially in relation to the youth and adolescents.

Definitions of Stress:

“Stress is the inability to cope with a perceived or real threat to one’s mental,
physical, emotional, and spiritual wellbeing which results in a number of
physiological responses and adaptations.”Seaward, Brian L. (1994). Managing

* Asst. Professor, Deptt. of Education, University of North Bengal Siliguri.



Life Skills for Stress Reduction for to Day’s Generation: 27

Stress, Jones and Bartlett, London. “Stress results from an imbalance between
demands and resources.” Lazarus, R.S. and Folkman, S. (1984). Stress,
Appraisal and Coping, New York: Springer. “Stress occurs when pressure
exceeds your perceived ability to cope.” Palmer, S. 1999.

Objectives:
* To focus on the possible causes of stress among the youth and adolescents.

To find out the problems of stress among the youth and adolescents.
 To suggest the various life skills to cope with stress.

To evaluate the importance of life skills.

* To find out the future prospects of these life skills for better survival of
youth and adolescents.

Research Methodology:

It is a qualitative literature-based study by the author with respect to
the above-mentioned objectives and analyzes them accordingly to arrive at
solutions to cope up with stress-related problems.

Stress Problems in Life:
When situations seem threatening to us, our bodies react quickly to supply

protection by preparing to take action. This physiological reaction is known as
the “fight or flight” response.

The physiological response to a stressor is known as reactivity
Physiological responses can accumulate and result in long-term wear on
the body.We all want to feel safe and secure, but as we get older, we realize
that we cannot always count on things being the same. We experience
different incidents in our lives that turn our world upside down and cause
us to feel stress. Most of these incidents we cannot control, others we
can control to a certain degree. Some of us are fortunate enough not to
experience these stressors until adulthood. Others experience stress as young
children.

Stress Problems in Education:

Stress is any situation that evokes negative thoughts and feelings in a person.
The same situation is not evocative or stressful for all people, and all people do
not experience the same negative thoughts and feelings when stressed.

One model that is useful in understanding stress among students is the
person-environmental model. According to one variation of this model, stressful
events can be appraised by an individual as “challenging” or “threatening”
(Lazarus 1966). When students appraise their education as a challenge, stress
can bring them a sense of competence and an increased capacity to learn. When
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education is seen as a threat, however, stress can elicit feelings of helplessness
and a foreboding sense of loss.

A critical issue concerning stress among students is its effect on learning.
The Yerkes-Dodson law (1908) postulates that, individuals under low and high
stress learn the least and that those under moderate stress learn the most. A field
study and laboratory tests support the notion that excessive stress is harmful to
students’ performance.

Mechanisms that explain why students perform badly under stress include
“hypervigilance” (excessive alertness to a stressful situation resulting in panic-
-for example, over studying for an exam) and “premature closure” (quickly
choosing a solution to end a stressful situation--for example, rushing through
an exam).

In an increasingly pressurised, competitive and market-driven education
system, this phenomenon can only become more acute: depression is virtually
a built-in hazard. There are several solutions, none of which are mutually
exclusive. There is a case for building some or all of these solutions subject-
wise into education syllabuses themselves — since almost by definition, the
more ambitious a course, the more prone to negative outcomes for a proportion
of students who lack the means to deal with the inherent stresses. The aspect of
assignments and judgements make students fearful, truants, irregular, depressed
and anxious.

Possible Causes:
For Two Major Reasons:

» We perceive a situation as dangerous, difficult, or painful.
» We don’t believe we have the resources to cope.

Education — at least, education according to the Indian or Western model —
is one area that relies on constant stress. There are always targets and deadlines.
We spend at least a decade of our lives and sometimes almost two in formal
education: a constant round of homework, essays, regular tests, end-of-term
and end-of-year exams — which, it is impressed upon us, will shape our careers
and the rest of our lives. Stress is built into the education system. But stress
is, by its very nature, intended to be a short-term response to physical danger.
Education, by its own very nature, has to be a long term undertaking. The result
is inherently a recipe for disaster.

Various Life Skills:

1. Cognitive Coping Strategies:
These refer to ways of dealing with stress using our minds. Cognitive coping
strategies are a good way to combat stress-producing though as Shakespeare’s
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Hamlet said, . . . for there is nothing either good or bad but thinking makes
it so. . .” Often people already use these cognitive ways of coping to combat
stress-producing thoughts and making them more conscious will increase their
efficiency and effectiveness.

Examples of These Strategies are:

Reframing — focus on the good not the bad; think in terms of wants instead
of shoulds. It’s best if our thinking is related to our goals. For example, “I
want to read and understand this chapter in Chemistry so I do well in my lab
practical” instead of “I have to read this difficult chapter in Chemistry”.

* Challenging Negative Thinking — stopping the negative thoughts we may
have about a situation or ourselves. Examples of negative thoughts include
expecting failure, putting yourself down, feelings of inadequacy - a thought
such as “Everyone else seems to understand this except me.”

* In order to Gain- control of negative thoughts or worries, you must first
become aware of them. Next, yell “Stop!” to yourself when they occur.
Try replacing with positive affirmations or at least challenge or question
any irrationality of the thoughts.

* Positive Self-Talk — using positive language and statements to ourselves.
These are sometimes referred to as positive affirmations; they are useful for
building confidence and challenging negative thoughts. For example, “I
can do this or understand this” or “I’ll try my best”. These work best when
they are realistic and tailored to your needs and goals.

* Count to Ten — this allows you time to gain control and perhaps rethink the
situation or come up with a better coping strategy.

* Cost-Benefit Analysis — asking yourself questions about the worth of
thinking, feeling or acting a particular way. “Is it helping me to get things
done when I think this way?” “Is it worth getting upset over?” “Am |
making the best use of my time?”

* Smell the Roses — “Experiencing life as fully as possible requires conscious
effort, since we become habituated to things which are repeated. Varying
our experiences (such as taking different routes to school or work) can help
in this process” (Greenberg, 1987, p. 129).

* Keeping Perspective — when under stress it is easy to lose perspective;
things can seem insurmountable. Some questions to ask yourself: Is this
really a problem? Is this a problem anyone else has had? Can I prioritise
the problems? Does it really matter?

* “Look on the Bright Side of Life!” - Cultivate optimism.

* Reducing Uncertainty — seek any information or clarification you may
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require to reduce the uncertainty. It helps to ask in a positive way. Situations
that are difficult to classify, are obscure or have multiple meanings can
create stress.

* Using Imagery/Visualization —imagining yourself in a pleasant or a
successful situation to help reduce stress. One way to use imagery is as a
relaxation tool; try to remember the pleasure of an experience you’ve had
or a place you’ve been. The more senses you involve in the image the more
realistic, therefore the more powerful. This strategy is often combined with
deep breathing or relaxation exercises.

Visualization can also be used as a rehearsal strategy for an anticipated
stressful event. For example, if you have a presentation to give, practice it in
the mind a few times, picturing the audience’s reaction and even visualizing
yourself overcoming any potential pitfalls.

2. Behavioral Coping Strategies:
These refer to ways of dealing with stress by doing something or taking
action to reduce the stress experienced. Examples of these strategies are:

* Physical Exercise — acrobic exercise is the most beneficial strategy
for reducing stress. It releases neuro chemicals in the brain that aid
concentration. For some people, even a short walk is sufficient to relieve
stress.

* Relaxation — from simple relaxation such as dropping the head forward
and rolling it gently from side to side or simply stretching, to more complex
progressive relaxation exercises. Progressive relaxation involves tensing
and releasing isolated muscle groups until muscles are relaxed.

* Breathing — from simple deep breaths to more complex breathing exercises
related to relaxation and meditation.

* Smile and Laugh - gives us energy and helps to lighten the load; relaxes
muscles in the face.

* Time Management — specific strategies such as clarifying priorities,
setting goals, evaluating how time is spent, developing an action plan,
overcoming procrastination and organizing time. These help us to cope
with the numerous demands placed upon us, often a source of stress.

e Social Support/Friends — encourage the development and nurturing of
relationships. There is an association between good social support and a
reduced risk of drop out (Tinto, 1998).

e Seek Help — to help us cope with unmanageable stress. This is a sign
of taking control, not of weakness. There are many supports available in
College for students including Student Health Service, Student Counseling
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Service, College Tutors and the Chaplaincy.

Importance:

Distress is a continuous experience of feeling overwhelmed, oppressed,
and behind in our responsibilities. It is the all encompassing sense of being
imposed upon by difficulties with no light at the end of the tunnel.

Examples of distress include financial difficulties of the adolescent at home,
conflicts in family and peer relationships, excessive obligations being the eldest
child or family responsibilities and discipline , managing a chronic illness or
hormonal changes during childhood and adolescence, or experiencing a trauma.

Eustress is the other form of stress that is positive and beneficial. We
may feel challenged, but the sources of the stress are opportunities that are
meaningful to us. Eustress helps provide us with energy and motivation to meet
our responsibilities and achieve our goals.

Examples of eustress include passing out from school, getting leadership
tasks at school, receiving a promotion to a new class, or subject combination
transformations from primary to secondary to higher secondary level of
schooling.

Reducing stress in everyday life is vital for maintaining adolescent overall
health, as it can improve their mood, boost immune function, promote longevity
and allow the youth to be more productive. When they let their stress get the
best of them, they put themselves at risk of developing a range of illnesses
— from the common cold to severe heart disease at a very young age. Stress
has such a powerful impact on the well being of students because adolescence
and youth is the career-building time and it being a natural response that is
activated in the brain may bring hindrance to the brain’s smooth functioning
and academic achievement and successful life.

Future Prospects:

We need a revolution in education. We’ve needed reform for decades, and
it’s more important now than ever because the pressure on kids has become so
much worse. Reforms should be as follows:

* It looks like valuing the whole child. It looks like broadening our ideas of
success and broadening what we teach.

* It might mean measuring non-cognitive skills, like character, ethics, or
social responsibility.

* It might mean teaching wellbeing, and actively fostering strength in our
kids at school.

* [t probably means upsetting power balances in schools, giving kids more
control over their learning.
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* It certainly starts with shaking up all the accepted wisdoms that we hold
about education.

Conclusion:

To conclude it is to be reminded that there is no exact solution or an
elimination to stress but only ways to reduce, control or minimize it which can
be summed up as follows as a message to the youth of today.

* Focusing on the process not the outcome.

» Being aware of the stress/performance curve and their own optimal level
of stress.

* Learning and practicing coping skills — practice is important.

» Reframing evaluative situations — a learning experience.

» Keeping and using a sense of humour.

» Maintaining one’s perspective.

* Remembering that mistakes are part of learning.

* Separating self-worth from performance
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Women Empowerment

Saswati Majumder Bhaduri*

Introduction

The very word ‘woman ‘brings to our mind the image of a household. This
is because we cannot think of any day without woman in our life. They are in
fact the most important personality of our nation. Without woman a nation is
incomplete. It can only make progress when women are not harassed, they are
happy and are given adequate opportunity for progress.

In India the position of woman has been varying from time to time. At the
beginning of history we get to see that women are adequately empowered. The
women of Harappan Civilization had always been very stylish and an icon for
the present day woman. The Rig Vedic age is considered to be a golden age
for the women. Women at that time were treated equally with men. They were
allowed to take part in rituals, sacrifice and every other day to day activities
with their husband. There were even many women priests which prove that
women were imparted knowledge. Even female deities were worshiped which
shows that enough privileges were given to women.

However it is from the Later Vedic age that the status of woman started
declining. Their position was subordinated to that of men. With time caste
system also developed and several restrictions began to be imposed on women.
They were not at all considered equal to that of men and from time to time they
were more and more subdued. It is because of these reasons that the need for
women empowerment aroused.

Women’s empowerment is the process in which women elaborate and

* Asst. Professor, Deptt. of Education, Joypur Panchanan Roy College, University of Calcutta.
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recreate what it is that they can be, do, and accomplish in a circumstance that
they previously were denied. Empowerment can be defined in many ways,
however, when talking about women’s empowerment, empowerment means
accepting and allowing people (women) who are on the outside of the decision-
making process into it. “This puts a strong emphasis on participation in political
structures and formal decision-making and, in the economic sphere, on the
ability to obtain an income that enables participation in economic decision-
making.” Empowerment is the process that creates power in individuals over
their own lives, society, and in their communities. People are empowered when
they are able to access the opportunities available to them without limitations
and restrictions. Feeling entitled to make your own decisions creates a sense
of empowerment. Empowerment includes the action of raising the status of
women through education, raising awareness, literacy, and training. Women’s
empowerment is all about equipping and allowing women to make life-
determining decisions through the different problems in society.

Women empowerment has become a significant topic of discussion in
development and economics . It can also point to the approaches regarding
other trivialized genders in a particular political or social context. Women’s
economic empowerment refers to the ability for women to enjoy their right to
control and benefit from the resources, assets, income and their own time, as
well as the ability to manage risk and improve their economic status and well
being. Economic empowerment increases women’s agency, access to formal
government programs, mobility outside the home, economic independence,
and purchasing power. Policy makers are suggested to support job training
to aid in entrance in the formal markets. Formal education opportunities for
women would allow for higher bargaining power in the home. They would
have more access to higher wages outside the home; and as a result, make it
easier for women to get a job in the market.

Strengthening women’s access to property inheritance and land rights is
another method used to economically empower women. This would allow them
better means of asset accumulation, capital, and bargaining power needed to
address gender inequalities. Often, women in developing and underdeveloped
nations are legally restricted from their land on the sole basis of gender.
Having a right to their land gives women a sort of bargaining power that they
wouldn’t normally have; in turn, they gain more opportunities for economic
independence and formal financial institutions. Race has a huge impact on
women’s empowerment in areas such as employment.

Another popular methodology for women’s economic empowerment also
includes micro credit. Micro finance institutions aim to empower women in
their community by giving them access to loans that have low interest rates
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without the requirement of collateral. More specifically, they aim to give micro
credit to women who want to be entrepreneurs.

Political empowerment supports creating policies that would best support
gender equality and agency for women in both the public and private spheres.
Recommendations have been to increase women’s rights to vote, voice opinions,
and the ability to run for office with a fair chance of being elected. Because
women are typically associated with child care and domestic responsibilities
in the home, they have less time dedicated to entering the labour market and
running their business. Policies that increase their bargaining power in the
household would include policies that account for cases of divorce, policies for
better welfare for women, and policies that give women control over resources
(such as property rights). However, participation is not limited to the realm of
politics. It can include participation in the household, in schools, and the ability
to make choices for oneself.

Women empowerment can be measured through the Gender Empowerment
Measure (GEM), which shows women’s participation in a given nation, both
politically and economically. GEM is calculated by tracking the share of seats in
parliament held by women; of female legislators, senior officials and managers;
and of female profession and technical workers; and the gender disparity in
earned income, reflecting economic independence. Other measures that take
into account the importance of female participation and equality include: the
Gender Parity Index and the Gender-related Development Index (GDI).
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The table given above gives us an idea about the lack of opportunities to
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which women are subject to. The above data gives us an accurate knowledge
about it.

Education increases people’s self-confidence and also enables them to find
better jobs and they can work shoulder to shoulder with men. They engage in
public debate and make demands on government for health care, social security
and other entitlements. In particular, education empowers women to make
choices that improve their children’s health, their well-being, and chances of
survival. Education informs others of preventing and containing the disease,
and it is an essential element of efforts to reduce malnutrition. Furthermore, it
empowers women to make choices that can improve their welfare, including
marrying beyond childhood and having fewer children. Crucially, education
can increase women’s awareness of their rights, boost their self-esteem, and
provide them the opportunity to assert their rights.

Despite significant improvements in recent decades, education is not
universally available and gender inequalities persist. A major concern in many
countries is not only the limited numbers of girls going to school but also the
limited educational pathways for those that step into the classroom. More
specifically, there should be more efforts to address the lower participation
and learning achievement of girls in science, technology, engineering and
mathematics (STEM) education.

The growing access of the web in the late 20th century has allowed
women to empower themselves by using various tools on the Internet. With
the introduction of the World Wide Web, women have begun to use social
networking sites like Facebook and Twitter for online activism. Through online
activism, women are able to empower themselves by organizing campaigns
and voicing their opinions for equality rights without feeling oppressed by
members of society.

Inrecentyears, blogging has also become a powerful tool for the educational
empowerment of women.

With the easy accessibility and affordability of e-learning (electronic
learning), women can now study from the comfort of their homes. By
empowering themselves educationally through new technologies like
e-learning, women are also learning new skills that will come in handy in
today’s advancing globalized world.

Often times, the internet is very useful as source of empowerment for
women through its creation, dispersion, and utilization of hash tags on social
media.
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UNEMPLOYMENT RATE IN INDIA GENDER WISE
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The most famous saying said by the Pandit Jawaharlal Nehru is “To
awaken the people, it is the women who must be awakened. Once she is on
the move, the family moves, the village moves, the nation moves”. In India, to
empower the women, first it needs to kill all the demons killing women’s rights
and values in the society such as dowry system, illiteracy, sexual harassment,
inequality, female infanticide, and domestic violence against women, rape,
prostitution, illegal trafficking and other issues. Gender discrimination in the
nation brings cultural, social, economic and educational differences which push
country back. The most effective remedy to kill such devils is making women
empowered by ensuring the Right to Equality mentioned in the

Constitution. Giving priority to the gender equality facilitates women
empowerment all over the country. To get the high level goal of women
empowerment, it should be promoted from the childhood in each and every
family. It needs women to be strong physically, mentally and socially. Since
the better education can be started at home from childhood, the upliftment of
women needs healthy family to bring a holistic development of the nation.
Still in many backward areas, there is a trend of early marriage and childbirth
because of the poverty, insecurity and illiteracy of the parents. In order to
empower women, various steps have been taken by the government to prevent
violence, social separation, gender discrimination and abuse against women.
108" Constitutional Amendment Bill (also called Women’s Reservation Bill)
was passed to reserve one-third of the seats for women only in the Lok Sabha
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to make them actively involved in every area. In other fields also the seats for
women have been reserved for their active participation without any limitation
and competition. Various mass campaigns need to be organized in the backward
rural areas to make them aware about the real values of women and all the
facilities available by the government for their bright future. They need to be
promoted for the survival and proper education of female child to really bring
the dream of women empowerment come true.

Gender inequality is the main social issue in India in which women are
getting back in the male dominated country. Women empowerment needs
to take a high speed in this country to equalize the value of both genders.
Uplifting of women in all means should be the utmost priority of the nation.
Inequalities between men and women in the society generate lots of problems
which become a big obstruction in the way to success of nation. It is the birth
rights of the women to get equal value to the men in the society. To really
bring empowerment, every woman needs to be aware about their rights from
their own end. They need to take positive steps and involve in every activities
instead of only involving in the household chores and family responsibilities.
They should know about all the happenings in their surroundings and country.

Women empowerment has the power to change many things in the society
and country. They are much better than men to deal with certain problems in the
society. They can better understand the disadvantages of the over population for
their family and country. They are fully able to handle the economic conditions
of the family and country through proper family planning. Women are capable
enough to handle any impulsive violence in comparison to the men whether in
the family or society.

Through women empowerment, it can be possible to change the male
dominated country into the equally dominated country of rich economy.
Empowering women may easily help to grow each and every member of the
family without any extra effort. A woman is considered to be responsible for
everything in the family so she can better solve all the problems from her own
end. Empowerment of the women would automatically bring empowerment of
everyone.

Women empowerment is the better treatment of any big or small problems
related to human being, economy or environment. In few last years, the
advantages of the women empowerment are coming out in front of us. Women
are being more conscious about their health, education, career, job and
responsibilities towards family, society and country. They are taking part in
the every area and showing their great interest in each field. Finally, after long
years of hard struggle they are getting their rights to go ahead on the right track.
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Women empowerment can be defined in very simple words that it is
making women powerful so that they can take their own decisions regarding
their lives and well being in the family and society. It is empowering women to
make them able to get their real rights in the society. As we all know that India
is a male dominated country where males are dominated in every area and
females are forced to be responsible for only family care and live in the home
including other many restrictions. Almost 50% of the population in India is
covered by the female only so the full development of the country depends on
the half population means women, who are not empowered and still restricted
by many social taboos. In such condition, we cannot say that our country would
be a developed in the future without empowering its half population means
women. If we want to make our country a developed country, first of all it is
very necessary to empower women by the efforts of men, government, laws
and women too.

Stare Labor Force Unemployment rate (%)
Participation Rate (%)

Andhra 79
Pradesh 0.6

' Kamataka 582 2.5

' Maharashtra 19.0 14
Rajasthan 56.2 204

India 514 . 99

. Source: (:’{'J'"I.' Iflll}

STATE WISE WOMEN UNEMPLOYMENT IN INDIA

The need of women empowerment arose because of the gender
discrimination and male domination in the Indian society since ancient time.
Women are being suppressed by their family members and society for many
reasons. They have been targeted for many types of violence and discriminatory
practices by the male members in the family and society in India and other
countries as well. Wrong and old practices for the women in the society from
ancient time have taken the form of well developed customs and traditions.
There is a tradition of worshiping many female goddesses in India including
giving honour to the women forms in the society like mother, sister, daughter,
wife and other female relatives or friends. But, it does not mean that only
respecting or honouring women can fulfil the need of development in the
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country. It needs the empowerment of the rest half population of the country in
every walk of life.

India is a famous country proving the common proverb like ‘unity is
diversity’, where people of many religious beliefs are in the Indian society.
Women have been given a special place in every religion which is working as a
big curtain covering the eyes of people and help in the continuation of many ill
practices (including physical and mental) against women as a norm since ages.
In the ancient Indian society, there was a custom of sati pratha, nagar vadhu
system, dowry system, sexual violence, domestic violence, female infanticide,
parda pratha, wife burning, sexual harassment at work place, child marriage,
child labour, devadashi pratha, etc including other discriminatory practices. All
such type of ill practices is because of male superiority complex and patriarchal
system of the society.

Socio-political rights (right to work, right to education, right to decide for
themselves, etc) for the women were completely restricted by the male members
of family. Some of the ill practices against women have been eliminated
by the open minded and great Indian people who raise their voices for the
discriminatory practices against women. Through the continuous efforts of the
Raja Ram Mohan Roy, Britishers were forced to eliminate the ill practice of
Sati Pratha. Later, other famous social reformers of the India (Ishwar Chandra
Vidyasagar, Acharya Vinoba Bhave, Swami Vivekananda, etc) also had raised
their voices and worked hard for the upliftment of women in Indian society. In
India, the Widow Remarriage Act, 1856 was initiated by the continuous efforts
of Ishwar Chandra Vidyasagar in order to improve the conditions of widows in
the country.

In the recent years, various constitutional and legal rights have been
implemented by the government of India in order to eliminate ill practices
and gender discrimination against women. However, in order to solve such
a big issue, the continuous effort of everyone including women is required.
Modern society is being more aware about the women rights which results
in the increasing number of several self-help groups, NGOs, etc working in
this direction. Women are being more open minded and breaking the societal
barriers in order to achieve their rights in all dimensions even after crimes are
going side by side.

Some of the acts passed by the Parliament are Equal Remuneration Act-
1976, Dowry Prohibition Act-1961, Immoral Traffic (Prevention) Act-1956,
Medical termination of Pregnancy Act-1971, Maternity Benefit Act-1961,
Commission of Sati (Prevention) Act-1987, Prohibition of Child Marriage Act-
2006, Pre-Conception & Pre-Natal Diagnostic Techniques (Regulation and
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Prevention of Misuse) Act-1994, Sexual Harassment of Women at Work Place
(Prevention, Protection and) Act-2013, and so on in order to empower women
with legal rights.

In order to provide safety to women and reduce crime against women in
India, government has passed another act Juvenile Justice (Care and Protection
of Children) Bill, 2015 (especially after Nirbhaya case when an accused juvenile
was released). This act is the replacement earlier Indian juvenile delinquency
law of 2000 (Juvenile Justice (Care and Protection of Children) Act, 2000)
in order to reduce the juvenile age from 18 to 16 years in cases of heinous
offenses. In order to really bring women empowerment in the Indian society,
it needs to understand and eliminate the main cause of the ill practices against
women which are patriarchal and male dominated system of the society. It
needs to be open-minded and change the old mind set against women together
with the constitutional and other legal provisions.

REMEDIES FOR WOMEN HARASSMENT IN INDIA
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6.

Education Among Minority Muslim Girls At
Secondary Level: A Study In Kolkata District

Sufia Mahmood*

Introduction

India being a multi-cultural, multi-ethnic and multi-linguistic country,
people belonging to various religious faiths live side by side Muslim are one
of them who comprise of the largest Minority group in the country. With
a population of 12Cr in absolute number in India the population in W.B is
10Lakh the Muslim population is 2.5Lakh which constitutes 26.86% of the state
population and thus put signature of the second largest state religious group and
the largest minority groups in west Bengal according to census report 2011.!

West Bengal is the fourth most popular state in the eastern region of India.
Accounting for 2.7% of India total area 78% of the country population and rank
first in terms of density of population which is 904 per square km. Muslims are
the dominant minority and account for 27% of the total population of the state
with 72% of people living in rural areas, the state of west Bengal is primarily
an agrarian state with the main produce being rice and jute about 31.8% total
population lives below the poverty line.

The union governments setup the national commission for minorities under
the national commission for minorities’ act 1992. Six religious communities
Muslims, Sikhs, Christians, Buddhists, Jains & Zoroastrians (Paris) have been
notified as minorities’ communities by the union governments.

Education is the most powerful weapon for fighting ignorance and illiteracy
and to bring about a lasting social change, for a country progress is measured
by its level of education. The universal right to education which is basic to

* Research Scholar Arabic, Persian, Urdu & Islamic Studies Visva-Bharati University Santiniketan.
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the quality of life is denied to these under privileged classless and minority
community specially education.

Minorities Literacy Rate

The literacy rate in West Bengal is not so bad and it is higher than the
national average the literacy rate is W.B. is 68.64% against the national
average of 64.85% Rural literacy rate in W.B is 63.42% and urban part of the
W.B. literacy rate is 81.25% there is also interreligious. Inequality in literacy
level (Waheed 2006, International Journal of Humanities & Social Science
Invention).

Population | Muslims | Christian| Sikhs [Buddhists| Janis Total
Male 66.61 77.20 91.37 83.09 96.96 72.02
Female 49.75 62.30 81.98 66.22 88.87 59.61
Total 57.47 69.72 87.19 74.73 92.81 68.64

The comparison of literacy rates with major religious groups found that
Muslims have the lowest literacy rates among all. The literacy rates of different
religions are as follows: Muslims 54.47 per cent, Christians 69.72 per cent,
Sikhs 87.19 per cent, Buddhists 74.73 per cent, and Janis 92.81 per cent.
(Minorities’ literacy Rate (2012), Islam and Societies Report West Bengal.)

Education of women / girls is the most effective channel for reducing the
inequalities between men and women thus ensuring the maximum participation
of women in the development process. Girls are less likely to access school to
remain in school or to achieve in education.

Review of Related Literature

Ahmed, M.A (1985) found that:-The assumption that more facilities for
minority education would provide better education was not support, the rights
to culture and educational self-determination created hurdles, the making of a
strong neutron and a national education programmer was not possible without
the assimilation of minorities in the national mainstream.?

* Pathan, N.M. (1986) Major Findings: - The illiterate Muslim women
mainly belonged to the age group of 30 to 40, The number of children
in a family was seven or more and the women were quite aloof from
the concept of a small family, Giving less education to the girls was the
common attitude in the patents both rural and urban areas and The practice
of early marriage was seen especially among the rural literate Muslims.?

* Bhattacharya Smritikana (1992) Major Findings:-Intelligence and
academic achievement were positively related, the poorer the mental ability,
the poorer was the scholastic achievement and Poor mental ability was
not the only cause of scholastic backwardness, personality characteristic
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such as extroversion, introversion, home and school factors like attitude
towards the school, towards teachers, towards different subjects of study
economic and educational condition of the parents affected the educational
achievement of the students.*

* Mondal, Rahim Sikh (1992) Objectives Of The Study:-To investigate
the state of education among the Muslims of rural West Bengal on the
basis of their attitude towards education and to identify various factors
responsible for their educational backwardness by analyzing the socio-
economic cultural environment of Muslim community. To formulate a way
through which emancipation of the Muslims form illiteracy and ignorance
can be achieved.’

Statement of the Problem

There are few studies available in this matter. Show the researcher took
initiative to study on this regard the problem of the study was as follows
“Education among Minority Muslim girls at secondary level in Kolkata”

Objective of the Study
The Objective Of The Study Was Following

* To study the educational opportunities of students at secondary level (9$10)
in West Bengal board of secondary education.

* To study the educational opportunities of students at secondary level at
* To compare the educational opportunities of students at higher Secondary
level in WBBSC and students at higher secondary level in Madarsha board.

Research Question
Research question on the basis of objective following research question
were formed.
* Whether there are enough educational opportunities available for the
students at higher secondary level in WBBSC?
* Whether there are enough educational opportunities available for the
students at higher secondary level in Madarsha board?

» Whether have there any differences on educational opportunities available
to the students at higher secondary level in WBBSC and students at higher
secondary level in Madarsha board?

Delimitation of the Study

The present study was delimited to study the effect of minority girl’s
education at secondary level in West Bengal in Kolkata district.

1.Area: Study was conducted in the secondary school of Kolkata district.
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2.Class: Study was conducted for class 9 and 10 secondary level.

3.Sex: Study was conducted for only girl’s minority students.

4.Religious: Study was conducted for only Muslim’s minority girl’s students.

5.School: Study was conducted on Urdu medium girl’s school and Urdu
medium girl’s Madarsa.

Methodology
It Was A Qualitative Research Work.

Variable
The independent variables were WBBSE & Madrasahs Board.

The Dependent Variables were Student Educational opportunities.

Tools
The Following Tools Will Be Used For The Study.

Interview techniques was use to collect the data. Admission: and Attendance
Register were are used to collect data

e Admission: - To collect Primary data of selected Students (Drop-out,
Enrolment, and retention).

» Attendance Register: - To find out the regular Students.

Graphical Presentation of Data
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MAJOR FINDINGS

The Researcher Has Found
The Findings Of The Study About School Are As Follows.

* As compare to infrastructure W.B School has more facilities than M.B
School.

» Both Schools have lack of purified water.
* The majority of Student in W.B School increase then M.B School.
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 After checking admission register and daily attendance register we found
that the ratio of drop-out students is more than in W.B. Schools then in
M.B. school.

* Playground of both school need to be repair and to be broad.

* In W.B. & M.B. schools there are greater no of students but lack of
permanent teacher. Casual and part time teacher fill their place.

* When we talk about schools classroom they are well and good broad but
some classes need more than one fan.

The Findings Of The Study About Students Are As Follows.
» Some students say that they were afraid to ask question as their teacher’s
strict behavior.

» According to students both schools teachers use blackboard during science
$ math classes only.

 Student get punishment if they didn’t brought book or if did misbehave
with any students

* School didn’t provide modern methods of teaching.

The Findings Of The Study About Parents Of The Students Are As Follows.

* According to some parents of Madrasah boards they are not interested

about their child better education, at the certain age if they suffer any kind

of problem, they will quite their child’s education on the other hand west
Bengal board parents are serious about their children better education.

* Parents of M.B Schools say that school help parent’s teacher meeting.

* Teachers of both schools say that they held competition with other schools
but parents didn’t totally agree with them.

Conclusion

The Literacy status as well as the educational standard of the Muslims
than other minority groups was found to be very poor. The major problems the
Muslims minority faces in education include a mixed system of administration,
out dated text books, poorly-educated teaching staff and the absence of an
efficient school curriculum. Poor Educational opportunities was not the only
cause of scholastic backwardness, home and school factors like attitude towards
the school, towards teachers, towards different. Subjects of the study economic
and educational condition of the parents affected the educational achievement
of the students.



Education Among Minority Muslim Girls At.......... 49

References
Ahmed, M.A. (1985) Placement of Education of Minorities in Secular India and its
Role

Bhattacharya, S. (1992) “The problems of Scholastic backwardness of adolescence
girl students in all around Calcutta in the University of Calcutta.”

Mondal, R.S. (1992) State of Education among the Muslim of West Bengal A Study in
aspects of their Educational status, prospects.

Pathan, N.M. (1986) A Critical Study the Causes Responsible the Educational
Backwardness of the Muslim Women and Means for Improvement.

West Bengal Census Report (2011)



7.

Education of Muslim Girls:
A Comparative Analysis

Harim Qudsi*

Introduction

Education is the beacon light for the awakening of the society.Education is
a very important meansfor upward mobility and integration into the economy
and society and if a large chunk of women are left behind overall development
will take a back seat.(Pande,2006).According to Islam, education is a birth right
of every women. The Quran calls to both men and women to get knowledge.
Islam puts significant emphasis to acquire knowledge to women. The famous
saying, “Educate a man and you educate an individual, educate a woman and
you educate a family”. Islam not gives due respect to the women but it also
draws great attention to their education (Khatun, 2016).

India is a land of vast diversity, where people of different belief, values,
culture and faith live together. In a country that upholds second largest
population in the world i.e. 121 billions, the minority Group constitutes 20.2%
of the overall population. The term “minority” is derived from the Latin
word “minor” which refers to people who are small in number. As defined
by the constitution of India there are two groups of minorities i.e. linguistic
and religious minorities. The National Commission for minorities in India has
identified six religious minority groups,these are Muslims, Sikhs, Parsees,
Buddhist, Jains and Christians, while the Hindus constitute the majority group.
According to census 2011 Muslims make up the largest minority groups 172.2
million (14.2% of the total population), Christians make up the second largest
minority 27.8 million (2.3% of the total population) followed by Sikhs 20.8

* Research Scholar, (UGC-NET-JRF) RIE-BBSR(NCERT), Utkal University.
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million ( 1.7% of the total population) , Buddhist 8.4 million (0.7% of the total
population) and the Jains 4.5 million (0.4% ) of the total population.

Education is the most important tool for socio-economic development of
the country. Education acts as an important parameter for social mobility. The
constitution of India provides various safeguards for education of minority
groups in India:

Article 29 Protection of Interests of Minorities
* Any section of the citizens residing in the territory of India or any part
thereof having a distinct language, script or culture of its own shall have
the right to conserve the same

* No citizen shall be denied admission into any educational institution
maintained by the State or receiving aid out of State funds on grounds only
of religion, race, caste, language or any of them

 Article 30 Right of minorities to establish and administer educational
institutions.

» All minorities, whether based on religion or language, shall have the right
to establish and administer educational institutions of their choice.

 The State shall not, in granting aid to educational institutions, discriminate
against any educational institution on the ground that it is under the
management of a minority, whether based on religion or language.

* Article 21 A Right to Education: talks about free and compulsory education
to each and every child from 6 to 14 years of age.

Educational Status Of Females Among Different Minority Groups

According to the Census 2011, the literacy rate of India is 74.04%, where
the literacy rate among male is 82.14% and female literacy rate is 65.46%. There
is large gap of 16.68% between male and female literacy rate in India. Gender
disparities in education and all other social and demographic indicators reflect
the unequal position of girl and women in highly sexist gender discriminatory
social order (Bano, 2017).Besides this gender differences in level of Education
there is also disparity in level of education among females belonging to different
minority groups.

The educational status of the different minority groups could be compared
on following points:
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1) Literacy Rate
Table 1:
Literacy Rate Among Different Minority Groups

2011
Community/ Caste Person Male Female

India 74.04 69.76 55.98

Hindu 73.3 70.78 55.98
Muslim 59.1 62.41 51.9
Christian 80.3 84.4 76.78

Sikh 75.4 71.32 63.29
Buddhist 77.27 81.3 65.6

Jain 94.9 97.4 90.6

Others 50.38 59.38 41.38

According to the above table it could be concluded that the highest female
literacy rate is found among the Jain minority group and the lowest female
literacy rate is found among the Muslims(51.9%). The female literacy rate
among Christians and Jains is above national average literacy rate of 74.04%.

Education is one of the important social indicators having bearing
on the achievement and the growth of an individual as well as community
(Bano,2017). The minority groups whose female literacy rates lies below the
national average are Budhhist, Muslims and Sikhs. The Female literacy rate is
the lowest amongst all the groups.

2) Gender Gap In Literacy

Both male and female among the Jain minority group have a high female
literacy rate of 97.4% and 90.6% respectively and not much difference could
be found among the literacy rates of the two groups. Followed by Jains there is
Christian community whose male and female literacy rate is 84.4% and 76.78%
respectively. Thus the two communities have much gender gap of less than 10
in the male and female literacy rates. There is a large Gender gap among male
and female literacy rate among Buddhists followed by Muslims.

Educational Attainment in Different Socio-religious Groups:
According to Post Evaluation Sanchar Committee report (2011-12) of the
educational attainment of different Socio-religious groups has found that the
gender disparity among Muslims is educational attainment is highest among the
total Hindus than that of other socio-religious groups. In the urban population
the gender disparity is 4 percent point among the Muslim male and female.
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Table 2:
Graduate and Above, Persons Aged 20 and Above (2011-12)(Urban)

SRCs Male Female Gender Disparity
All Hindus 27 19 8
Hindu SC/ST 14 5
All Muslims 10 7 4
Other minority groups 28 23 6
Table 3:

‘Women Graduates in different Communities

Religious Community Female Graduates
Hindu 37.5
Sikh 49.9
Muslim 36.65
Buddhist 38.15
Jain 44.8
Christian 49.8

Accordingto the India Today reports, women are leading in higher education.
An unprecedented figure of 36.65 per cent Muslim women graduates have been
recorded and similarly, in other communities, 44.8 per cent Jain women, 49.8
Christian women, 49.9 percent Sikh women, 38.15 per cent Buddhist women
and 37.5 percent Hindu women are recorded as graduates.

Dropout Rate Among Different Socio-Religious Groups

According to post Sachar evaluation report a sharp drop out rate was seen
among all socio-religious groups. At the age of 7 about 100% attendance is
observed among Muslims, Hindus and other minority groups.But attendance
was only 90 percent among Muslims and nearly 94 percent among SC/ST
communities. This improved to a highest of 94 percent among Muslims and
97 percent among SC/ST at the age of 9 years. The drop out is very high from
the age of 10 years for these two groups, Muslims and SC/ST. The drop out
from school starts for Hindu OBC and upper castes at 11 years slowly and
sharply only after 14 years. For Muslims and SC/ST, however, the drop rate is
sharp after the age of 13 years.(Post Sachar Evaluation report,2014). Overall,
while drop out occurs in all social groups, it begins early for Muslim and SC/
ST children. Among the Muslim community girls are first to be pulled out of
school.



54 Current Issues in Education in India

Conclusion

Despite the various policies and Committees established by the Government
for Minority Girls, Muslim girls lag much behind the other religious groups.
The need of the hour is to assess the policy framework where they fail to bring
the desired change. Minority policies should be developed for girls, besides,
taking into account the religion, the background of people, there socio-economic
status and the context of the society should also be considered. Therefore, the
development of the society will bring about overall momentum in growth and
development of the nation.
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IMPORTANCE OF EDUCATION IN
CURRENT ISSUES

Syeeda Amaan*

Introduction

Education is very important. No one would argue about the validity of this
statement. Most of the time, the scare resources of a good school education
is only available to a few elite members of the society. Education is the most
important component of various components of our social infrastructure. The
well educated and the properly trained manpower can accelerate the pace of
economic development.

India has reached remarkable achievements in the economic sector and this
brought a lot of changes in the educational sector. By quality of manpower,
we mean the efficiency and productivity, of work force. The efficiency of
the manpower depends on many important factors like health and nutrition,
education and training, housing facilities safe drinking water and sanitation
etc.,

Since the country’s independence in 1947, the Indian government sponsored
a variety of programs to address the problems of illiteracy in both rural and
urban India. Maulana Abul Kalam Azad India’s first Minister of Education,
envisaged strong central government control over education throughout the
country, with a uniform educational system. If the country wants and improve
the educational system they should provide more programs and workshops that
can help built a well balanced individual.

* Deptt of Education, Park Circus Campus Aliah University, Kolkata.
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Current Issues

The problems of the education system in India are of grown concern
and this concerned has not been ignored. The budget for education has been
increasing over years. Today the education policy favors those who are rich and
affluent. The majority of the Indian population is poverty stricken. Government
schools for these people have poor management and poor quality education.
Most of the quality education is provided by private school affiliated to CBSE
and CISE whose curriculum advanced and in conformity with the world wide
education system. Not all are able to afford these schools and are deprived of
quality education. Education policies are also misused by politicians and try
to mold these to achieve their political motives. Education is Business for the
politicians and manipulation tool for bureaucrats. Seats are reserved for the
like of there, leaving deserving ones biting the dust selfish motives make them
blind to achieve the more important nation’s motive. Power and control are
great weapons and if those controlling it are selfish and corrupt.

Population of India

India is the second most populous country in the world. The population of
India is till increasing in one minute there are about 51 births in India. India
represents almost 17.31% of the world’s population. In a country, where the
sex ratio favors females, automatically, translates into a greater number of
illiterates. The individual population of some of its states is equal to the total
population of many countries. Illiteracy of large population therefore supports
further illiteracy.

Lack of Funds

The lack of sufficient funds is the main problem in the education system.
Due to insufficient funds most educational institutions lack the needed
infrastructure, science equipment and libraries etc., due to this reason, desired
results cannot achieved. If funds are available, they are not being used
effectively. The lack of funds hampers education and many times, the funds are
just inadequate to solve the needs of the issue. The situation is worse in rural
areas where funding is a major problem as it fuels other problems like shortage
of staff, lack of interest and motivation amongst teachers, an insensitive attitude
of the education department, lack of proper infrastructure and others. While
discussing the importance of education, Educators must inspire their students
and want to do more in their lives. They should be able to help their students
realize the importance of education. A large number of teachers refuse to teach
in rural areas and those that do are usually under qualified. Many teachers lack
enthusiasm due to the meager salary. Lack of books and learning material
seem to be a wide spread problem.
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Lack of Space

A large number of primary schools have no building. Not to talk of the basic
facilities like furniture, drinking water, urinals, electricity and study materials
etc., so the dropout rate is very high and in the primary and secondary levels,
there is much cause for concern. Education is business for the politicians and
manipulation tools for bureaucrats. Seats are reserved for the like of those,
leaving deserving ones biting the dust self fish motives make them blind to
achieve that more important national motive. Power and control are great
weapons and if those controlling it are selfish and corrupt then we are on a
down word slope.

Shortage of Jobs

Development of technical and vocational education is quite unsatisfactory.
So our education is unproductive. The number of educated unemployed persons
is increasing day by day.

Earning money and taking care of family becomes a primary issue in one’s
live. Education stands a little or no change of pursuances. Education for such
is a luxury and it becomes useless when they see that even the educated are
having a tough time finding a job. Poverty struck peoples pass on a negative
attitude rewards education which continues with every new generation. Those
who start earning money see it as the only motive of life and ever after they are
educated. They are still looking out for work.

Rural Education

Children living in rural areas receive a level of education which is very
poor, the outcomes is then obvious. A large percent of dropouts are female
children. They are forced by their parents to perform chores and tend the
families at home. The life style of villages is largely dominated by culture
and tradition whose outlook towards education is not favorable even for the
boys. The medium of instruction particularly, difficult in rural students who
are not well versed in English, cannot study science, mathematics etc., properly
English. They suffer a lot as Indian languages are still under developed.

Involvement of Citizen

Indian citizens rarely raise their voice, issues. They cannot raise their
voices on things which they themselves are not confident. Mass protests are
more politically motivated their people -motivated. Education, the authorities,
themselves, does not encourage participation of parents or common people
whilst making an issue when there are so many disparities amongst the Indian
populace. These too are the effects of illiteracy what emerges are curriculums
as mentioned in faulty education policies. What also emerges are other
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malpractice like inadequate supervision, absolute education methods, misuse
of funds, misuses of food items meant for children, old methods of evaluation
and so on.

Lack of Teachers

The causes for the problems of the education system in India are multifaceted
and they themselves manifest more problems. It is a vicious cycle where some
factors encourage another factor or one inter dependent. This makes them ever
more lethal than thing already are.

The reason behind the shortage of teachers is that a job. Under the Indian
Education system is a road filled with bumps and depressions. The teaching
field is itself challenging and if more challenges are thrown in front of the
struggling teachers, they will not only fret and fume, they will advise others
to abstain from this field. The objective of providing quality, education takes
a back seat. Financial factor, lack or absence of incentives and opportunities
keeps even the efficient Indian educator away from this field. The problem of
that education system in India is grave concern and that concern has not been
ignored.

Desire for Further Developments

Education provides children with life skills that will enable them to
prosper later in life. It equips children with the skills to maintain a healthy
and productive existence, to grown into resourceful and socially active citizen.
Education also transmits more abstract qualities such as critical thinking skills,
health skills, healthy living and self confidence. An educated adult population
is vital for strong economic development.

The current education system in India does not reward original thinking.
Deviance is greatly discouraged in this country. Memorization is skill the most
common way of learning, in the system of education in India. Memorization
is not exactly learning.

The government should make sure the systems of education in India provide
a way to encourage critical thinking. They should provide programs that would
create opportunities to analyze and solve problems with innovations.

Solutions to Educational Problems
* Teachers need to be professionally trained

* Frequent curricular revisions, to remove and edit obsolete chapters and
bring quality Education.

» Awareness campaigns in rural areas to negate the negative attitude of the
rural population.

* Education portfolio should be given to education experts
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* Private sectors, contributions from philanthropists and industry should be
encouraged.

 An attenuate examination process in the form of internal assessment can be
set up where students are evaluated by their teachers.

* The failure of education in our country today is a much about the failure of
the discourse on education as it is about the failure of the school curriculum.
Education is indeed a source of power.

Conclusion
* However The Situation Is Improving Swiftly: The focus should be on
developing students into socially, politically, morally sound individuals
and introducing them to vast areas of education rather than making them
just degree holders, limiting their capabilities to select career options. I
believe education is the key towards being a developed country and India
should intently focus on improving it highly.

* We Need And First Confront The Discursive Challenge However; we
need to recognize that India is now grappling with dual or double discourse
in education with the same stake holders articulating contradictory views.
We need not yield to claim that hierarchy in the culture or philosophical
frame work within which people function, as argued by some scholars.
The conventional parameters need to be thrown out and a Sense of curiosity
should arise in oneself, only then will “Education achieve” its real meaning
and purpose in life.
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ATTITUDE OF TEACHERS TOWARDS
TEACHING ENGLISH AS A FOREIGN
LANGUAGE IN INDIA

Deepika Adhikari*
Nita Mitra**

Background:

With the advent of British colonialism, English found its place in the Indian
education system. During its rule, the Christian missionaries came with the idea
of propagating their religion through education. Prior to that, there had been
education only to British people; however the English East India Company
decided to educate the natives so as to create a feeling of awe and respect
for Europeans. Meanwhile, among the Indians there was a certain demand for
western knowledge. English was the language of education and the means for
dissemination of western morals and values. Taking an advantage of this, in
1835 Lord Macaulay wanted to educate “a class of persons Indian in blood and
colour, but English in tastes, in opinions, in morals and in intellect.” During
Macaulay’s regency a rapid growth of English schools and colleges were seen
in India. Around the end of the 19th century numerous English medium schools
sprang up because by that time English had become the passport to jobs and
administration. Nevertheless, English language as a subject has witnessed a
global popularity and most of the non-English speaking countries are keen in
learning it, for it determines a higher status, value and acceptance. However,
even in 1902, the Indian universities commission stated that “many students
pass through the entire university without...command of the language.”
(Krishnaswamy and Krishnaswamy, 2006). The problem of attaining English
language, may it be at the primary level, elementary level, secondary level
or higher level is still persistent. It may be pointed out that, people who are
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interested in learning English have different motivation and attitude toward
that language. Moreover, in the context of foreign language the teaching and
learning process is affected by factors such as attention, motivation, learning
achievement, teaching methods, anxiety, interest, intelligence, personality etc.
Thus, it becomes vital for the teachers to take these factors into regard while
teaching the subject as a second language to those for whom English is not the
mother tongue.

Conceptual Framework:

Concept of Foreign Language:

Foreign languages, while being available, are not the integral part of
the socio — cultural and linguistic contexts in which one lives. In such cases
language is learnt and used for restricted, individual purposes, it is called
a foreign language. These languages don’t form a part of the communities’
verbal repertoire and there is no social or educational pressure to learn these
languages, in the sense that the daily routine does not require one to learn those
languages either for education or for personal interaction with other people
within the country.

English as a Foreign Language:

English as a second or foreign language is the use of English by speakers
with different native languages. Instruction for English-language learners may
be known as English as a second language (ESL), English as a foreign language
(EFL), English as an additional language (EAL), or English for speakers of
other languages (ESOL). English as a foreign language (EFL) is used for non-
native English speakers learning English in a country where English is not
commonly spoken. The term ESL has been misinterpreted by some to indicate
that English would be of secondary importance. However, it simply refers to
the order in which the language was learned, consistent with the linguistic
terminology of second-language acquisition. The term ESL can be a misnomer
for some students who have learned several languages before learning English.

Concept of Attitude:

The term attitude first used to denote “the sub-total of man’s inclination
and feelings , prejudice or bias , preconceived notions , ideas, fears, threats
and convictions about any specific topics” (Thurstone and Chave,1929).
Good (1959) defines attitude as “a readiness to reaction towards or against
some situation, person or thing in a particular manner for example Love or
Hate”. Attitude is a tendency to react favourably or unfavourably towards
a designated class of stimuli such a national or racial group a custom or an
intuition (Anastasi, 1982). Young (1951) says that an attitude is a learned and
more or less generalized and effective tendency or predisposition to respond in
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a rather resistant and characteristic manner usually positively or negatively in
reference to some situation, idea, value, material object or class of such objects
or person or group of persons.

Thrust Area of This Study:

In this study we have collected opinions of the English teachers of the hilly
and hill-adjacent areas of Darjeeling district so as to get a pattern of attitude of
Indian teachers of English towards English teaching.

Review of Literature
Darwish (2017) found that teachers’ attitude reflected on their passion to

learn more aboutthis language and its culture. Moreover, some teachers associate

English language teaching with the language of the British colonialism. Others

see English simply as a means of doing business and making money while the

study conducted by Murat (2017) suggested age to be the factor which created

a considerable difference on language teachers’ attitudes towards grammar

teaching. Reeves (2006) found a neutral to positive attitude of secondary

teachers towards including English language learning in the mainstream
classrooms however, in a study conducted by Ghazo and Smadi (2013) it was
revealed that the teachers’ attitude and their teaching competencies towards

English language teaching was moderate to negative. Elyildirim & Ashton-Hay

(2006) suggested that English as a Foreign Language (EFL) teachers should

recognize that all students possess positive and negative attitudes in varying

degrees, and that the negative ones can be changed by thoughtful instructional
methods, such as using materials and activities that help students achieve an

“understanding and appreciation of the foreign culture” (Brown 2000, 181). A

research studied in Mazandaran by Sabokrouh (2018) indicated that teachers’

current level of English proficiency and EIL (English as an International

Language) attitude toward the English language were the significant predictors

for teachers’ English teaching-specific efficacy beliefs or confidence. Ahmed

(2015) stated that the attitude towards English language learning and using the

language in various domains of usage of a Malaysian university is extremely

positive.

1. Based on the above reviews it can be asserted that the following attitudes
are essential for an English teacher to become competent in teaching the
subject as a foreign language discipline:

2. A teacher must have a positive tendency towards teaching English as a
foreign language in a country like India. It is so because teacher’s attitude
towards teaching plays a major role in shaping the attitudes of students
towards learning.

3. The intrinsic rewards, such as responsibilities, a sense of self-worth and
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accomplishments, play an important role in enhancing the positive attitude
and motivation.

A great majority of the teachers should have positive attitude towards
the significance of active learning method as it enables English language
students to participate actively in English language classes.

The research results have shown that teaching English is sometimes
difficult because every student has his own learning styles in the classroom
thus their classroom activities should be linked with learning experiences.

The content of English textbooks should be appropriate, stimulating, and
full of variety so that it becomes interesting for both the teacher and the
learners.

Al-Ghazo and Smadi suggest that English teachers must try to renew their
teaching methodology to cope with global and local developments in this
field.

EFL teachers should embrace the latest technological advancements, such
as, use of ICT in order to develop their linguistic skills.

Grammar-translation method should be replaced with constructivist,
collaborative methods of teaching. Teacher should act as a facilitator and
guide. The students should be given scope to create their own answers.

In a country like India, wherever and whenever possible, it is ideal to
have a Learning Resource Centre with the teacher as its guide, since it
has been proven that students do improve after they have used this kind of
resource: “a Learning Resource Centre gives a tremendous ignition to the
desire of a learner to speak English and provides the ambience of English.
The learner’s accent, pronunciation, stress, tone, etc. Are controlled and
modified according to the standard pattern” (Bhushan, 2011).

All these observations are interesting. However, they do not reflect upon the

nature of attitude towards teaching of English as a foreign language or a second
language of equal importance compared with the mother tongue. Therefore, we
have decided to carry on the study reported here.

Objective of the Study:
To determine the attitude of Indian English Teachers towards English Teaching.

Methodology:
* Tools Used: Self-made questionnaire

» Sample: Purposive; from the English teachers of the hilly and hill-adjacent

areas of Darjeeling district.
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Results:

The attitude of teachers towards teaching of English is quite positive.
Teaching of English is of equal importance compared with the mother tongue.
This should be read with the observations from the review of literature : it is
unavoidable that the teaching of English need special skills and challenge that
is quite different from teaching a foreign language

Conclusion

English in India is learnt and used as a Second language. It is a second
language and not a foreign language because it has become a part of Indian
national and socio — cultural reality. English is as much part of the Indian
linguistic scene as any other Indian language. English is everywhere, i.e. in
the administrative and bureaucratic contexts of India, its trade and commerce,
its judicial set-up, and even personal communicative need. From the study it
appears that the teachers teaching in India must realize the importance of English
as being a part and parcel of the Indian culture, and when it is imparted to the
students it must be dealt in the same way as the first language teaching. From
the review of literature it becomes unavoidable that the teaching of English
need special skills and challenge that is quite different from teaching a foreign
language. The anxieties related to teaching of English to Indian students are
also different in nature. For Indian students English is foreign and at the same
time unavoidable in Indian socio-cultural and economic scenario. The authors
are now involved with that work results of which will be reported elsewhere.
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OPPORTUNITIES AND CHALLENGES FOR
ATTAINING SUSTAINABLE DEVELOPMENT
IN INDIA

Mukesh Kumar*

Introduction

Sustainable development (SD) refers to a mode of human development in
which resource use aims to meet human needs while preserving the environment
so that these needs can be met not only in the present, but also for generations
to come. The term ‘sustainable development’ was used by the Brundt land
Commission which coined what has become the most often-quoted definition
of sustainable development: “development that meets the needs of the present
without compromising the ability of future generations to meet their own needs.”
Political action followed with the UN (international countries to promote
peace) Conference on Environment and Development in Rio de Janeiro” (state
of brazil) in 1992 formed a summit known as the “Earth Summit”,(kind of
conference) the Conference approved Agenda 21, an action programme for
sustainable development in the 21st century. World leaders also approved the
Rio Declaration, a set of principles to guide future multilateral environmental
agreements. These include the “polluter pays” principle (manufacturers pays
for the pollution as eco tax), the precautionary principle (policy maker makes
policy if the action is harmful for the society), the right to development, and the
principle of common but differentiated responsibilities between rich and poor
countries.

The Problem Statement

The sustainable development concept was formulated at a time when
humankind had the technical means at its disposal to engage in pretty much
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any transformation of the world it wanted. No surprise then that it tends to
become lost in the objectives those transformations of the kinds referred to are
meant to serve. For many years now, our technical capabilities have been quite
up to the task of achieving the biosphere’s total destruction, and even if that
does not actually happen, there remains a real and immediate prospect of the
world’s fossil-fuel and other resources being severely depleted or exhausted.
Moreover, the state of the natural environment globally is worsening steadily.
While global production of food has remained great enough to give everyone
enough, millions continue to go hungry. There is also an intensification of
social conflicts whose causes must often be sought in poverty. At the same
time, increasing automation (use of automatic equipment in manufacture) is
encouraging unemployment, and leading to a feeling among whole groups in
society that they are somehow surplus to requirements, living on the margins
of contemporary civilization and experiencing progressing exclusion from it.

Securing economic development, social equity and justice, and
environmental protection is the goal of sustainable development. Although these
three factors can work in harmony, they are often found to conflict with one
another. During the latter half of the 20th century economic development for a
better standard of living has been instrumental in damaging the environment.
We are now in a position where by we are consuming more resources than
ever, and polluting the Earth with waste products. More recently, society has
grown to realise that we cannot live in a healthy society or economy with
so much poverty and environmental degradation. Economic growth will
remain the basis for human development, but it must change and become less
environmentally destructive. The challenge of sustainable development is to
put this understanding into practice, changing our unsustainable ways into
more sustainable ones.

Aim of Sustainable Development
e The aim of sustainable development is to balance our economic,
environmental and social needs, allowing prosperity for now and future
generations.

* Sustainable development consists of a long-term, integrated approach
to developing and achieving a healthy community by jointly addressing
economic, environmental, and social issues, whilst avoiding the over
consumption of key natural resources.

* Sustainable development encourages us to conserve and enhance our
resource base, by gradually changing the ways in which we develop and
use technologies. Countries must be allowed to meet their basic needs of
employment, food, energy, water and sanitation. If this is to be done in a
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sustainable manner, then there is a definite need for a sustainable level of
population. Economic growth should be supported and developing nations
should be allowed a growth of equal quality to the developed nations.

The Brundtland Report, sustainable development can be associated with
three categories of objectives:

* Objectives of the Economic System - maximizing the amount of goods
and services produced in the techno sphere, maximizing the efficient
use of mineral resource flows, biological, energy and information flows;
adaptation technologies mineral resources and reprocessing products.

* Objectives of the Social System - equitable allocation of goods and
services between the social contract partners at local, national or global;
adequate training of all members of society in socio-economic process;
creating, using and adapting permanent structures and mechanisms of
political, institutional or related to information management systems that
provide flexibility and self-regulation of social and economic; correlation
systems evolution economic, social and environmental; maintaining
cultural diversity to support faster adaptation of chance.

* Objectives of the Ecological System - maintaining biodiversity in support
of the possibility of adapting the schimbarea conditiilor geo biosphere;
compliance mechanisms of self-regulation and the natural cycle times in the
biosphere. Specifically, sustainable development ensures fuller knowledge
of the function of the natural environment or arranged in relation to man
and society (ingluenta positive direct and indirect effects on quality of life).
Doing exercise is beneficial compared directly as comforting landscape, a
place of leisure and recreational activities, be substituted by radio, service
television and film.

Principles of Sustainable Development

The basic principles of sustainable development make it possible to
harmonise the various sectoral and development strategies with the horizontal
strategy on sustainable development and also provide a general type of
guidance for determining the Strategy’s priorities, more specifically defined
goals and tasks, the frameworks and means of implementation, in a coordinated
and harmonised way. On account of their national relevance the following
should be highlighted from the complete set of principles:

* The Principle of Holistic Approach: Things must be viewed as a system
of inter-related elements, the elements themselves also being systems
interacting with one another. Any intervention may trigger ripple effects
even in remote systems. So local challenges can be adequately addressed
relying on the knowledge of the wider environment and global trends alike.
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* Principle of Intra-Generational and Inter-Generational Solidarity:
The interests of sustainable development are focused on people. The
development and environmental needs of present generations must be
addressed without compromising the ability of future generations to meet
their own needs.

* The Principle of Social Justice : The right to adequate conditions for living
must be recognised and fundamental human rights must be guaranteed for
all. All people should have equal opportunities for acquiring knowledge
and skills required to become worthy members of society.

* The Principle of Sustainable Management of Resources : Sustainable
management of resources with a view to the limitations of the carrying
capacity of the environment; by using natural resources in a prudent
and thrifty way it preserves resources required for future development.
Biodiversity is also a natural resource and we attach high priority to its
conservation.

* The Principle of Integration : In the course of elaborating, evaluating,
and implementing sectoral policies, plans, and programmes, economic,
social, and environmental considerations and their relationships must also
be taken into account to ensure that they can mutually reinforce each other.
Local, regional, and national activities must be coordinated.

* The Principle of Utilising Local Resources : Efforts should be made to
supply the needs of communities on a local level, from local resources.
Local features and diversity should be preserved. Preservation and
sustainable utilisation of the man-made environment and cultural heritage
are also very important tasks.

* The Principle of Public Participation : Adequate access to information
affecting social/economic life and the environment, to information on
decision making processes must be provided for all. People’s knowledge
about sustainable development, its social/economic and environmental
implications, and about sustainable solutions and approaches must be
clarified and enhanced. Public participation in decision making should be
strengthened.

* The Principle of Social Responsibility : To enable sustainable
development and to make a higher quality of life possible, unsustainable
pattern of production and consumption must be changed. Businesses’ social
responsibility must be strengthened, along with cooperation between the
private and the public sector.

e The Principle of Precaution and Prevention : The precautionary approach
means that wherever the possibility of severe or irreversible damage is
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perceived, a lack of complete scientific certainty may not be used as an
excuse for delaying effective action to prevent damage to the environment
or endangering human health; i.e. action must be taken in view of the gravity
of the perceived threat. Human activities must be planned and carried out in
line with this precautionary principle and activities damaging or polluting
the environment endangering natural systems and human health must be
prevented and - where it is not possible — reduced, and finally, damages
must be restored to their original state as far as possible.

* The Polluter Pays Principle : Prices must reflect the real costs paid by
society for activities involved in consumption and production as well as
for their impacts, including the costs of using natural resources. Those
engaged in activities damaging/polluting the environment must pay for
damage caused to human health or the environment.

Sustainable Development Goals in India

From India’s point of view, Sustainable Development Goals need to
bring together development and environment into a single set of targets. The
fault line, as ever in global conferences, is the inappropriate balance between
environment and development...we could also view the SDGs and the post 2015
agenda as an opportunity for revisiting and fine-tuning the MDG framework
and sustainably regaining focus on developmental issues.”

Need of Sustainable Development in India

This admission is of course an understatement. All available indicators
point to the ecological situation being nothing short of disastrous. Natural
ecosystems are under stress and decline across most of the country; some 10
per cent of the country’s wildlife is threatened with extinction; agricultural
biodiversity has declined by over 90 per cent in many regions; well over half
the available water bodies are polluted beyond drinking and often beyond
even agricultural use; two-thirds of the land is degraded to various levels of
sub-optimal productivity; air pollution in several cities is amongst the world’s
worst; ‘modern’ wastes including electronic and chemical are bring produced
at rates far exceeding our capacity to recycle or manage. A 2008 report by the
Global Footprint Network and Confederation of Indian Industries suggests that
India has the world’s third biggest ecological footprint, that its resource use is
already twice of its bio-capacity, and that this bio-capacity itself has declined
by half in the last few decades.

Step Taken by Indian Government

1. Ratifying Paris Agreement
The 2Ist Conference of Parties (COP21) under the United Nations
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Framework Convention on Climate Change (UNFCCC) successfully concluded
in Paris after intense negotiations by the Parties followed by the adoption of
the Paris Agreement on post-2020 actions on climate change. This universal
agreement will succeed the Kyoto Protocol. Unlike the Kyoto Protocol, it
provides a framework for all countries to take action against climate change.
Placing emphasis on concepts like climate justice and sustainable lifestyles,
the Paris Agreement for the first time brings together all nations for a common
cause under the UNFCCC. One of the main focus of the agreement is to hold
the increase in the global average temperature to well below 2°C above pre-
industrial level and on driving efforts to limit it even further to 1.5°.

2. The Clean Development Mechanism Projects in India

As on 4 January 2016, 1593 out of a total of 7685 projects registered by
the CDM executive board are from India, which so far is the second highest
in the world with China taking the lead with 3764 projects registered. Indian
projects have been issued 191 million CERs, 13.27 per cent of the total number
of CERs issued. These projects are in the energy efficiency, fuel switching,
industrial processes, municipal solid waste, renewable energy and forestry
sectors and are spread across the country. About 90-95 per cent of the CDM
projects are being developed by the private sector, facilitating investments of
about R583,751 crore (US$ 87.77 billion) in the country, which is more than
the total of multilateral grants available for climate change related activities.

3. State Action Plans on Climate Change:

The State Action Plans on Climate Change (SAPCC) aim to create
institutional capacities and implement sectoral activities to address climate
change. These plans are focused on adaptation with mitigation as co-benefit
in sectors such as water, agriculture, tourism, forestry, transport, habitat and
energy. So far, 28 states and 5 union territories (UTs) have submitted their
SAPCCs to the MoEF&CC. Out of these, the SAPCCs of 32 states and UTs
have been endorsed by the National Steering Committee on Climate Change
(NSCCC) at the MoEF&CC.

4. Coal Cess and the National Clean Energy Fund

India is one of the few countries around the world to have a carbon tax in
the form of a cess on coal. Not only has India imposed such a cess but it has
also been progressively increasing it. The coal cess which was fixed at R50.00
per tonne of coal since 22 June 2010 and increased to R100.00 per tonne of coal
in Budget 2014-15, was further doubled to R 200.00 per tonne in the 2015-16
Budget. 8.46 The National Clean Energy Fund (NCEF) which is supported by
the cess on coal was created for the purposes of financing and promoting clean
energy initiatives, funding research in the area of clean energy and for any other
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related activities. Till date 56 projects have been recommended by the inter
ministerial group (IMG) with total viability gap funding (VGF) of R34,784.09
crore spread over several years. For 2015-16, R4700 crore has been allocated in
the Budget for NCEF projects. VGF is also being provided for Namami gange.

5. National Adaptation Fund for Climate Change

A National Adaptation Fund for Climate Change (NAFCC) has been
established with a budget provision of 1350 crore for the year 2015-2016 and
2016-2017. It is meant to assist in meeting the cost of national- and state-level
adaptation measures in areas that are particularly vulnerable to the adverse
effects of climate change. The overall aim of the fund is to support concrete
adaptation activities that reduce the adverse effects of climate change facing
communities, sectors and states but are not covered under the ongoing schemes
of state and central governments. The adaptation projects contribute towards
reducing the risk of vulnerability at community and sector level. Till date,
the NSCCC has approved six detailed project reports (DPR), amounting to a
total cost of 1117.98 crore, submitted by Punjab, Odisha, Himachal Pradesh,
Manipur, Tamil Nadu and Kerala.

WAY TO ACHIEVE SUSTAINABLE DEVELOPMENT

Economic welfare - ways of achieving to achieve its objectives, sustainable
development must determine, improve well-being of the present generation
without diminishing the welfare of future generations. Best ways to create
wealth can be neither sustainable nor survival and sustainable ways may not
be optimal, as fairness to future generations is that welfare while never drops.
In this context, it highlights three possible ways of achieving wealth over time:

» Optimal, without being a sustainable way or one of survival.
» Optimal, which is not a sustainable way though it is one of survival.

* Necessarily optimal, but a sustainable and survival Ensure that you return
to the. Briefly, creating wealth should target economic growth, stabilization
of demographic evolution, classical resources of energy dependence and
increasing concerns over widespread introduction of renewable resources
and clean.

In this context, the ways underlying the creation of wealth are based
correlations between the components of its organic and consider how human
intervention resources circuit. Their definition must consider systemic
approach to sustainable development based on utility functions specific to each
subsystem and laprecizarea general systems theory according to which large
aggregate whole system is more than the mere sum of its parts. Based on the
above considerations were made four ways to create wealth:
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» Rational and fair management of mineral resources so as to avoid
systematic accumulation. To be effective reduction potential and existing
accumulations, real time bomb as waste products must be well below
the absorption capacity of nature. An important role in this direction lies
in the sense of research to design and achieve viable methods, both to
reduce waste volume by turning them into useful raw materials and for
their integration fastest circuit nature. If such solutions are not available,
nor are foreseen in an acceptable horizon, means that it is necessary to
intervene upstream on the causal chain, decreasing or stopping extraction.
One solution is represented and finding substitutes.

 Registered flow circuit biological resources shall not register systematic
variations. It is contemplated that the consumption and waste products
do not exceed the limits of disturbance of balance and self-regeneration
mechanisms that ensure lithosphere and biosphere. Despite the indisputable
results obtained in genetic engineering and bio-stimulators, according to the
specific application is zonal, tradition and not least side effects on human
health, plants and animals. Should not overlook the reality that sometimes
no measures aimed at increasing the amount of product needed food
triggered harmful effects of biodiversity and the environment in general.

* The need for efficient use of energy flows circulating in the techno sphere.
Given limited resources, their rational use and management lighthouse
cannot talk about wealth creation.

The requirement objective optimization criterion structure and functioning
of humanity and the equitable distribution of goods and services. In essence
involves identifying and preserving those structures and social mechanisms
that guarantee while equity. The ways of achieving the welfare above is a
minimal system of coordinates of evolution, far from covering the broad issue
of' what should be the sustainable development of humanity. This system can be
complemented with explicit principles aiming at economic development, the
pace of ridges and economic sustainability.

Role of four rs for Sustainable Development
Atone pointoranother we’ve all heard about the “Four R’s” of sustainability:
reduce, reuse, recover and recycle. The goal of four R’s is to prevent waste and
conserve natural resources. Implementing such “green” practices as the four
R’s at a facility or corporate-wide level is an excellent start at responsibility. So
the 4R’s of sustainability are:
* Reduce: to use fewer resources in the first place. It takes resources to

manufacture, transport, and dispose of products, so reduction minimizes
the use of new resources.
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* Reuse: Use materials more than once in their original form instead of
throwing them away after each use. Reuse keeps new resources from being
used for a while longer, and old resources from entering the waste stream.

* Recycle: Converting waste materials into new products, changing them
from their original form by physical and chemical processes. Although
recycling uses energy, it helps to prevent new resources from being used
and old materials from entering the waste stream.

* Recover : is to convert waste into resources (such as electricity, heat,
compost and fuel) through thermal and biological means. Resource
Recovery occurs after reduce, reuse and recycle have been attempted.

Although these “Four R’s” of sustainability are traditionally discussed in
relation to consumer products (e.g., reducing the amount of packaging, reusable
water bottles, recycling aluminum cans), they can also be applied to the context
of habitat enhancement and environmental education.

The concept of the 4Rs also recognizes the very large economic potential of
resource and heat recovery activities. These would involve highly skilled labour
and high salaries and hence could drive a next wave of innovation in the global
economy. In essence, the 4Rs are concerned with the management of materials
and waste through their whole life cycle from extraction, transformation, and
consumption to disposal, i.e. the industrial metabolism. Information about
waste and materials (including emissions) is acquired through material flow
accounts. Primary materials enter the economic process through extractive
sectors of the economy — agriculture, forestry, fisheries, mining and quarrying
— and are also imported. Materials processing goes through many stages and
involves energetic and structural (material) use. Biomass and fossil fuels are
mainly used for energetic purposes to provide endo and exosomatic energy, i.e.
they enter either the food production system or the energy generation system.
Only small amounts of biomass and fossil fuels are used for structural purposes
such as timber in construction or for furniture, or fossil fuels as a feedstock
for plastics. That limits the potential for recycling to composting of biomass,
and the reuse of timber and recycling of plastics. A very important issue for
biomass and food systems is the large amount of waste that occurs during the
life cycle from farm to plate of about close to 40%, which, if reduced, would
have important implications for reducing land requirements for agriculture,
inputs of fossil fuels and fertiliser, transport requirements and waste flows.
Metals and non-metallic minerals have structural and material uses in the
economy for a large variety of products including cars and appliances and also
for construction of buildings, transport and communication infrastructure. All
metals are well suited for recycling in principle and so is glass. For some bulk
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metals such as steel, recycling rates are high and above 80%. For specialty
metals, however, recycling rates may lie below 5% signalling substantial
space for improvements through better collection, separation and investment
in recycling technologies. Non-metallic minerals such as sand and gravel
for concrete production are suitable for reuse but most often at a diminished
usability, i.e. down-cycling. 4Rs in practice contribute to greater circularity of
the economy in terms of material use and depending less on a throughput of
materials. Recent research, however, shows that currently only about 6% of
all materials processed in the global economy are recycled and contribute to
closing the loop and a circular economy.

4rs Status in India

4R’s Status in India Waste remains one of the greatest hurdles in achieving a
decent, healthy and sustainable environment. One of the old, but high potential
solutions to this waste menace is the incorporation of the 4Rs, i.e. Reduce,
Reuse, Recycle and Recover. It’s been quite some time since several countries
around the globe have included the 4Rs into their national policies. The 4Rs
adopt an integrated network of waste generation, collection, processing and
manufacture. The ultimate outcome of the 4R* will be reduction in the amount
of wastes being generated and maximal use of the waste from various sources,
so as to mineralize the burden on Earth’s environment.

The Ministry of Urban Development’s prescience of the National Urban
Sanitation Policy (NUSP) states that ‘All Indian cities and towns would be
totally sanitized, healthy and inhabitable and ensure and sustain good public
health and environmental outcomes for all citizens with a special focus on
hygiene and inexpensive sanitation facilities for the urban poor and women .

With the support of the Municipal Solid Waste (Management & Handling)
Rules, 2016 of the Ministry of Environment & Forest, the Ministry of
Urban Development aims to guide all the urban areas in the country towards
Sustainable Municipal Solid Waste Management, adopting the features of waste
minimization at source with an emphasis on the 4R principles of reduce, reuse
and recycle; with proper systems of segregation, collection, transportation,
processing, treatment and disposal in complete harmony with the environment,
thereby leading to the achievement of the aim of NUSP. The policies under
NUSP, the National Environmental Policy, Swachh Bharat Mission along with
the Waste Management and handling rules for different types of wastes, all favor
the 4R concept. Apart from the Government policies and projects, there are
several non-governmental organizations like, the Indian Pollution Control Board
(Garbage Recycling Program) that are working towards achieving the goals of
the 4R¢. In order to give a push to MSW Management in cities, Government
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of India has sanctioned the 12th and 13th Finance Commission Grants and
funds were also allocated for improvement of MSWM under flagship projects
like JNnNURM, UIDSSMT from 2005 onwards. Funds for MSWM projects
are also available from State Government funds. Many Urban Local Bodies
(ULBs) have put in place systems of door to door collection, transportation,
treatment and a safe disposal of waste. However, despite encouraging pilots
and achievements, most ULBs continue to face challenges not only in the areas
of appropriate and/ advanced collection & transportation systems, technology
selection and disposal methods but also in sustainable financial management
of MSWM. As there has been a revision of the waste management rules after
I6years (Management and Handling Rules, 2016), there is a wide scope for
India to achieve the desired sustainability within coming 15- 20 years. The
major challenges which are holding India back from a greener future are given
in Figure.3. In spite of such high value objectives on document, India has a
long way to go when it comes to efficient waste management.

Challenges in India in Attaining Sustainable Development
The following are broadly 4 main areas of concern which can be obstruction
for attainment sustainable development

* Defining Indicators: Past record indicates that we have been not very
successful in setting relevant indicators to measure outcomes. Quality
education has not successfully been defined. India’s myopic definition of
“safe” drinking water (with hand pumps and tube wells considered as safe
as piped water supply) means that official data suggests 86% of Indians
have access to safe drinking water and, as a result, we are “on track” for the
MDG goal on drinking water.

However, the number of waterborne diseases and deaths due to diarrhoea
clearly indicate, this is not the case.

* Financing SDGS: A new study estimates that implementing SDGs in India
by 2030 will cost around US$14.4 billion. Given the recent cut in social
sector schemes by the Union government, unless states devote a significant
portion of their resources on the social sector, there is likely to be a
significant funding gap. High growth and redistribution itself are also not
enough. According to the United Nations MDG 2014 report, despite high
economic growth, in 2010, one-third of the world’s 1.2 billion extreme
poor lived in India alone. Given these constraints, it is likely that domestic
revenues aside, private finance could be a crucial source for financing the
SDGs.

* Monitoring and Ownership: Relatedly, a third significant challenge is
going to be with respect to ownership. Reports suggest that NITI Aayog
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will play a significant role in tracking progress. However, members at the
Aayog have expressed reservations on being able to take on this mammoth
task. Moreover, if states are expected to play a pivotal role (giving the
devolution post 14th Finance Commission), it will require ownership not
just nationally, but also at the state and local level.

e Measuring Progress: Lastly but most importantly is the question of
measuring progress or achievement. By the government’s own admission,
non-availability of data (particularly in respect to sub-national levels),
periodicity issues and incomplete coverage of administrative data, made
accurate measuring progress of even MDGs virtually impossible.

These 4 challenges aside, it is important to remember, that while SDGs
provide broad goals and targets, it will be up to the national, and state
governments to identify priorities, decide appropriate locally relevant policies,
harness innovation and ensure that an implementation and monitoring plan is
in place. Only then we will have any chance in ensuring that the ‘S’ in SDGs,
also stand for successful.

Conclusion

Sustainable development and issues related to global environmental
concerns has not been well addressed in action. Although some planning
initiatives have been taken at national, regional and local levels but when it
comes to implementation, not much progress has been made. There seems to
be lack of commitment and awareness among local agencies and communities
regarding to implementation of sustainable development initiatives. Mechanism
for implementation of sustainable development initiative need to be seriously
examined including capacity building, leadership training, coordination of
efforts, information transmitting, support and commitment from authorities.
To transform the lifestyle of the people is something not easily done. It has
to begin with awareness, and continuous campaign from the government and
active participation from stakeholders such as NGOs, local communities and
private sectors.

The task of sustainable use of exhaustible resources is difficult in
comparisons to that of the inexhaustible resources, yet it is not difficult. To
same them for the future use we must conserve, save and use them efficiently.
It should also be our utmost duty to try to find ways and means to substitute
them by abundant resources especially the inexhaustible resources. Finally, it
is also very essential for us to try limiting our wants which are the chief cause
to natural resource depletion.
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11.

SUSTAINABLE DEVELOPMENT

Uday Modak*

Introduction:

“Sustainable development is development that meets the needs of the
present, without compromising the ability of future generations to meet their
own needs.”

The concept of sustainable development can be interpreted in many
different ways, but at its core is an approach to development that looks to
balance different, and often competing, needs against an awareness of the
environmental, social and economic limitations we face as a society.

All too often, development is driven by one particular need, without
fully considering the wider or future impacts. We are already seeing the
damage this kind of approach can cause, from large-scale financial crises
caused by irresponsible banking, to changes in global climate resulting from
our dependence on fossil fuel-based energy sources. The longer we pursue
unsustainable development, the more frequent and severe its consequences are
likely to become, which is why we need to take action now.

The Problem when trying to identify the essential features of sustainable
development, which would allow understanding and providing the models of
the management of sustainable development, their comparison and clarification
of their processes, one faces a theoretical issue with the conceptual description
and evaluation of sustainable development. Thus, when analyzing sustainable
development and its management, the following questions arise: what does the
concept sustainability actually mean? What is the content of this concept? In

* Asst. Professor, Bhavan’s Tripura College of Education Narasingarh, Agartala Tripura.
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scientific literature, sustainable development has been analyzed in different
qualitative aspects, such as economic, social, ecologic, institutional, ethical,
political, etc. The variety of the applied research techniques further confirms
the problematic nature of the concept of sustainable development and its
evaluation (Dzemydiene, 2008).

The Research Object is The Concept of Sustainable Development.

The aim of this research is to systematize descriptions of sustainable
development and its dimensions.

The Tasks in order to fulfill these objectives, the following research tasks
had to be accomplished:

* To analyze and classify the definition of sustainable development.
* To analyze the concept of sustainable development.
* To provide a systematic view of the dimensions of sustainable development.

What Do We Mean by Sustainable Development?

It is safe to state that there is not a single, commonly accepted concept
of sustainable development, how to measure it, or even less on how it should
be promoted. There are, in my opinion, two major views on the subject. On
one hand, we have the ecologists’ view that associates sustainability with the
preservation of the status and function of ecological systems. On the other hand,
we have economists that consider that sustainability is about the maintenance
and improvement of human living standards. In the words of Robert Solow
“if sustainability is anything more than a slogan or expression of emotion, it
must amount to an injunction to preserve productive capacity for the indefinite
future” (Solow, 1999). Hence, while in the ecologists’ view natural resources
have a value that goes beyond their productive use and cannot be substituted
by other forms of capital, within the economics view natural resources can
be consumed and substituted by other forms of capital, as long as productive
capacity is maintained (see the discussion in Chapter 1, Section 2).

The World Commission on Environment and Development (Bruntland
Commission)defined sustainable development as “development that meets
the needs of the present without compromising the need of future generations
to meet their own needs” (Bruntland Commission — see World Commission
on Environment and Development, 1987). Toman (1999) better describes the
reaction of both economists and ecologists to this definition:

If one accepts that there is some collective responsibility of stewardship
owed to future generations, what kind of social capital needs to be
intergenerationally transferred to meet that obligation? One view, to which
many economists would be inclined, is that all resources - the natural
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endowment, physical capital, human knowledge and abilities — are relatively
fungible sources of well being. Thus, large scale damages to ecosystems such
as degradation of environmental quality, loss of species diversity, widespread
deforestation or global warming are not intrinsically unacceptable from this
point of view; the question is whether compensatory investments for future
generations are possible and are undertaken. This suggest that if one is able to
identify what are determinants of these “needs” and what types of resources
are required to satisfy these needs, one should in principle determine[which]
resources to transfer. An alternative view embraced by many ecologists and
some economists, is that such compensatory investments often are unfeasible
as well as ethically indefensible. Physical laws are seen as limiting the extent
to which other resources can be substituted for ecological degradation. Health
ecosystems, including those that provide genetic diversity in relatively
unmanaged environments, are seen as offering resilience against unexpected
changes and preserving options for future generations.” One approach to bring
the views of economists and ecologists together is to assume that individuals
derive welfare from, and have preference for, consumption, environmental
quality, and social health, thus ruling out perfect substitution. This being the
case, it is plausible to postulate the existence of a social welfare function that
incorporates indicators of consumption, environmental quality and social
stability. Then a sustainable development path can be defined as the one that
maximizes the present value of the intertemporal social function (see Gillis et
al., 1992). In other words, a given set of economic, environmental, and social
indicators would be aggregated into a single indicator that becomes a universal
measure of sustainability.

Policies could then be evaluated with respect to the impacts that they have
on the indicator. An example of this type of indicator is the Human Development
Index (HDI, see United Nations Development Program, 1991). This indicator
essentially represents the average of life expectancy, literacy, and income
per capita, and is published annually in the Human Development Report
(see United Nations Development Program, 1995). The HDI is often used by
national governments and international organizations to set policy goals and
allocate public resources (see Murray, 1993). This implies that indicators like
the HDI, in principle a positive or descriptive indicator, become normative or
prescriptive indicators. Then, implicitly, the indicator is reflecting some set of
“preferences”. But given the way that indicators are usually constructed, these
preferences are not likely to be “social preferences”. Hence, maximizing the
HDI may not be as desirable as maximizing some other weighted measure
of life expectancy, literacy, and income per capita. Even worse, there may be
other dimensions, currently omitted, that individuals consider important and



82 Current Issues In Education In Indai

that should therefore be included in any indicator of sustainable development.
One of these dimensions is certainly the environmental dimension.

There fore, coming up with a social function that aggregates social
preferences may be an impossible task. The existence of such a social function
depends on strong assumptions regarding agents’ preferences and functional
forms (see Harsanyi, 1953; Arrow, 1963; Bailey et al., 1980; Atkinson, 1980;
and Lambert, 1993), and as suggested by Goodin (1986) in most cases may not
exist. But even if it does, how do we go about measuring its components? In
an attempt to approximate what could be interpreted as a set of universal social
values about an indicator of sustainable development, I conducted a simple
e-mail survey. The survey asked questions about individuals’ preferences for
three dimensions of sustainable development: economic growth, environmental
quality, and income redistribution. The summary of weights that individuals
place on each of these three dimensions is summarized in Appendix 8.1.
Although the sample of individuals is not representative of the population, the
results illustrate the high variance in individual preferences and give an idea
of how difficult it would be to come up with a consensus regarding what is the
appropriate social function to assess sustainable development. These results
convinced me to abandon the use of a social welfare function and opt instead
for a measure that could be more transparent, and enjoy almost universal
acceptance. In his work on common values, Bok argues that a minimalist set
of social values is needed for societies “to have some common ground for
cross-cultural dialogue and for debate about how best to cope with military,
environmental, and other hazards, that, themselves, do not stop at such
boundaries” (see Bok, 1995). Common values are not simply the values of
the majority. Rather, they are a set of minimal values that nearly everyone
in a society recognizes as legitimate for their own, but that have never been
universally applied in society. Minimal values constitute a set of values that
can be agreed upon as a starting point for negotiation or action. They represent
the “chief or more stable component” of what individuals can hold in common.
As stated by Murray (1993) “if many individuals after deliberation hold a
preference or value then this value should be considered seriously”. Serageldin
and Steer (1994), and Toman (1999) suggested a set of common views about
sustainable development. The idea is that sustainability is about preserving and
enhancing the opportunities available to people in countries around the world,
and that these opportunities depend on a nation’s accumulation of wealth. This
wealth has three components: the stock of produced capital, the stock of natural
capital, and the stock of human capital 1. The main difference with this approach
and Solow’s is that a sustainable path needs not only to preserve productive
capacity, but also access to a minimum level of environmental services and
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ecological diversity.

So is it All Just About the Environment?

Living within our environmental limits is one of the central principles of
sustainable development. One implication of not doing so is climate change.

But the focus of sustainable development is far broader than just the
environment. It’s also about ensuring a strong, healthy and just society.
This means meeting the diverse needs of all people in existing and future
communities, promoting personal wellbeing, social cohesion and inclusion,
and creating equal opportunity.

If sustainable development focuses on the future, does that mean
we lose out now?

Not necessarily. Sustainable development is about finding better ways of
doing things, both for the future and the present. We might need to change the
way we work and live now, but this doesn’t mean our quality of life will be
reduced.

A sustainable development approach can bring many benefits in the short
to medium term, for example:

e Savings - As a result of SDC scrutiny, government has saved over £60m by
improving efficiency across its estate.

* Health & Transport - Instead of driving, switching to walking or cycling
for short journeys will save you money, improve your health and is often
just as quick and convenient.

Conclusion:

Sustainable development denotes material growth of human and
improvement in life style with growing demands of ecological quality and
ecological balance. The sustainable development take care the economic
and ecological aspects of the resources and something more. It provides a
framework for sustainable according to take account of uses and abuses of
natural resources such as to arrive more environment conscious and economic
aggregate towards development.

This chapter focused on the definition and measurement of sustainable
growth, as well as an empirical analysis of the determinants of the dynamics of
depletion rates. In the first part of the chapter, we suggested that key indicators
(i.e., flags) of sustainability are the stock of natural, produced, and human capital
and their respective net investment rates. Thus, a sustainable growth path can
be assessed in terms of extended genuine savings, defined as the traditional
savings minus the depreciation of produced capital and the stock of natural
resources, plus investments in education and health. Sustainability in the long
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run will depend on developing countries’ ability to increase investments in
human and produced capital, and stabilize their stock of natural resources.

The data provide evidence that in the first stages of economic development,
countries tend to increase depletion rates but that as economic growth takes
place, these depletion rates tend to diminish. The transition point appears to be
close to USD (1987) 1,000 per capita. The data also suggests that institutions
and social network structures are important determinants of the dynamics of
depletion rates. In particular, depletion rates tend to be higher in countries with
low political and civil rights, and in countries with low or very high levels of
social capital. I also provided

Some evidence that the external financial constraint imposes, pressures on
developing countries to increase their depletion rates. Finally, the data supports
the idea of a multi-polar world where some countries remain highly dependent
on their natural resources base. Wing food locally puts the UK at risk of food
shortages.)
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The Weeping Of Dalit Women Continues In
The Present Millennium

Afrin Akter*

Introduction

Theterm *Dalit’hasaSanskrit origin (fromthe word *Dalita’).Etymologically,
the term means “the oppressed’ or ‘the suppressed’ or ‘the crushed’. The famous
19th century social reformer of Maharashtra, Shri Jyotirao Phule first used this
term in the context of the exploitation of the people who were conventionally
called the out caste and untouchable Hindus excluded from the four-fold
caste system (Brahmin, Vaishya, Kshayatriya and Sudhra) (Dadawala, 2016).
The government of the British-ruled India used a term ‘depressed classes’ to
identify the backward classes of people of the country (ibid). The Father of
the Nation, Mahatma Gandhi adopted another term 'Harijan’ to denote the
untouchable Hindus. The famous economist, politician and social reformer,
Dr. Bhimrao Ramji Ambedkar who was subsequently appointed the first Law
Minister as well as the Chairman of the Constitution Drafting Committee
of independent India, disliked the term ‘Harijan’, as it did not include the
down-trodden people of all religions and he preferred to use the more inclusive
term "Dalit’ to include the people of all religious beliefs who have remained
down-trodden or at the margins of human society all over India (Omvedt,
2008). Thenceforth, the term "Dalit’ was occasionally being used by various
people. The term came into widespread use since the 1970s when different
political parties raised voice to uphold the interests of the scheduled castes,
scheduled tribes and all other such ethnic groups that were discriminated and
exploited on the basis of birth-based identity or economic reasons (Dadawala,
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2016). It is, therefore, not logical to consider the term ‘Dalit’ to be exclusively a
caste-indicative term. The term refers to all such groups of people who may
vary in their religious beliefs, castes and native languages but who are being
chronically suppressed or tortured by the upper-caste (and affluent) people and
excluded from the mainstream of the society. It may be appended here that
National Commission of Scheduled Castes appointed by the Supreme Court
directed the state governments in 2008 to end the use of the term 'Dalit” and
instead, use the terms ‘scheduled castes’ and ‘scheduled tribes’ to describe the
down-trodden groups of people in our society (Express India, 2008: January
18).Nevertheless, the popular term ‘Dalit’ has not yet lost its existence. As
per the 2011 census, Dalits make up 16.6% of India’s total population (Indian
Express, 2013: May 1). Unfortunately, however, Dalits have frequently become
victims to indiscrimination, deprivation, exploitation, harassment, assault etc in
our society. And, undoubtedly, the females are worse sufferers than the males,
because they are also vulnerable to different grades of sexual abuse as well
as gender-based denial of their basic rights like the social, cultural, economic
and political rights. Offences against Dalits are nowadays reported mainly
from the rural areas where illiteracy, ignorance, poverty, various superstitions,
caste discrimination and touchable - untouchable differentiation in daily life,
lack of transport, lack of electricity, and inadequacy of police stations are still
widespread or common and promote caste-based offences. It however does
not mean that similar offences are not made in the metropolises (Banerjee and
Sabharwal, 2013). The present review will focus on various kinds of sufferings
of the Dalit women in our society after the beginning of the present millennium
(since 2001 onwards):

* Lack Of Access To Education: The data compiled by National Sample
Survey Organisation during 2009-2010 have been mentioned in a recent
publication (Sabharwal and Sonalkar, 2015). The data indicate that Dalit
women are remarkably deprived of education, as compared to not only the
upper-caste women but also the Dalit men. The literacy rate among Dalit
women was only 55.9% while that among Dalit men was 75.3% and that
among upper-caste women was 76.5%. Moreover, the gross enrollment at
post-secondary level was only 2.8% for Dalit women while that among
Dalit men was 5.4% and that in case of upper-caste women was 12.5%.
The poor enrollment in higher education is indicative of a high drop-out
rate from schools. In this connection, the present author would like to add
her personal experience as a school teacher in Paschim Medinipur district
of West Bengal. She has observed that one out of three Dalit girls in 2016
and three out of six Dalit girls in 2015 left school after being promoted to
Class IX, as they were victim to child marriage.
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A very sad incidence was published in English daily (Mail Online India,
2015: March 5). A 17-year old Dalit girl of Patthardewa village in Kushinagar
district of Uttar Pradesh was set on fire by a young boy along with his brothers
and father. According to the police, the four accused were angry because the
victim was appearing for the ongoing intermediate examinations while they
were failing in the school every year. They dragged the girl out of her hut,
poured kerosene on her and set her on fire. The victim was admitted in a hospital
with 70% burn injuries.

* Discrimination And Deprivation In Economic Sphere: In a survey on
Dalit women engaged in petty domestic employments in a metropolitan
region of Delhi, Banerjee and Sabharwal (2013) found that Dalit women
were often denied the jobs of cooks or maid servants (cleaners of utensils)
at houses of the upper-caste people, because the latter were hesitant to
engage the Dalits as cooks or maid servants. On the other hand, Dalits
were preferred for being engaged as sweepers or cleaners of rooms. Among
the cooks, 62.6% were upper-caste women whereas among the sweepers,
62.5% were Dalits. Moreover, Dalit women were being paid a much lower
wage, as compared to the upper-caste women engaged in similar domestic
employment: a Dalit cook was paid Rs. 2000/- but an upper-caste cook was
given Rs. 3500/- per month; a Dalit sweeper got Rs. 500/- but an upper-
caste sweeper got Rs. 1000/- per month.

Moreover, as per the data collected by National Sample Survey Organisation
in 2009-2010, the rate of unemployment for the upper-castewomen working as
day labourers in rural areas was 8.0% whereas that for the Dalit women engaged
in similar jobs was 9.8% (Sabharwal and Sonalkar, 2015). Thorat and Dubey
(2012) analysed the rate of decline of poverty in rural areas during 1993-2010.
They reported that poverty declined at a rate of 2.8% per annum in upper-caste
sweeper got Rs. 1000/- per month.

Moreover, as per the data collected by National Sample Survey organization
in 2009-1010, the rate of unemployment for the upper-caste women working
as day labourers in rural areas was 8.0% whereas that for the Dalit women
engaged in similar jobs was 9.8% (Sabharwal and Sonalkar, 2015). Thorat
and Dubey (2012) analysed the rate of decline of poverty in rural areas during
1993-2010. They reported that poverty declined at a rate of 2.8% per annum in
upper-caste family but at a rate of 2.4% in Dalit families.

Discrimination In Social And Cultural Life:

* Discrimination In Access To Drinking Water: Shah et al. (2006)made
a survey on untouchability in 69 villages of Gujarat. In 46 villages, Dalit
women had to fetch water from water sources ear-marked for the monly. In
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the remaining 23 villages, water sources were used by both the Dalits and
the upper-caste women. However, Dalit women were allowed to take water
only after the upper-caste women had finished their turn. The latter were
also used to continuously shout at the Dalit women for not getting them
polluted by contact with the Dalits. Similar situations prevailed in rural
areas of other states as well (ibid).

Discrimination In Access To Religious Places: A newspaper published
a report on a massive survey conducted by National Council of Applied
Economic Research in 42,000 households across India in 2014 (The Indian
express, 2014: November 29). The survey revealed that 27% of the common
people supported untouchability. Untouchability was most commonly
practiced in Madhya Pradesh (53%), followed by Himachal Pradesh (50%),
Chhattisgarh (48%) and so on. Dalit women were prohibited from entering
temples in about 80% villages of Madhya Pradesh.

Report Of ‘National Tribunal : Violence Against Dalit Women in India’
(2013) recorded a sad incidence that took place in Bihar. A newly married
Dalit woman went to a temple with her family, to pray to God but the
pundits demanded money which she did not have. The victim decided to
pray from outside the temple but the pundits kicked her worship thali and
started beating her until she fainted.

Discrimination In Midday Meal Scheme : Authors like Thorat and
Lee (2010) and Sabharwal et al. (2014a) have reported on discriminatory
practices found in the midday meal scheme for schools, in many schools,
food was being served or served from a distance or not served in sufficient
quantity to Dalit girls and boy. Separate seat arrangements for Dalit Girls
and boys were also but steady rise of malnutrition rate among the Dalit girls
and boys attending schools (Scbharwal and Sonalkar, 2015). Additional,
cooks were not recruited from the lowest caste in various schools on the
apprehension that the upper-caste children might not like to take food
cooked by the Dalits.

Discrimination In Access To Public Health Service: There exist reports
ondis discrimination faced by Dalit mothers in their access to the government
‘Janani Suraksha Yojona’ (Safe Motherhood Scheme) (Acharya, 2010;
Sabharwal et al., 2014b). Health link workers often avoided visits to the
Dalit localities and often, different meetings on health and nutrition were
organized in the upper-caste localities without sending any intimation or
invitation to the Dalit women. More unfortunately, the health link workers
often refused to hold and weigh the newborn Dalit babies or hold the 15
Dalit babies for feeding polio vaccine; they used to ask the Dalit mothers
to hold their own babies during all such occasions. Dalit mothers received
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fewer ante-natal as well as post-natal check-ups and less advice and even,
fewer pathological tests. Another report stated that only 32.9% of Dalit
mothers had the opportunity to give birth to their babies under a health
facility while 51% of upper-caste mothers received such scope (Sabharwal
and Sonalkar, 2015).

* Discrimination Followed By Atrocity In Social Life: Report of ‘National
Tribunal — Violence Against Dalit Women in India’ (2013) has recorded
an example of atrocity shown to a Dalit woman when her husband started
to build a house on a plot of land which was surrounded by Rajput and
Yadav houses. Some of the upper-caste people fired on the woman and
her daughter and mercilessly shot her husband dead. The police allegedly
pressurized the woman to compromise with the accused and also, offered
a marriage proposal for her daughter with the culprits. The woman and her
daughter had to flee from their village for some days out of fear.

* Discrimination In Access To Political Participation: The representation
of women and in particular, the Dalit women in the national level of
governance is dismally low in our country. Data on Lok Sabha will make
the point clear (Sabharwal and Sonalkar, 2015).

The 14" Lok Sabha (Year 2004) had a total of 75 Members of Parliament
from the Scheduled Castes and among those 75, only 10 were women while
65 were men. The 15th Lok Sabha (Year 2009) had 57 women Members of
Parliament of which only 17 were from the lower castes while the rest 40
belonged to the upper castes. A similar situation prevails in the 16thLokSabha
(Year 2014). There are 66 women Members of Parliament and among these 66,
only 16 belong to the lower castes (11 to Scheduled Castes and 5 to Scheduled
Tribes).

* Sexual Abuse of Dalit Women: Among the women of our society,probably
the Dalit women are most vulnerable to various kinds of sexual abuse on
account of their neglected status in the society. Sexual abuse has often
been reported to cross all limits of humanity. As per the data published by
National Crime Records Bureau, the number of reported cases of rape of
Dalit women was 1,316 in 2001, 1,349 in 2010, 1,557 in 2011 and 1,576
in 2012 (Sabharwal and Sonalkar, 2015). Different examples of sexual
abuse (viz. rape, gang-rape, rape followed by murder) of Dalit women,
as mentioned in the Report of ‘The National Tribunal — Violence against
Dalit Women in India’ (201.3) and sexual abuse of Dalit women in the name
of religious customs, as described by different authors are cited below.:

* Sexual Assault, Rape And Gang-Rape Of Dalit Women: On 23" February,
2010, a Dalit minor girl in Rajasthan went to a bore well to get water and
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was forcefully raped inside a neighboring mustard field by a young man
who was cutting trees near the well. On 24™ October, 2012, a Dalit school
girl (minor) in Orissa went to see a drama organized in a local temple with
her aunt. While returning to home, the girl was forcefully picked up by six
young men and gang raped inside a neighbouring forest. On 30th October,
2012, a Dalit school girl (minor) in Hariyana went to visit her ill mother
who was admitted in a hospital for treatment. When the grirl’s father went
out for having tea, the girl was called and forcefully taken outside the
hospital by two young men who covered the face of the girl with a piece of
cloth. The girl fainted and when she came to her senses, she found herself
raped and thrown away among trees and shrubs on the roadside. On 31-d
November, a Dalit minor girl in Hariyana was having her food at her home
after coming back from school; her parents went out to fields. Four local
young men entered into the but and violently gang raped the girl. In all such
incidents, the police did not cooperate with the victims and their families
and instead, insisted on withdrawal of complaints against the accused. All
such ‘reported’ incidents indicate only the Iceberg, because many similar
incidents have remained ‘unreported’ and uncared for

Sexual Abuse Followed By Atrocity (Murder Of Victim And Others):
In June, 2012, a 22-year old Dalit girl in Orissa went to collect cement from
the house of'a 55-year old construction contractor. The contractor’s wife was
away from the house and he forcibly raped the girl as well as threatened her
of a dire consequence if she had opened her mouth to anyone else. The girl
stopped working with the contractor. After a few days, when the girl went
to a remote place to answer nature’s call in the morning, a few men whose
faces were painted black came to the spot, cut her throat and left. Later, she
was hospitalized by local people; she survived but became permanently
handicapped. On 26" October, 2012, a 13-year old girl of Dadadamaha
village went out of her home in night along with her cousin sister to attend
a cultural programme. On the next morning, her dead body was found by
the local people at the roadside. Medical report confirmed that she was
gang raped and then murdered by repeated attacks with a sharp knife on her
throat, chest and private parts. Fortunately, the police took action against
the culprits. There are several more reports on such inhuman atrocity.

Sexual Abuse In The Name Of Religious Customs: Dalit women of the
Hindu community are also known to become victims of sexual abuse in the
name of religious customs in different states of our country (Tarachand,
1991; Parker, 1998; Orr, 2001). Such women are popularly called as
‘Devadasi’ which is a Sanskrit word meaning ‘Maid servant of God’.
They are married to the deity of a temple by their parents when their age
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is 8 to 16 years. They are required to stay inside the temple, take care of
the temple and perform different rituals. They are also required to learn
classical dance and music which are essential parts of temple worship.
They are not allowed to marry anyone else but it is mandatory on their
part to regularly meet up the sexual needs of the priests of the temple and
a few affluent patrons of the temple. In this way, they are compelled to
accept a profession which may be designated as ‘temple prostitution It is
very unfortunate that this “Devadasi system’ has not been fully abolished
from the country despite the promulgation of different Acts in different
states to eradicate the system. It still persists in various magnitudes in
Andhra Pradesh, Telengana, Karnataka, Tamil Nadu and Maharashtra (Pal
and Lal, 2010; Youth Ki Awaaz, 2012: February 24; The Times of India,
2015: February 23). A newspaper report indicated the number of such
temple girls to be as high as29,000 in Andhra Pradesh alone, as estimated
by National Human Rights Commission in 2012; the girls were called as
*Jogini’ instead of Devadasi’ (The Hindu, November 23, 2012).

Discussion:

Examples cited so far make it clear that the pains and problems ot Dalit
women have persisted in our society even in this twenty-first century when
otherwise, our country has achieved significant advancement in science and
technology. Problems ‘are, not so acute in the metropolises but remarkably
high in the rural areas of the country.

As early as in 1950, the Indian Constitution banned the practice of
untouchablity under its "Article 17 and the ‘Schedule Caste/ Schedule Tribes
(Prevention of Atrocities Act), 1989” was introduced to combat persecution
and discrimination against Dalits, irrespective of males or females (Mishra and
Pandit, 2014: August25). In spite of the existence of these strong legal provisions,
Dalit women of the rural India have frequently found it impossible to access
their rights through the legal system on account of their illiteracy, ignorance,
poverty and lack of cooperation from the society; sometimes, inclusive of the
reluctant and non-cooperative attitude of the local police and administrative
body. Moreover, Government of India has formulated different women-specific
legislations at various times, viz. (i) The Immoral Traffic (Prevention) Act,
1956, (ii) The Dowry Prohibition Act, 1961 (28 of 1961) (Amended in 1986),
(iii) The Indecent Representation of Women (Prohibition) Act, 1986, (iv)
Protection of Women from Domestic Violence Act, 2005 and (vi) The Sexual
Harassment of Women at Workplace (PREVENTION, PROHIBITION and
REDRESSAL) Act, 2013 (National Commission for Women, 2017: March 28).
Unfortunately, most of the Dalit women are hardly familiar with the names of
these Acts, on account of their illiteracy or poor educational background and
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ignorance about the world beyond village life. Besides, different states have
promulgated legislations to prohibit the ‘Devadasi system’ in their respective
states, viz. (i) Madras Devadasi (Prevention of Dedication) Act of 1947,
(ii) Karnataka Devadasi (Prohibition of Dedication) Act, 1982, (iii) Andhra
Pradesh Devadasi (Prohibition of Dedication) Act, 1988 and (iv) Maharashtra
Devadasi (Abolition of Dedication) Act, 2006. Apart from these legislations,
the section 372 of the Indian Penal Code prohibits selling minor girls for
the purpose of prostitution. In addition, The Immoral Traffic (Prevention)
Act, 1956, also considers prostitution within or close to public places as an
offence. Unfortunately, these Acts could not eradicate the menace of "Devadasi
system’ in different states even in the recent time, because (i) the rural people
in many places of the country believe that when they dedicate young girls to
a deity, the latter will be pleased and save them from natural calamities and
other problems, (ii) in many villages, the Dalit families believe that offering
their daughter to a temple will improve their social status within the rigid caste
system of the society and (iii) poor enforcement of laws by different state
governments (IAS Point, 2016: December 12). However, quite recently and
also, fortunately, in February 2016, the Supreme Court of India has taken a
very firm stance in condemning the unethical practice of dedicating minor girls
as 'Devadasi’ in the name of religious customs (ibid). The issue was brought
to the Court’s attention by S.L. Foundation, a non-government organization of
Kerala, which blamed the negligent attitude of the administrative authorities
and police forces of Karnataka, Andhra Pradesh, Maharashtra and Tamil Nadu
in fighting the age-old practice. Consequently, the Court distinctly described
this practice as an evil done to women by forcing them to sexual exploitation
and prostitution. Further, the Court directed all States and Union Territories,
especially Karnataka, Maharashtra and Andhra Pradesh to strictly enforce its
directives to check such an unethical and offensive practice.

On consideration of the overall dismal situation of Dalit women of our
country, some remedial measures may be suggested: (a) both the central and
different state governments should be very rigid, in implementing the existing
Acts to protect the economic, educational and social rights of the lower castes
of'the society, (ii) both the central and the state governments should very firmly
implement various women-specific legislations to ensure the social security and
prevent sexual exploitation or abuse of all women in the country inclusive of
the Dalit women, (iii) government agencies, non-government organizations and
different audio-visual media should organize various awareness programmes
like seminars, slide-shows, postering and film shows for Dalit women so that
they can be conscious about their rights in the society and also, about the steps
they should take when they face any caste-based discrimination or sexual
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harassment, (iv) both the central and state governments should take step steps
to spread literacy among Dalit women —lump-sum stipend may be provided
to school-going Dalit girls and adult-education centres may be established in
villages to educate exclusively the Dalit women, (v) all state governments
should ensure that the police forces always stand by any Dalit woman who
becomes a victim to any kind of sexual abuse or exploitation instead of showing
any mercy to the accused, (vi) all state governments should implement fast-
track case disposal system for all cases related to violence or sexual offence
with any Dalit woman, (vii) all state governments should ensure the protection
of witnesses of violence or sexual crime against any Dalit womanso that the
accused cannot cause any harm to the witnesses in order mitigate the barbarity
of a crime and (viii) all state governments should take adequate steps for
proper rehabilitation and psychologic al counseling of any Dalit woman who
becomes a victim to violence or sexual crime against her.

Conclusion:

The National Federation of Dalit Women (NFDW) was launched by Dalit
women themselves and committed itself to undertake several tasks to bring
about positive changes in the lives of Dalit women, such as legal action against
caste based atrocities, political empowerment of Dalit women, economic
empowerment against growing pauperization, building self-confidence and

Moreover, the National Commission for Scheduled Castes has asked the
state governments not to use the word ‘Darn’ in official documents, saying
the term was ‘unconstitutional’. Rather ‘scheduled Caste’ was the appropriate
and notified word as per the Article 341 of the Constitution, the National
Commission for Scheduled Castes stated in its letter sent to all states. (Express
India, 2008). In fact, the diverse forms of social challenges that the Dalit women
face require multiple solutions. First, policies should be in place against gender
discrimination and poverty for all women, which will also help the Dalit
women. Secondly, there should be legal safeguards against social exclusion
and discrimination for women who belong to the socially neglected groups.
Further, the women’s movement in India needs to be well organized by the civil
society so as to enable the Dalit women to raise their voice against all kinds of
social injustice against them.

It is important to note that the Dalit women are nowadays forming their
own organizations in different parts of the country. For instance, the’ Dalit
MahilaSamiti’ is an organisation of over 1500 women in Uttar Pradesh. At
present, Dalit women’s movements across the world are growing stronger
and are connecting to each other and reaching out to the entire global public.
They are asking the international community and people of the world to come
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together and stand beside them. As such, we can expect that the weeping of the
Dalit women will come to an end in the coming years.
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QUALITY CONCERNS IN TEACHER
EDUCATION

Ravi Ranjan Kumar*

Introduction

Education is a deliberate and conscious activity on the part of civilized
societies to help their members to lead a socially meaningful and happy life. If
the 18th century is characterized as the age of reason, the 19th as one of industry
and, the 20th century as an era of profound scientific and technology revolution
then the 21st century is well known as an age of learning. The transition from
20th to 21st century education is still underway. The education cannot afford
to remain static. It determines the prosperity, welfare and security of the
people. Education which shapes and moulds the quality of life of the people
of a country and whose goals are extremely sacred and whose influences are
permanent and developmental should be placed in the hands of appropriate and
dedicated facilitators, i.e. the teachers who can be trusted to perform a noble,
laudable and a challenging role in the educational process. The progress of a
nation depends on education. Education is widely recognized. Education is a
human process, which involves the teacher and the taught. If a nation possesses
innovative people of sterling character, it is bound to make rapid progress on
all fronts. Such people are moulded in the factory of teachers. In any country,
the quality of education system rests on the quality of its teachers. Enlightened
and empowered teachers can lead a nation towards progress and prosperity.
Therefore, no nation can be negligent in giving necessary professional inputs to
its teachers. As teachers play pivotal role in creating social cohesion, national
integration and knowledge society, their own education and training becomes
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a matter of vital concern. Therefore, quality assurance in teacher education
programmes is the key to meet the challenges of a dynamic society - both at
national and global level.

Need of Quality Teacher Education

Studies suggest (Sanders and Horn, 1998; Bailleul et al., 2008) that quality
of teachers contributes more to learners’ achievement than any other factor.
UNESCO-ILO (2010) rightly stated: “Quality teachers are products of quality
teacher education programmes, policies and practices.” According to Seymour
(1992), the American Commission on Teacher Education observed that “the
quality of a nation depends upon the quality of its citizens. The quality of
its citizens depends not exclusively, but in critical measure, upon the quality
of their education, the quality of their education depends more than upon
any single factor, upon the quality of their teachers.” The quality of pupils’
achievement is determined primarily by teachers’ competence, sensitivity
towards learners and motivating power. The quality of professional preparation
of teachers goes a long way to meet the needs of diverse learning needs of
the students. Teacher education promotes commitment to the profession and
sensitivity to contemporary issues that directly influence the quality of life. In
order to upgrade the professional status of teachers, developing among them
greater commitment to society, increasing their professional competencies and
performance skills and empowering them to face new challenges, continuous
quest for quality teacher education is a primary requisite.

Quality concern in teacher education as reflected in commissions’ reports
in India. India is the second richest nation in human power which needs to be
flourished into fertile human resources. Quality teachers will take the leading
role towards this end. From time to time, various commissions and committees
appointed by the Government at Central and State levels consistently emphasized
the need for quality teacher education. The Secondary Education Commission
(1953) [8] observed that “a major factor responsible for the educational
reconstruction at the secondary stage is teachers’ professional training.” Later
on, the Education Commission (1964-66) [7] stressed that: “Of all the different
factors which influence the quality of education and its contribution to national
development, the quality, competence and character of teachers are undoubtedly
the most significant”. In 1986, National Policy on Education also echoed
the same tune. The Yashpal Committee Report (1993) [12] voiced that “....
inadequate programmes of teacher preparation lead to unsatisfactory quality of
learning in schools...” National Curriculum Framework (2005) [6] opined that
we now need to define the path that can be taken to empower individual teachers
who can then empower learners. Besides, the constitutional commitment
towards universal elementary education (UEE) — further strengthened by 86th
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constitutional amendment in 2002 that makes education a fundamental right —
provides the context for the need to focus on preparing teachers adequately to
address the growing demands of quality education. Further, the development
of national curriculum framework for teacher education (NCFTE) in 2009 took
cognizance of quality teacher education in the light of right to education (RTE)
Act, 2009 and universalization of secondary education.

Challenges Towards Achieving Quality
Some of the challenges faced by the teachers in achieving quality are as follows:

* [solation of Teacher Education from community In the present times the
Teacher education has acquired only a narrow framework,leading to loss of
linkage with the real life situations and experiences.

e Less duration of the course The duration of the course is so less that a
freshman fails to acquaint himself with it, what to talk of perfecting it!

* Lack of orientation of Teacher Education There is great dearth of the add
up courses for the continuous growth of the teacher.

* Lack of flexible approach to plans and programmes of Teacher Education
The plans and programmes of Teacher Education are not modified keeping
pace with changing requirements from the field.

* Lack of passion and enthusiasm for the occupation Most of the aspirants
of teaching field opt for this field considering it to be the most comfortable
and easy job. This attitude automatically results in the loss of passion and
enthusiasm for improvement and efficiency.

* Orthodox and outdated methods of imparting training There is a total
adherence to the orthodox methods of imparting training and practice.

Suggestions to Assure Quality

Teacher quality is a point of concern throughout the world. There is a need
to redesign and reengineer the complete process of teacher training. Gaps,
weaknesses and adhoc approach in training cause wastage of time, money and
efforts. To assure quality long term thinking, planning is required. Following
strategies may be useful to assure the quality in teachers training:

* Teacher Education to be Made Dynamic and Responsive — the teacher
education can no longer afford to remain conventional and static but should
transform itself to a progressive dynamic and responsive system.

* Professional Competence: Teacher Education cannot be improved
unless we improve the professional competence of teacher educators. The
remarks of Kothari Commission also highlights that ‘a sound programme
of professional education of teachers is essential for the qualitative
improvement of education.” To be regarded as professionals, teacher
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educators have to be highly competent, committed to the delivery of
quality service, and seek autonomy for decision — making in the discharge
of their professional duties. They have to set their own goals and agenda
within the context of the employing institutions, determine their plans of
action, and assess their performance. Professional commitment and feeling
of responsibility — due to lack of interest and forceful adoption of the
profession, the teacher educators fail to develop professional commitment
and to shoulder the responsibility. They are required to pass through such a
process that enables them to nurture the right attitude, passion and love for
perfection and efficiency for the field. As far as the role of training college
is concerned, the right type of teacher educators in our institutions is must.
They should be committed to their profession, to learner, to society, to
basic values and t professional actions for attaining excellence. As soon as
a teacher educator teaches with conviction (and not from merit only) the
results come out to be immediate and miraculous.

» Teacher’s Associations: Teachers’ associations play a significant role in
upholding professional integrity, enhancing the dignity of the teacher and
in curbing professional misconduct. National level associations of teacher
educators could prepare a Code of professional Ethics for teachers and see
to its observance.

* Implementation of the Latest Research in the Field of Education — not
only research but also the implementation of the findings is required for the
desirable modification of the system.

* In-Service Orientation About the Latest Developments and Innovations
due to various innovations, discoveries and developments there is a great
need for regular modifications in the behaviour of teachers. For this purpose
it becomes necessary to organize orientation programmes for in-service
teachers.

e Addiction of Another ‘H’ in the National Basic Education Scheme — the
basic tenets identified in the national basic education scheme- Head, Heart
and Hand now need to be linked to another ‘H” highways as the Information
Highways, Websites and Internet are becoming common usage device in
teacher education.

* Responsibilities to be Shouldered by Various Agencies viz DIET’s,
CTE’s, IASE’s etc — it is said that putting all the eggs in the same basket can
spoil the whole lot. So it is necessary that the responsibility of improving
the standard of teacher education is shouldered by various educational
bodies e.g. DIET’s, CTE’s etc.

e Subject Experts: Subjects experts should be appointed at the district
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level to provide guidance to teacher in the techniques of teaching various
subjects. When they visit their schools they should provide on the spot
guidance to the teachers.

The individual teacher must be given a high degree of professional autonomy
allowing her/him to determine which programme, teaching methods etc are
best suited to obtain education objectives in his/her class.

Serious steps must be taken to review class size and the distribution of
working hours. Special measures might also be necessary for older teachers
so that they are not forced to leave the teaching profession through ill health
or enforced early retirement.

Every teacher educator should attempt a piece of research every year
and findings published/ disseminated in college magazines/ journals/
newspapers/ AIR, TV etc.

Inter-country visits may be arranged for exchange of ideas and sharing
of experiences Awards or recognitions should be offered to best teacher
educators at different level, every year, at state and national level.

Telephone counseling, Radio Bridge, tele-linking etc. Which have started
yielding results may be augmented to cover the entire beneficiary group

Teaching machines (even Robots) should be introduced gradually for
supporting/supplementing ongoing teaching programmes.

Performance Appraisal and development system should substitute the C.
R. system. Rewards and punishments if necessary should be decided on
performance appraisal and development system should become the major
source for preparing yearly staff development plan.

A directory of eminent institutions and experts who are willing to impart
training to teachers should be prepared at national state level.

Training programme should be designed and conducted on the basis of
training needs of the trainee teachers.

Teacher training policy should be formulated at national, state and
institutional level.

Thus we can say that the teacher education programme should be designed
and reconstructed taking into consideration the changes in the technology,
tool and the medium through which the process of learning is to be launched.

Conclusion

As teacher is the pivot of the entire education system and is the main

catalytic agent for causing desirable changes in the persona of the future citizens
of the land, all attempts need to be made to ensure quality in teacher education
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programmes so that these can gift us competent teachers capable of meeting
the diverse needs of the learners and the society. These programmes should
be structured based on the findings of the researches in the field of education.
At the time of planning for such programmes, policies, legislations, needs of
the society and of learners, futuristic perspectives, employability, technological
innovations and infrastructural issues should be given due consideration.
Improvement in working of teacher education institutions, knowledge of
science and technology, emphasis on value education, healthy discussion on
social issues and development of life skills etc. may help ensure quality in the
field of teacher education.
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BLENDED LEARNING:
AN INNOVATIVE APPROACH

Ranu Mondal*

INTRODUCTION

Today we are living in 21st century or we can say that we are in the era of
digitalization or technology. If we look back and compare it with today than
we will find a vast change, a time piece which we called a watch has now
taken a shape of smart watch which not only show us time but also helps us in
tracking our calories, steps, direction, temperature and can also use to monitor
phone call and messages etc. The basic mobile handset is now been used as
android by which we can access almost everything with the help of internet.
In nutshell today, we are depending upon technology and digitalization for our
life. Technology has made our life easier and hassle-free as compare to earlier,
if we have access to internet and android hand set with few touches and click
we can make our work done in few seconds.

When we are at living with technologies then why should education would
imparted from it. Traditional physical classrooms have been the dominant
form of knowledge transfer for at least 3,000 years, the universal technology
in learning, the printed book is over 500 years old.(Singh & Reed, 2001). If
we look at traditional class room in which teacher is the authority and teaching
learning process has been taken place in brick and mortar classroom. Where
students have direct contact with their teacher can solve their queries on the
spot. On the other hand, the traditional approach of teaching is not flexible in
nature, it is time and place bounded if a student fails to attend a class he/she
will be deprived from receiving knowledge in spite of that it is expensive as
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well. To over come the demerit of traditional class room E- learning has been
introduced. In e- learning student have access to the study material 24/7,provide
effective and efficient training means for learner in geographically dispersed
areas and across time zone(Wong & SixI-Daniell, 2017).But there is lack of
face to face interaction, immediate feedback from instructor or other learner is
not receivable, since test for assessment in e-learning are possibly done with
proxy, it will be difficult to regulate bad activities like malpractices (thinh,
2016).

In both the mode of learning traditional and e -learning some demerit
persists e- learning cater the demerits of face to face or traditional learning
but not able to transit the benefit of traditional learning. For preserving the
best of traditional and e- learning blended learning comes to reconcile those
two extreme in order to take the best advantage of both e- learning and direct
learning and come up with a recipe that would improve the output of the
teaching learning process.(Al-Derbashi & Abed, 2017).

What is Blended Learning

The concept of blended learning is rooted in the idea that learning is not
just a one-time event but rather, is a continuous process(garrison.d.r & kanuka,
2004). Various scholar has defined the term blended learning in various way.
(Throne.K, 2003) defined blended learning as a way to meeting the challenges
of tailoring the learning and development to the needs of individuals by
integrating innovative technologies advances. Blended learning has also been
conceptualized in terms of combining traditional in class learning with online
activities and recourses(Downes.S, 2008).another interesting and precise
definition of blended learning is given by (Singh & Reed, 2001) blended
learning focuses on optimizing achievement of learning objectives by applying
the “right” learning technology to match “right”personal learning style to
transfer the “right” skill to the “right” person at “right” time.

The definition given by (Singh & Reed, 2001) based on the following
principles:-

* Blended learning focuses on learning objectives rather than the method of
delivery.

* Many different learning styles need to be supported to reach broad
audiences.

* Blended learning should cater the need of individual as per learner’s
demand at right time.

Models of Blended Learning

A model of teaching is a plan or pattern that can be used to shape
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curriculum(long- term course of studies),to design instructional materials, and
to guide instruction in the classroom and other similarly for adopting blended
learning in classroom few models have been designed and mostly resembled
with all blended instruction.

* Rotation Model: in this model learners were break up in small groups and
task were assigned to them and later collaborate their gained experience
and knowledge. The main objective of this model is to enrich student as
much as possible in short span of time and teacher student ensure more
time with each other.

Rotation model were further divided in to four types as follow:

 Station Rotation: A course or subject in which students rotate on a fixed
schedule or at the teacher’s discretion between learning modalities, at least
one of which is online learning. Other modalities might include activities
such as small-group or full-class instruction, group projects, individual
tutoring, and pencil-and-paper assignments. Students experience the
rotation within a contained classroom or group of classrooms(Horn.B.M.
and Staker.h, 2014).

* Lab Rotation: In lab rotation model, with in a fixed given course or subject,
students rotate at fixed schedule or at the teacher’s direction between
classroom and a computer lab. the only difference between station rotation
and lab rotation is that in lab rotation student rotate to lab which is outside
the classroom whereas in station rotation student rotate with in the class in
small groups.
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* Flipped Classroom: It is the easiest way to into the blended learning.
Within a given course or subject students rotate on a fixed schedule between
face to face teacher guided practice or projects in class during the standard
school day and online delivery of content and instruction from a remote
location, often at home after school. The primary delivery of the content
and instruction is online. What ever done traditionally in classroom is now
done at home and what traditionally done at home is done at school.

* Individual Rotation: In this rotation model students rotate through stations
on individual schedules set by teacher or software algorithm. Unlike other
rotation models, student do not necessarily rotate to every station they only
rotate to the activities scheduled on their play list. The Main agenda of
individual rotation is to increase independent learning experiences, tailoring
each day to different needs in your classroom and school and optimizing
the balance of online and offline for each student.

* Flex Model: In flex model, online learning forms the backbone of students
learning even it is directs students to offline activities at time, and students
are able to move flexibly through different learning modalities with the
goal of optimizing their learning experiences based on their special needs.
Each student has a customized, fluid schedule among learning modalities.
The teacher off record is on site, and the teacher on record or other adult
provide face to face support on a flexible and adaptive as needed basis
through activities such as a small group instruction, group projects and
individuals tutoring. Some implementations have substantial face to face
support, and other have minimal. The interesting thing about this model is
that the agency is in the hand of student and students are not constraint to
learn to a particular content.

* A La Carte Model: it is totally an online program. Student pursue courses
through online mode and support of teacher is also provided over online,
in this model of blended learning teachers are also virtual. This model is
beneficial for self-paced learning and can be adopted when students are
large in number and have limited faculty.

* Enrich Virtual Model: enrich virtual model enable students to learn on
a online platform, students may not meet with their instructor on a daily
basis, but there are formal, regular schedule instruction session. This model
is very helpful when students are located remotely. It provides occasional
opportunities to get collaborated with other students learning on online
platform and expanding extended learning opportunities in the community.
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Benefits of Blended learning

Flexibility: A blended learning approach is flexible in nature. It provides
opportunity to students to get involve in study as per the needs and demands
which allow the learner to move from brick and mortar environment for
learning. In other words, blended learning enables the students to access
materials anywhere and anytime.

Efficiency : (Kellerer et al., n.d. 2014)Alzahrani& O’Toole, 2017..)..
Eryilmaz, 2015) conducted studies to examine the effectiveness of blended
learning on students attitude and outcome and found that it is effective.

Cover all learning Style: though blended learning has step out from the
traditional mode of teaching and incorporate technology to deliver the
content. All the students with various learning style like visual, auditory,
kinetic etc get benefited.

Relaxing: self-pacing for slow or quick learners reduces stress, increase,
satisfaction and information.

Principles to be followed by Teacher Before Adopting Blended learning

Analyzing the student is the important step before applying any new
approach of teaching as the objective of the new approach is to make
benefited the audience. Identifying the learning style of students in order to
adopt new teaching approach is an essential component, a teacher should
know to which range of learning style he/she going to cater, then the
motivation level of student in adopting a new way of teaching is needed
to be understand, if student does not show positive and friendly attitude
towards the new method then it will not bring out and significant result.
Beside this a centralized and distributed pattern of students should also be
consider by teacher to adopt an appropriate blended learning approach.

Content to be taught is also another important element in selecting optimal
delivery format. The teacher should understand the demand of the subject
content then decide how to blend online and face to face mode of learning
or there is no requirement of blending.

Before adopting blended learning, the infrastructure available with the
institute and students is needed to be investigate. Blending online with
face to face learning mode require technology and tools to operate it like
computer, tablet, android mobile, internet etc. Teacher should prepare a
teaching instruction by optimizing the use of available recourses with the
students and institute as well.
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Conclusion:

Blended learning is an innovative approach in teaching and learning
with a agenda to maximize the learning outcome and to benefit the student in
construction of knowledge and make the teaching learning process lively and
interesting. Teacher can put their innovative ideas in delivering the content by
blending various content and method together. Teacher should not forget that
blended learning is not only about the use of technology in the classroom but to
use technology in a benefited way. The need and demand of the student should
be understood by the teacher before material thing to get blended. Blended
teaching and Learning is not a method but a way by which the objective of
learning outcomes can be achieved at the fullest.
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EMPOWERMENT OF WOMEN IN INDIAN
POLITICS THROUGH RESERVATION

Ajay Kumar*

Introduction

Women represent more than half of the World’s population but women
constitute a marginal proportion of representatives in the World’s legislative
bodies. Although India was one of the first democratic nations to grant
women the vote, women are neither represented in the legislatives spaces nor
contributing towards the formation of national laws. We observed that women
occupy just 66 seats out of 543 members in Lok Sabha (i.e. 12%) and 9%
is in Member of Legislatives Assemblies. The Global average for women
in parliament stood 22.4%. India’s position is 103th among the 141 ranks
listed for 190 countries. Among the Asian countries India’s position is 13th
out of 18 countries and among the SAARC countries India’s position is Sth.
Those countries whose position is higher than India, it is observed that they
were mandated reservation for women. The constitution of India attempts to
remove gender inequalities reserving elected position for women. Though it
was delayed but India Government understood it and has instituted reservation
for seats in local government. The 73rd constitutional amendment has created
space for women in political participation and decision making at the grass root
level by providing 33% reservation. The India Govt. has also proposed to raise
the level of reservation in Panchayat Raj institution to 50%. Most of the states
implemented 50% reservation of seats for women in local self Govt. Bodies
In local bodies over the past two decades elected women representatives have
been taking active interest in using budgetary allocations to promote women'’s
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education, health, safe drinking water and sanitation. Thus we observed that In
India, women’s representation in elected bodies is very much disappointing.
Women represent half of the population of India (approximately) therefore they
have the right to half of the seats in all levels of politics. To provide a level
playing field to women and overcome historical neglect and adverse socio-
political and cultural forces, reservation of seats for women in legislatures and
parliament is a must needed step in political system, right from the developed
to the developing countries, presence of women is very low compared to men.
Today the percentage of women as voters has been increased considerably, but
their political participation is not equal to men and therefore women are unable
to get an equal share in organization that require decision making. Women have
not been regarded as significant part of the political arena. Politics at every level
of participation is dominated by men. The leave out women from positions of
power seriously affects the ability to challenge the subordination of women
in all its manifestation. Women have to be in politics and power to participate
as women and to change the very nature of that power which excludes them.
Women who consist of almost half of the population need to be represented
significantly in decision making bodies. Else the goal of development cannot
be achieved.

Lawful Representation of Women

The Constitution of India is a progressive document that guarantees equal
rights for both sexes, and entitles women to enjoy economic, social, cultural
and political rights on an equal footing with men (Article 325). Under Article
15(3), the State is there by empowered to make “special provisions”, legislative
or otherwise, to secure women'’s socio-political advancement. In addition, India
is a signatory to a number of international agreements that support proactive
state measures for women’s political development.

1. The Convention on the Elimination of All Forms of Discrimination against
Women (CEDAW) was approved by India in 1993. Article 3 discusses
appropriate measures, including legislation, to ensure the full advancement
of women. Besides this, Article 7 affirms that signatories should take all
appropriate measures to eliminate discrimination against women in the
political and public life of the country.

2. The Inter Parliamentary Union’s (IPU) Universal Declaration on Democracy
(1997) asserted that “the achievement of genuine democracy presupposes a
genuine partnership between men and women in the conduct of the affairs
of society in which they work in equality and complementarity, drawing
mutual enrichment from their differences”.

3. The Beijing Platform for Action, 1995 asserted that women’s persistent
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exclusion from decision making was substantially hampering the
achievement of democratic transformation, women’s empowerment and
achieving the goals of sustainable development.

The issue of women’s political empowerment came to the forefront of the
global debate for women'’s rights at the time of the Fourth World Conference
on Women held at Beijing in 1995. It declared “women’s equal participation
in political life plays a pivotal role in the general process of the advancement
of women. Women’s equal participation in decision making is a demand
for simple justice and necessary condition for women’s interest to be taken
into account”. (Beijing Platform for Action, pp 99) In this conference global
community stressed the importance of women assuming position of power and
influence, not only because of their points of view and talents are needed, but
also as a matter of their human rights. Moreover, increased involvement of
women in decision making process with respect to social values, development
directions and allocation of resources enables women as well as men to influence
societal agendas and to help to set priorities. Women’s political participation
has been the agenda of various international conferences and symposiums.
Various recommendations were made to improve the participation of women
in political decision making. Women'’s political empowerment was at the center
stage of all discourses on women’s issues at the international level. India is in
no way any exception from the rest of the countries with respect to the women
representation. Corresponding to this, various initiatives were taken in India.

Political Empowerment of Women

Women'’s security, decision-making power, and mobility are three indicators
for women’s empowerment. In India, and more so for rural and less educated
women, these three indicators are significantly low. Data from the NFHS-3
survey on women'’s decision making power shows that only about one third of
the women interviewed took decisions on their own regarding household issues
and their health. Decision-making power among employed urban women was
higher than among rural and less educated women. The survey also found
that older married woman had more decision making power than the younger
married women. Young women and girls experience an additional layer of
discrimination as a result of their age. In India data on women’s mobility
indicates the lack of choices women have, and that urban and educated women
have more mobility choices than rural women. The data shows that about half
of the women interviewed had the freedom to go to the market or a health
facility alone. 79% of urban women from the highest education and only about
40% of rural women without education were allowed to go to the market
alone. Mobility restrictions for women are dependent upon how the family and
community view women'’s rights. A study in West Bengal and Rajasthan by the
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Institute of Management studies (Calcutta) and the Massachusetts Institute of
Technology (MIT) found that where women panchayat members were active,
there were more robust programs on water, irrigation, and infrastructure. The
study conclusively states that in Panchayats where women were present policies
were more beneficial to the community than in Panchayats where women were
absent.

Women Reservation Bill

In order to enable better women participation in active politics, authorities
had been trying to put in reservation for women but have not been successful
in true due to non-support from some of the regional parties. In 1993 through
73rd and 74th constitution amendments reservation of 1/3rd women came in
local level. Women’s Reservation bill or the constitution (108th Amendment)
bill, is a pending bill in India which proposes to reserve 33% of all seats in the
lower house of parliament of India, and in all state legislative assemblies for
women for 15 years. The Bill was introduced in the parliament in 1996, and
subsequently in 1999, 2003, 2005, 2008 and 2010. Women’s Reservation Bill,
was passed in Rajya Sabha on March 9, 2010. But Lok sabha could not clear
the Bill due to resistance of some regional parties on certain provisions of the
Bill. The continuing failure to pass the Women’s Reservation Bill has led to
grave injustice to women and to the democratic process in the country.

The Argument in Favor of Reservation
1.Women represent half of the population of our country and therefore have
the right to half of the seats, since decision made in parliament have a direct
impact on their lives.

2.Women have different social and biological observations which should be
represented in institutions of governance.

3.Women and men have partly conflicting interests.

4.Women in positions of power can inspire more women to place themselves
in influential and decision-making roles.

5.Women are deprived of their natural rights in India. Increased political
participation of women will help them fight the abuse, discrimination, and
inequality they suffer from. Women in India have made major inroads in
various male dominated professions. In the field of business, art, medicine,
engineering, law and culture, women are given opportunity to prove their
skills. But they have failed to gain ground in the field of politics. All these
trends indicate that women’s representation in politics requires special
consideration. Today, even best women parliamentarians feel sidelined
and powerless within their parties except a few. Male party leaders have
shown little willingness to include women in party decision making
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bodies or help to create a conducive atmosphere for women’s participation
in their own organizations. Therefore special measures are required.
Otherwise our democracy will remain seriously flawed if it fails to give
adequate space for women.(Narayan Jayprakash, Sheth Dhirubai, Yadav
Yogendra, Keshwar Madhu-2000). Political parties and other organizations
should encourage women'’s participation in politics and in the exercise of
political responsibilities. The strategy should be to encourage a still greater
number of women in decision — making power. In this background the
demand for 33% reservation for women in legislature becomes important.
Representation of women in legislatures, thereby entering into power
position is inevitable for political empowerment and equality of women.
Given our political situation, it has become clear that it is difficult for
women to enter into legislature without reservation. Therefore demand
for 33% reservation in national and state legislature has become a major
demand of various women’s organizations.

Steps Taken By India Govt. For Women Empowerment

Women empowerment may mean equal status to women, opportunity
and freedom to develop herself. Empowerment of women in all spheres, in
particular the political sphere is critical for their advancement and the foundation
of a gender-equal society. There are three fundamental and non-negotiable
principles. (a) The equality between women and men. (b) Women'’s right to the
full development of their potentials (c) Women'’s right to self-representation
and self-determination In empowerment, the key indeed is ‘power’: it is power
to ‘access’, ‘control’, and make ‘informed choices’. In Indian language, it is
shakti, which shows clearly through the use of a mix of power, effectiveness,
capability, force and influence to challenge and transform the structures and
institutions of patriarchal ideology and existing power relations. In India
many steps have been undertaken to provide constitutional safeguards and
institutional framework for activities for women welfare and development.
Now the emphasis is on the inclusion of women in decision-making and their
participation in the policy formation level.(V.S.Gupta-2001). Despite these
efforts women continue to remain invisible and marginalized in decision-making
bodies, leading to lack of a feminist perspective in political decision-making.
For this the process of reservation was initiated during Rajiv Gandhi’s prime
Ministership. The 73rd and 74th Amendments of Indian constitution in 1992
and 1993 provided 33% reservation for women in panchayats and urban local
bodies. These amendments, served as a major breakthrough towards ensuring
women’s equal access and increased participation in political power structures
(national commission review-2001). In the last 20 years of panchayati raj,
India has seen women go from strength to strength in terms of their political
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participation. About 28 lakh elected panchayat representatives, around 10 lakh
are estimated to be women. The constitution’s 110th Amendment Bill 2009
provides reservation for women increases from 33% to 50% in PRIs (panchayati
Raj Institutions). For instance Bihar, MP, Uttarakhand, Rajasthan, West-Bengal
have reserved 50% seats for women in panchayats and Sikkim has reserved 40%
seats for women. In Bihar roughly 55% of elected representatives are women
(Annual Report Ministry of Panchayati Raj-2011-2012). But in India women
Representatives in Lok — Sabha and Rajya — Sabha are very disappointing.

Reservations on Inclusion of an OBC/Muslim Sub Quota

The Women’s Bill in April 2010, which gives 33.3% reservation for
women in all levels of Indian politics, took 14 years after its introduction
to finally pass by Rajya Sabha. It is yet to be passed by the Lok Sabha. The
Women’s Bill will also significantly change the demographics of class and
caste among women politicians in leadership positions in the Indian political
structure. It will create a path for women from lower classes and castes (who
are currently confined to local-level governance) to enter state and national
level Governments. In addition to the existing reservations for scheduled castes
and scheduled tribes, one third of the SC and ST candidates must be women.
Other Backward Class (OBC) members are not included in the reservation due
to the wide disagreement about who constitutes OBC and a lack of existing
data on the OBC population. The greatest impediment to the passing of the
Bill is the insistence from certain political lobbies on a “quota within a quota”
for women of other backward classes (OBC). The two main arguments against
the bill are that it will only benefit elite women (particularly in national level
politics) and that there should be reservations for Dalit, minorities (particularly
Muslim women), and OBCs. However, supporters of the bill do not agree with
creating quotas within the existing 33% women quota in parliament, as SC and
ST quotas already exist.

OBCs and Muslim women are not currently represented within the Women’s
Reservation Bill simply because there is no general reservation for OBCs and
Muslims, and as such a sub-quota within the Women’s Reservation Bill may
be unconstitutional. Whilst it might be possible to add a sub-clause, the push
should first be for a Constitutional Amendment that enables a general OBC
quota and/or a non-secular quota for Muslims. This was the recommendation
of the Joint Select Committee formed in 1996, which responded to a common
delegation of backward caste MPs with the assertion that sub-reservations
for OBC women were not legally permissible until a separate constitutional
amendment established a general quota. In addition to a number of minor
technical adjustments, the Committee then recommended that the bill be passed
into law as soon as possible. Interestingly, neither Mulayam Singh Yadav of
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the Samajwadi Party nor any other leader has of yet brought a proposal for
reservation for OBCs or other minorities to be debated and discussed in the
parliament. Once the Women’s Reservation Bill is passed, quotas for general
reservation for other social groups can be raised in the parliament as a separate
issue, with one third of the seats within these distinct quotas subsequently
reserved for women.

Conclusion

There is a long way to go for the enactment of the bill. Political parties are
using this issue to woo women voters. No political party is seriously committed
to the issue of reservation for women. No party opposes reservation provided
for women in local governments and they want it to be restricted at that
level. It can be conclusively stated that there has been a radical change in the
movement for empowerment of women. But for increasing women’s political
participation and representation in Indian politics also requires electoral and
parliamentary reforms. The number of women standing for elections needs to
increase. So reservation seems to be the fastest way of increasing the numbers
of women contestants elected. The Women’s Reservation Bill, therefore, is
a crucial first step towards both electoral and parliamentary reforms. Many
consider it is an important step in reducing the dismal representation of women
in the parliament. Paradoxically however, its passing is dependent on the
LokSabha which is 90% male dominated and where the Bill has remained
pending since 1996. Political parties cannot remain indifferent towards women
who constitute 586.5 million population and nearly 48.46 percent of the
electorate (2011 census). In addition, the role played by political parties is also
very important to ensure that women are adequately represented and policies
favouring women are passed. The organisation and structure of political
parties also becomes important to consider. Although almost all parties have
attempted to build women organisations to secure their support and make their
organisations more broad-based, but in practice they have fielded much less
proportion of women candidates in the elections giving them proportionately
much less representation in thelegislative bodies than their actual population
strength. In this context it would be noteworthy to recall the observations of
Noble Laureate Amartya Sen in his book, ‘India: Economic Development and
Social Opportunity’, “Women’s empowerment can positively influence the
lives not only of women themselves but also of men, and of course, those of
children”. Political analysts, sociologists, social scientists, feminists and others
have observed that if the bill becomes an act then it will be a revolutionary
change since independence.
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16.

Women Empowerment in the Different
Era’s of Evolution

Sahanaz Khatun*

Introduction

Male and Female, the two basic components of our human society, depend
upon each other and each one of them constitutes about half of the population.
Over years sociologists and other scholars have tried to assess the problems
faced by women and to study changes in their status around the globe in general
and in Indian society in particular. We find that man and woman have been
established as the two wheels of a bicycle.

The status represents the position of individual in the group. The word
status denotes the position of an individual in a system with attendant rights
and duties. It is the position which the individual occupies in the group by
virtue of his or her sex, age, family, occupation, marriage and achievement.

The status of women refers to her position in the network of social role
structure, privileges, rights and duties. It refers to her rights and duties in family
and social life. The status of a woman is generally measured in the comparative
amount of prestige and respect accorded to her with that of man.

Empowerment is a strong term, which means the freedom to do something,
or the power to control one’s own life or its outcome. Eve was created from one
of the ribs of Adam to be his companion, as said in the Book of Genesis of the
Hebrew Bible. God had created them to be each other’s companion and soul
mate; he never created Eve with a purpose to serve Adam.

No relationship is ideal, yet a relationship bonded and created by love,
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friendship and equality thrives better. A happy couple always helps each other,
encourages each other, and supports each other. That is what I would call a
true meaning of Empowerment. The women in general have been deprived
and neglected by the society from the time immemorial; they have always
been forced to take the backstage while men have always been in the forefront
driving their lives.

Vedic Period:

The Rig-Vedic society was a free society. The Aryans evidently preferred
male child to female child. However, females were as free as their male
counterparts. Education was equally open for boys and girls. Girls studied the
Veda and fine arts. Women never observed purdha in the Vedic period. They
enjoyed freedom in selecting their mates. But divorce was not permissible
to them. In the family, they enjoyed complete freedom and were treated as
Ardhanginis.

In domestic life women were considered to be supreme and enjoyed
freedom. Home was the place of production. Spinning and weaving of clothes
was done at home. Women helped their husbands in agricultural pursuits also.
Husband used to consult his wife on financial matters.

Unmarried daughters had share in their fathers’ property. Daughter had full
legal rights in the property of her father in the absence of any son. Mother’s
property, after her death, was equally divided among sons and unmarried
daughters. However, married women had no share in father’s property. As
a wife, a woman had no direct share in her husband’s property. A widowed
mother had some rights.

The woman was regarded as having an equally important share in the
social and religious life because a man without woman was considered as an
inadequate person. She regularly participated in religious ceremonies with
her husband. There were many scholars who composed hymns of Rig Veda.
Lopamudra, Gargi and Maitreye were the pioneers among them. Lopamudra,
the wife of Agasti rishi, composed two verses of Rig Veda.

It may be concluded that during vedic period the status of women was not
unequal to that of men. Women got the same education as men and participated
in the philosophical debates.

Prabhu has remarked, “This shows that men and women were regarded as
having equally important status in the social life of the early period’.

Women had equal rights in social and religious fields but had limited rights
in economic field. In the Vedic era women were held in high esteem. They were
educated and lived at par with the men. They were standing shoulder to shoulder
in every field be it Agriculture or Administration. Weaving and Cooking still
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remained the staple job for women. Below the garb of Freedom lay a marked
difference in the Quality of life for women, they were not permitted to divorce
or leave their in laws house after marriage. It was believed that once they enter
in-laws house after marriage they only leave after their death.

Epic Period:

Epic age, in the history of female freedom, may be regarded as a golden
age. Women had been accorded an honorable status in the society. Most of
the female characters of Ramayana and Mahabharata were well educated. The
Ramayana illustrates the Hindu ideal women of India. In Mahabharata we
find instances where women gave counsel and advice to men on social and
religious issues. Women had an effective role in social and political life of
the then society. A general survey of the Puranas reveals that the position of
women declined in the corresponding age.

Both the Epics Mahabharata and Ramayana have various instances showing
women during that period were given respectable position. The Epics show
how women were considered in high Esteem. They showed Valour, Courage,
and Substance. The Burning Examples being Sita, Kaikeye, Draupadi etc.

Smritis:

While speaking about woman and her relation to man, Manu says “Women
must always be honoured and respected by the father, brother, husband and
brother-in-law who desire their own welfare, and where women are honoured,
there the very Gods are pleased, but where they are not honoured, no sacred rite
even could yield rewards”.

Manu observes that the family, in which women suffer, is bound to be
ruined, while the family in which women are happy is bound to prosper. He
further enjoins that every person is to maintain peace with the female members
of the household. He also advises every householder to treat his daughter as the
highest object of tenderness and honour mother as the most venerable person
in the world.

On the other hand we find a number of provisions in the Manu Smriti,
which certainly go against her interests.

Women are deprived of the Upanayana ceremony and thereby of education.
Manu relegates her to an entirely subservient position. He preaches self-
negation as the highest ideal of a wife. She is asked to serve and worship her
husband even if he is not a person of all virtue and character. Since service and
worship of the husband are the primary duties of a wife, by so performing she
can hope to attain heaven.

Manu deprives women of her economic rights also. He says, “A wife, a son
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and a Slave, these three are declared to have no property, the wealth which they
earn is for him to whom they belong”.

It appears that Manu had a very poor opinion about women. According
to him women should be guarded against her evil inclinations. Otherwise she
will bring sorrow to both the families. He also observes that if a woman is
chaste, it is because she has not found a proper man, place and opportunity. He,
therefore, calls her a ‘Pramada a temptress. So, he wants woman to be under
the surveillance of father in her childhood, her husband in her youth and her
sons after the death of her husband. He declares in unequivocal terms that no
woman deserves independence.

There are two schools of thought regarding the status of women in ancient
India. One school has described women as the ‘equals of men’, while the other
school holds that women were held not only in disrespect but even in positive
hatred.

Buddhist Period:

Many evil social practices, like the practice of pre puberty marriages, denial
of right of women to education and also to mate selection etc were imposed on
women during the periods of Brahmans and Puranas.

In the Buddhist period, the position of women improved to some extent.
In the religious field, women came to occupy a distinctly superior place. They
had their own Sangha called Bhikshuni ‘Sangha’, which provided avenues of
cultural activities and social services. They got ample opportunities in public
life. However, their economic status remained unchanged. The status of Women
in the Buddhist period, even though did not have a drastic change. Yet, one can
see a gradual change in the women’s status in the Buddhist period.

The Teachings of Buddha gave Equal status to men and women alike.
Women had the freedom to choose education based work besides the regular
household work. They were given freedom to choose a life of Celibacy, they
could become monks or Sanyasinis. They were called “ Bhikshuni”. The
Emperors during the Buddhist period namely Chandragupta maurya, Ashoka
etc. All of them followed the Teachings of Buddha owing to which women
enjoyed some freedom during the Buddhist period.

Medieval Period:

The Status of women further deteriorated during the Advent of the
Mughals. Purdah system, and Social Deprivation further send the women to
the Deep dungeons of the Ancient period. They were denied Basic Education
and their freedom was curtailed. They had no right in the Parental property.
Certain marked Saints like Kabir, Chanakya, and Chaitanya tried to improve
the Quality of Life for women through their poetic influence. Yet, it had no
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marked change in the lives of the general women. The Rajputs of Rajasthan
had started the practice of Jauhar which was like a wrath on the women. They
were burned along with their Dead husbands as a ritual. It was believed that a
women lives ends after the death of their Husband. According to ancient Hindu
texts and tradition, until about 500 B.C. Women in India enjoyed considerable
freedom. But during the next thousand years, women’s position gradually
deteriorated. Educational and religious parity was denied to them and widow
remarriage was forbidden.

In fact, the status of women started degenerating in the post-Vedic age
because of the conception of purity and pollution and restrictions of inter-caste
marriages. Child marriage had started in the Smriti age. During this period, a
woman’s husband was regarded as God. During the middle ages, the position
of women in Hindu society further degenerated. A number of problems arose
for Hindu women in the Mughal period.

The first Muslim invasion took place in India in the eighth century. During
this period the Hindu society was engaged in evolving, under the leadership of
Sankaracharya, a technique to face the expanding Buddhism. Sankaracharya
re- emphasised the supremacy of Vedas to counter the spread of Buddhism, and
the Vedas had given a status of equality to women.

India experienced a second Muslim invasion in the eleventh century when
Mohammad Ghazni conquered India. From this period till the middle of the
eighteenth century, when the British rule was established in the country the
breakdown of social institutions, the vast migration of people and the economic
depression in the country contributed to a general decline of social life,
particularly among women.

The ‘Purdah’ system was followed which resulted in seclusion of women.
Education of women in whatever form came to be stopped. Child marriage was
started. During this period the inhuman practice of ‘Sati Pratha was in vogue.
Purdah Pratha, Sati Pratha, child marriage, girl killing, polygamy etc. were the
main social evils of this period.

However, during the fifteenth century, the situation underwent some
change. The Bhakti movement organised by Ramanuja charya during this
period introduced new trends in the social and religious life of Indian women.
The saints like Chaitanya, Nanak, Kabir, Meera, Ramdas and Tulsi stood for the
right of women to religious worship. Hence, this movement, atleast, provided
religious freedom to women.

As a result of this freedom, they secured certain social freedom also. The
saints encouraged women to read religious books and to educate themselves.
Although the Bhakti movement gave a new life to women, this movement did
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not bring any substantial change in economic status of women. Hence, women
continued to hold low status in the society.

Modern Period:

The British Era, made the people to stand up and notice the women of that
time. Even though the Britishers had done irreparable damage to India. Yet,
the men and women fought shoulder to shoulder in the freedom struggle. Raja
Ram Mohan Roy, Iswar Chandra Vidyasagar, Annie Besant were the stalwarts
during the British era who tried to uplift the status of women. The first school
for girls was setup and functional in Calcutta in the year 1847.

Women Remarriage was thought as basic right to young widows. In 1856
widow remarriage act was passed which helped the women to have a better
life. Rani laxmi Bai, Raziya Sultana, Begum Hazrat Mahal, were some of the
notable rulers during this period, who had carved a separate niche for the status
of women in India.

Independent India:

“It is impossible to think about the welfare of the world unless the condition
of women is improved. It is impossible for a bird to fly on only one wing.” —
Swami Vivekananda, Women are not born, but made. What better than India
to exemplify this statement by Simone de Beauvoir. With the whole world
celebrating International Women’s Day with great pomp and show, it would
be only apt to analyze the position and space Indian women occupy today,
and comparing it to the time 60 years ago when the country had just gained
independence. With women participating in nationalist movements, to being
pushed into the domestic household space, to their resurgence as super-women
today, women in our country have seen it all.

While on one hand, India has seen an increased percentage of literacy
among women, and women are now entering professional fields, the practices
of female infanticide, poor health conditions and lack of education still persists.
Even the patriarchal ideology of the home being a woman’s ‘real domain” and
marriage being her ultimate destiny hasn’t changed much. The matrimonial
advertisements, demanding girls of the same caste, with fair skin and slim
figure, or the much criticized fair and lovely ads, are indicators of the slow
changing social mores. If one looks at the status of women then and now, one
has to look at two sides of the coin; one side which is promising, and one side
which is bleak.

Independence had not only brought freedom to the country but also to the
women and their status in the society. Lots of Blind rituals and Custom had
been abolished. The Constitution had layed certain Articles for Equality and
Safety of women. Women had taken initiative to come up and make a genuine
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effort to improve their way of life.

Today, women are working at par with men at every sphere in life. Infact
women are excelling over men. No work, no place is men’s zone now. Women
have proven that if given a chance they can excel in any field. Kalpana
chawla and sunita willams have been to the moon and back to prove this. The
government of India has taken various initiatives to help women from all caste
and clan of society to stand on their feet, be independent, earn on their own, run
household, Mahila- e-haat, Beti Bachao Beti Padhao, working women’s hostel
being some of them, etc.

Conclusion

India is a developing country, Agriculture being the prime occupation,
and majority of the population belonging to poor or below poverty line. The
Deprivation of Basic needs and the lack of proper lifestyle has led to the major
population being illiterate and ignorant. There are still feudal thinking men,
local khap panchayats, honour killing and backward thinking men.

Modernization and globalization has changed the outlook of the society, yet,
a lot needs to be done. The days when women can break open from the archaic
thinking of the society, when men actually acknowledge the contribution and
presence of the women, and there is sense of equality in the minds of men.
Only then will women be empowered in the true sense of the Term.

While there are several programmes that have been set into motion by the
Government and several NGOs in the country, there is still a wide gap that
exists between those under protection and those not. The empowerment of
women begins with a guarantee of their health and safety. There are several
challenges for issues of women’s rights in India. Lot of the challenges are quite
basic issues faced across the country, these are the contributory causes to the
overarching status of women in India. These issues can be targeted to attain
empowerment of women in India.
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PROSPECTS AND CHALLENGES OF
E-GOVERNANCE IN INDIAN EDUCATION

Jayashree Prasad*

INTRODUCTION

E-governance, signifying ‘electronic governance’ is utilizing information
and communication technologies (ICTs) at different levels of the government
and the general population sector and beyond, for the purpose of enhancing
governance. E-Governance solutions in the educational area consolidates the
recent innovation to bring a framework that combines administrative and
university administration works that are necessary for fruitful treatment of all
issues relating to the academic affairs and the challenges for smooth working
of an instructive organization. Through usage of e-Governance arrangement in
each unit of an academic institution, the real time information processing and
learning administration of the institution is made conceivable.

E-Governance solution is a coordinated arrangement that encourages
the processing and maintenance of huge volumes of information - including
student, personnel, inventory, asset management, facility management,
transport, library, staff subtle elements, and finance and student expenses among
different departments in an academic institution. E-Governance solution in
the field of educational sector consolidates entire information and procedures
of an educational Institution into a unified framework, making the procedure
uncomplicated, well - organized and blunder evidence. The arrangement is
intended to make the framework client - cordial, efficient and cost sparing too.
A large number of them are sufficiently adaptable to adjust to the changing
instructive condition product and rapidly.

* Ph.D Research Scholar, Deptt. of Education, Sikkim University, Gangtok.
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Educational institutions in India may have different necessities that
incorporate computerization and management of processes such as registration,
affirmation, student data, classes, timetable, transport, participation, library,
compensation and expenses, examinations, execution, grades, hostels, security
and reports. Many of the software product suppliers enable their clients to
choose from the accessible modules to grab their requirements.

GOOD GOVERNANCE

The idea of powerful governance is not new; it needs to be altogether
developed to be able to effectively manage with the new difficulties confronting
us. In this context, e-governance can facilitate in enhancing transparency,
participation, providing fast data, dissemination, enhancing administrative
efficiency and public services in all the aspects of education. Governance is not
only participatory but also addition responsible and transparent to the smooth
working of the framework.

CONCEPT OF E-GOVERNANCE

E-governance arrangement in the field of educational area has changed the
way organization, which is intended to make the framework easy to understand,
time saving and cost saving also. A significant number of them are flexible
enough to adjust to the changing educational condition proficiently and rapidly
and effectively. It is an incorporated arrangement in the education sector that
encourages the preparing and maintenance of huge volumes of information,
for example, registration, confirmation, student information, classes, timetable,
transport, attendance, library, salary, expenses, examinations, performance,
grades, hostels, security, reports, management, transport, staff details and fees
among different departments in an institution.

E-governance empowers the Government and Citizens to access effortlessly,
to enhance new class of quality of services and to give multi-channel benefit
conveyance framework. The vision of e-governance is to transform service
delivery through the using I'T and Multimedia.

E-governance can be characterized as a conveyance of government services
and information to people in general utilizing electronic means. Such methods
for conveying data are frequently referred to as ICT. The utilization of ICTs
in government facilitates an efficient, rapid and straightforward process for
scattering information to the general society and other agencies, for providing
administrations, and for performing regulatory exercises.

E-governance requires several components of good governance, for
example,straightforwardness,transparency,accountability,investment,
social integration, public financial management reform and improvement.
It incorporates an exceptionally expansive scope of administrations for all
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sections of society.

NEED OF E- GOVERNANCE IN INDIA

The reason for actualizing e-governance in India is to upgrade good
governance. Good governance is normally characterized by participation,
transparency and responsibility. The recent advances in correspondence
technologies and the Internet give chances to transform the relationship
between governments and residents in a new way, thus contributing to the
accomplishment of good governance goals. The utilization of data innovation
can expand the wide contribution of citizens in the process of governance at all
levels by giving the likelihood of online dialog gatherings and by upgrading the
quick improvement and adequacy of pressure groups.

Advantages for the government include that the government may give
better service in terms of time, making governance more productive and more
powerful. In addition, the exchange expenses can be brought down and taxpayer
driven organizations turned out to be more open.

E-GOVERNANCE IN SIKKIM

In the context of Sikkim where democracy and improvement have not
taken its appropriate root, the concept of good governance can be considered
as a piece of the development procedure in perspective of acquiring goodness
and satisfaction in the state and to the common society. In Sikkim, the idea
of good governance attributes to responsibility, both budgetary and political,
transparency, easy access to information, popular participation in decision-
making process and detailing and implementation of policies, responsiveness,
efficient delivery arrangement of products and services, authorization of
principle of law, displacing the standard of impulses and inclinations of
guidelines whether stipendiary or chosen, national fulfillment and an overall
caring and humane ambience promoting a libertarian and equitous social and
financial request. It additionally attributes to the battling of defilement, nepotism,
red-tapism, favoritism, bureaucratic mismanagement or mal-governance.

It further centers on the adaptation of legitimate procedures so that aid and
allocated assets are viably used and managed for the improvement and welfare
of the general masses in the common society with the prime goal to reduce
hardship and poverty.

Since e-Governance incorporates every one of the attributes of good
governance, Sikkim therefore envisions for usage of e-governance in Sikkim.
In fact the state has officially taken some of the activities under the direction of
the government of India as per the initiatives taken by the government of India.

Government of Sikkim knows about the transformational changes in IT
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technology and has begun to bridle its capabilities for the welfare of the state by
having up to date citizen services, guaranteeing more noteworthy responsibility
through e-Governance and furthermore advance IT investments in the state.

According to the information technology approach of Sikkim, their aims and
objectives are:

* Empowering natives and making life less demanding for them through
E-governance.

* Facilitating Income and business generation in the private area.

* Improving efficiency in the Government Departments through
computerization.

* Use of data apparatuses in the administrations to enhance governance.

» Making Sikkim an absolutely computer literate state.

* Reducing the digital divide.

 Using Information Technology to delineate assets of the state.

* Using Information Technology to convey aid to the handicapped.
Some of the initiatives that will be taken to meet the above mentioned mission
Objectives are:

* Employment generation.

* E-Governance and Computerization in the Government.

* Resource Mapping.

* Capacity building in Information Technology.

* Technical Infrastructure.

» Cyber laws, Security and Intellectual Property Rights.

IT for the disabled.
Publicity and Interactions with the nearby business visionaries.

Industrial Policy identifies with Information Technology (Information
Technology Policy for the State of Sikkim 2006).

INITIATIVES OF CENTRAL GOVERNMENT FOR E-GOVERNANCE IN
FIELD OF EDUCATION

Various plans identified with education were also propelled by the
Government Study Webs of Active-Learning for Young Aspiring Minds
(SWAYAM): SWAYAM is the Indian electronic e- education stage, which
proposes to offer courses from the high school stage to Post-Graduate stage
in an intelligent electronic platform covering all orders. Here Massive Open
On-line Courses (MOOCs) will be accessible on a wide range of subjects. This
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would give the best quality education to more than three crore students across
the nation.

* Know Your College Portal: Launch of this portal is to give informed
decision making opportunity for students alongside entire accessibility of
all e-learning assets. It will likewise function as a one stop shop for every
educational asset. In excess of 40000, higher educational institutions are as
of now mapped under the KYC.

e Campus Connect Program: Under this program, all the Central
Universities in the nation are going to be associated through WIFI organize.
Under this, every one of the classrooms, libraries, laboratories, hostels and
spots frequented by the students would be associated through a secured
WIFI hotspot, giving access to the educational and data assets to the
students on 24x7 premise.

e A Credit Framework For Skills And Education (Cbcs): The CBCS will
empower students to take courses of their choice, learn at their own pace,
experience the extra courses and gain more than the required attributes,
and embrace an interdisciplinary way to deal with learning. Each of the
39 Central Universities are executing the CBCS framework from 2015-16.
Significant State Universities are additionally going to actualize CBCS
from the next scholarly session.

* Global Initiative For Academics Network (Gian): It was propelled as
an initiative to pull the best foreign academics to Indian Universities of
Excellence. The program has been propelled to encourage the association
between Higher Education Institutions of India and other foreign
universities. Under this (352) courses are being offered by foreign faculty
from 38 Countries.

* National Institutional Ranking Framework (Nirf): In NIRF, each
higher educational organization is assessed on 5 wide parameters, to be
specific teaching/learning assets, research, graduation results, outreach/
comprehensive nature and the people in general recognition. The Ranks
are pronounced on the primary Monday of April every year.

The above lead programs, new plans and innovations of the Ministry of
HRD prove beyond doubt that it is assuming a significant role in building solid
establishments in implementation and effective integration of e- Governance in
the field of education.

BENEFITS OF E-GOVERNANCE IN AN EDUCATION SECTOR

The advantages of e-governance in an educational sector is enhanced
proficiency, increment in transparency and accountability of instructive
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administrative exercises advantageous and quicker access to administrations,
and lower costs for regulatory administrations. The multi-faceted advantages
of e-governance can be portrayed as under these points:

* Increase the effectiveness of the different departments and decreases
duplication.

* Preparation of reports turns out to be simple and speedier.
* Harassment of the understudies is decreased.

* Easy online data and accommodation of structures and payment additionally
becomes relatively quicker.

» The administration, employees, students and authoritative staff get
associated with the each other more effortlessly leading to enhanced
efficiency in delivering services by the method for quickness scattering of
information that on a very low cost.

* An equal opportunity to access to information is given regardless of one’s
physical area and physical inability thus removing distance obstructions.

* Leads to a critical reduction of transaction costs, time, space, and labor.

CHALLENGES IN E-GOVERNANCE

There are various potential barriers in the execution of e-Governance
in educational institutions which can hamper viable implementation and
conveyance of e- Governance solutions to its objective population

* Cost : Cost is a standout amongst the most imperative forbidding element
that comes in the way of e-governance implementation especially in the
developing countries like India, where budget allocated for the education
division is almost always below necessity.

* Resistance To Change: The impervious to change phenomenon can clarify
a significant part of the faltering that occurs on the part of constituents in
moving from a paper based to a Web-based framework for collaboration
among student, faculty and administration.

 Digital Divide: The digital divide refers to the detachment that exists
between people. In educational institutions it is usually due to lack of
appropriate training and access to the internet and web. Indeed, even in
the time of science and technology, there is still an immense hole exists
between users and nonusers of e-government organizations. In fact, in India,
dominant part of the majority, who living below the neediness line and they
denied of government services. In contrast, some parts of individuals are
immense utilizing the e-services of government. However, this gap needs
to be made smaller, then only; the advantages of e-governance would be
utilized equally.
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e Trust : Trust, on the technology utilized and monetary security, are two
critical variables restricting the adoption of e-government organizations. The
execution of administrative functions in educational setup and Universities
by means e-governance requires two levels of trust. The first is trust of
clients and second is the, trust of the administration. It is the emerging
difficulties of e-governance. Trust can be characterized with respect to
clients of new programming and trust of the government former aspect
suggests that clients of any type of software or technology must be confident,
comfortable and trusting of it. Another very important aspect related to the
trust of government. Nowadays, citizens utilizing e-governance services
trust the developer of e-governance to some extent. Furthermore, there
might be some deceitful exercises done by any other entity for the sake
of finance, profitable data and even about personal information. Also, in
government offices, department valuable info sometimes left out or missed;
it has unquestionably disintegrated trust about e-governance among all
class citizens of the economy.

* Privacy And Security: It is one of the basic challenges of e-governance.
Financial services, medical services and personal information are to be
ensured with security, and then only, there will be a various individuals
trusting of it. Therefore, usage of e-governance ventures must have security
standard and conventions for safeguarding the enthusiasm of all classes of
masses; otherwise, citizens will lose trust and privacy of e-governance.

* Infrastructure: It is basically required for usage of e-governance as much
as possible in India. Electricity, internet and poor versatility of innovation
will impede the progress of e-governance. In the context of developing
countries, there ought to be sufficient basic facilities in order to give
impetus to e-governance.

CONCLUSION

The expanded access to the internet gave the perfect launching platform
for the government to start e-Governance programs. Now newer fields such
as the field of education and organization of the educational institutes are
being revolutionized by the utilization of e-Governance programs. As with
any other field, innovation is the most critical factor for the establishment and
improvement e-Governance in education. Information and communications
technology based e- Governance in educational organizations will prompt to
the attainment of world class principles in education and will accomplish the
objectives of efficient administration and tackle the difficulties of globalization,
universal rivalry and modern science and innovation development.

The planning for productive administration of educational institutions,
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expanding Global communication skill, to accomplish the world class standard
it is important to have an improved collaboration and access to information
accessible in all the parts of the world are possible only by presenting IT in
Educational Sector with e-governance as a security for maintaining standard.

Today the I'T has become a necessary part of the life of the general population
in the world. It is the season of applying the ability for the advancement of the
Indian educational framework too.

The e-governance needs security for a smooth information flow, best practice
database and upgraded limit for information analysis etc., the Government
should support by ordering ideal legislations and updated amendments for
keeping standards in the educational procedure and related enhancements in
the field. It requires a totally new infrastructure, methodology, policies and
working abilities for delivering and collecting online information. With the
advent of ICT, electronic governance is an emerging trend to re - imagine the
way the government works, turning into another model of governance. Such
a comprehensive and coordinated framework can also empower specialists to
analyze the performance of one of the best performing institutes and compare
it with other schools and universities to recognize the gaps additionally, the
framework can acquire input from students to modify course educational
module curriculum if deemed appropriate by the authorities. This will permit
all the low-performing schools and universities to diminish the gap with
better performing organizations. It will be help in the advancement of higher
education in the country and increase the quantity of employable students.

Education framework can completely equip our children to meet the
consistently developing requests in present profoundly aggressive environment;
the education system needs to be made more proficient and effective by
implementing e-governance. It is high time that educators should think in terms
of imparting what is known as long lasting education, or, all the more apropos,
lifelong self-education.
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WOMEN EMPOWERMENT AND
EDUCATION: A RELATION

Purushotam Kumar*

Introduction

Empowerment is a multi-dimensional social process that enables people
to gain control over their lives and their society. It is designed to increase the
degree of autonomy and self-determination in people and in communities.
Empowerment enables women to realize their identity and power, it provides
greater access to knowledge and resources, greater autonomy in decision
making, and greater ability to plan their lives and greater control over the
circumstances influences their lives and freedom. It means equal status to
women. Women constitute almost half of the population in the world but they
were denied equal opportunities in different parts of the world. The rise of
feminist ideas has led to the tremendous improvement of women’s condition
throughout the world in recent times. Access to education has been one of the
most pressing demands of theses women’s rights movements. As Education
is the milestone of women empowerment, it enables them to respond to the
challenges to confront their traditional role and change their life. Education is
a key factor for women empowerment prosperity, development and welfare.
Education exposes people to new thoughts and ideas andprovides necessary
skills hence, to think harmonies development without educating women is
impossibility.

Meaning of Empowerment

Empowerment means to make one powerful or to equip one with the power
to face challenges of life, to equip one with the power to face challenges of

* Assistant Professor Deptt. of Education, SachchidanandSinha College Aurangabad, Bihar.
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life, to overcome the difficulties, handicaps and inequalities. Bina Agarwal
defines empowerment as a process that enhances the ability of disadvantaged
and powerless individuals or groups to challenge and change in their favour,
existing power relationship that places them in subordinate economic, social
and political position.

Women Empowerment

Women empowerment refers to increasing and improving the social,
economic, political and legal strength of the women, to ensure equal right to
women and to make them confident enough to claim their rights. It enables
greater degree of self-confidence and sense of independence and greater
economy among women. Women empowerment abolishes all gender based
discrimination in all institution and structure of society. Women empowerment
is a process of acquiring power for women in order to understand her rights and
to perform her responsibilities towards oneself and others in a most effective
way.

Need of Women Empowerment

Gender inequalities are still deep-rooted in every society. Women suffer
from lack of access to decent work and face occupational segregation. In
many situations, they are denied access to basic education and health care
and are victims of violence and discrimination. They are under-represented in
political and economic decision-making processes. Gender differentiation is
about inequality and about power relation between men and women. Women
are denied equal rights with men in many things.So this violence against the
women is an abuse of human right. Therefore there is a need of empowering
women to reduce gender inequalities. Gender equality which is a human right
needs to be enforced. Gender equality is also a precondition for advancing
development and reducing poverty. Empowered women contribute to the
health and productivity of whole families and society. In spite of constitutional
guarantees, enactment of laws, initiatives by the government through various
schemes and programmes and U.N.O’s directives, the equal status of women
in India is not still achieved. Hence women of India needs to be empowered to
understand the constitutional directives and legislative literacy levels, to create
awareness about the existing social problems and to fight for fulfillment of
the basic amenities and welfare of the community. Education helps to enable
women to exercise their rights on equal footing with men and participate in
national development.

Ways to Empower Women
There are different ways to empower women, some are mentioned below:
* Education
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« Job Skills

» Reducing gender inequalities or disparities
* Build self-esteem and confidence

* Build leadership

* Employment opportunities

Above all the mentioned ways, the strong way to empower women is
through education, which is a key to bring a transformation and development
of the nation as well. Gender equality is understood to mean that the “rights,
responsibilities and opportunities of individuals will not depend on whether they
are born male or female”. It is also defined as a situation where “... all human
beings are free to develop their personal abilities and make choices without the
limitations set by strict gender roles; that the different aspirations and needs of
women and men are considered, valued and favoured equally”. Gender equality
needs to be maintained, if not it will retard the country’s development. Women
empowerment contributes towards the national development; social, economic,
political etc. When a woman gets equal access to resources and knowledge
their hidden potentialities gets developed and they participate towards national
developmental process. At present they are making nation proud by their
outstanding performances almost in every sphere including medical science,
social service, engineering, academic, sport etc. Therefore an equal inclusion
of women in all areas of development is necessary.

Importance of Women Education

If the country is to be developed then education is one and only weapon,
which should be provided to all, men and women. Women should be given
equal opportunity in education like men. Women education refers to every
form of education that aims at improving the knowledge, and skill of women
and girls. It includes general education at schools and colleges, vocational and
technical education, professional education, health education, etc. So it plays
s a very important role in the overall development of the country. It not only
helps in the development of half of the human resources, but in improving
the quality of life at home and outside. Education also gives more logical and
scientific approach towards issues which needs to be faced in day to day life.
Educated women not only tend to promote education of their girl children,
but also can provide better guidance to their children. When the education is
provided to the women then the country’s social and economic growth will
be faster. Therefore these days women education are given lot of priority and
which definitely will yield good results.
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Education: A Milestone of Women Empowerment

Education which is powerful tool to change the society, it enables women
to become self- reliant, independent, confident and to face the challenges of
life. It helps women to know the world, come out from darkness of illiteracy to
the light of education. The idea of Women Empowerment was first introduced
in the year1985, at International Women conference at Nairobi Education
as means of empowerment of women can bring about a positive change and
development in all spheres. It not only educates a person but also helps her
to realize herself that she is the vital and most important part of the society.
Therefore the importance of education with reference to empowerment cannot
be neglected. India has assured to emerge as one of the developed country
by the year 2020, more literate, knowledgeable and economically at the
forefront. This dream of a developed country can turn into reality, if women are
empowered. A key to women empowerment is only through education. When
the women of the nation are empowered then country can progress and will
become more powerful The Constitution of India empowers the state to adopt
affirmative measures for prompting ways and means to empower women.
Education significantly makes difference in the lives of women. In recent
years, the empowerment of women has been recognized as the central issue
in determining the status of women. Literacy rate in India has risen; female
literacy in India at present is 65.46%, according to the census of 2011.

Measures taken by the Government

Education as one of the most important means of empowering women, many
scheme, programme and facilities have been initiated by the Government to
promote education. Particularly in the 2 1st century heightening women’s status
and enhancing their education were given special emphasis by the Government
of India. 86th Constitutional Amendment Act, 2002, took commendable steps
towards the enlargement of women education. Children belonging to the
age-group of 6 to 14 years, as the act specifically states, access to primary
education in their fundamental right. In providing such education government
cannot make any discrimination between boys and girls. Education is free and
compulsory to all the children belonging to this age-group. In the year 2002,
this venture, popularly known as Sarva Shiksha Abhiyan has emerged with
handful of schemes to stimulate the spread of women education in our country.
Sarva Shiksha Abhiyan

This scheme was launched to widen the scope of elementary education
throughout the country. SSA is a comprehensive and integrated ‘flagship
programme’ of Govt. of India to attain Universal Elementary Education (UEE)
covering the entire country in a mission mode. The programme aims to provide
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useful and relevant elementary education to all children of 6 to 14 age group.
This programme lays emphasis on bridging all gender and social category gaps
at elementary education level with time bound objectives. On one hand SSA
is a programme with its own targets, norms and process and on the other it
is an umbrella programme covering other programmes like District Primary
Education Programme (DPEP), Lok Jumbish, Operation Blackboard, etc.

Mahila Samakhya Programme

The National Policy on Education, 1986 recognised that the empowerment
of women is possibly the most critical pre-condition for the participation of girls
and women in the educational process. The Mahila Samakhya programme was
launched in 1988 to pursue the objectives of the National Policy on Education,
1986. It was launched for empowering the women of the remotest corners of
our rural areas who were socio-economically downtrodden. When the SSA was
officially started, a committee was established to try to find out the programme
of empowering rural women who were among the poorest of the poor. The
committee was formed to see meticulously how the programme was working
even in the remotest corners of the rural areas of India and whether possible
new changes suitable for the incumbents of the said areas could be properly
recommended. The scheme is currently being implemented in eleven States
viz. Andhra Pradesh, Assam, Bihar, Jharkhand, Karnataka, Kerala, Gujarat,
Uttar Pradesh, Uttaranchal, Madhya Pradesh and Chhattisgarh.

Kasturba Gandhi BalikaVidyalaya Scheme

The Kasturba Gandhi BalikaVidyalayaScheme was introduced by the
Government of India in 2004, to provide education to girls at primary level.
The main aim is to set up residential schools particularly for girls form SC,
ST, OBC families and minority communities’ families below the poverty
line in Educationally Backward Blocks. The scheme is being implemented in
educationally backward blocks of the country where the female rural literacy
is below the national average and gender gap in literacy is above the national
average. The scheme provides for a minimum reservation of 75% of the seats
for girls belonging to SC, ST, OBC or minority communities and priority for
the remaining 25%, is accorded to girls from families below poverty line.

Early Childhood Care and Education

Early childhood care and education (ECCE) is more than a preparatory
stage assisting the child’s transition to formal schooling. It places emphasis on
developing the whole child - attending to his or her social, emotional, cognitive
and physical needs - to establish a strong foundation for lifelong learning and
wellbeing. It has an indirect bearing on education for siblings in school; the girl
child need not assume sibling care responsibilities during school hours.



WOMEN EMPOWERMENT AND.... 139

National Programme for Education of Girls at Elementary Level

This programme was launched in 2003. NPEGEL tried to benefit the
“hardest to reach girls.” This scheme has covered 24 states of India. Under
the NPEGEL, a number of “model schools’ have been set up to provide better
opportunities to girls. Various attempts made to provide elementary level
education for Indian females, particularly at the rural areas. At higher level
of higher education, too, attempts have been made by the University Grants
Commission to benefit female students. For instance, Women’s Studies Centre,
have been introduced at various female colleges, Schools of Women” Studies
have been set up. In National Service Scheme (NSS) introduced in a number of
educational institutes of India, number of female beneficiaries is significantly.
UGC- sponsored career-oriented self-financed courses in some female colleges
with an aim of helping girl-students find comfortable in the job-world.

In this context some attempts are made by the State of West Bengal.

* A number of Primary, upper primary, secondary and higher secondary
schools and colleges have been introduced for girls.

» Diamond Harbour University for Girls has been established in West Bengal,
which is the first women’s University in entire Eastern India.

* A lucrative scheme called ‘Kanyashree Prakalpa’ has been announced for
female students of West Bengal. This scheme was launched to encourage
and promote female education particularly among the backward classes
and discourage child marriage (girls) at an early age.

Adult Education

Adult education programme aims to extend educational option to those
adults, who did not get the opportunity to and crossed the age of formal education.
It is an effort to decrease gender gap in education. Under this programme any
measures weretaken to improve the status of women by imparting vocational
skills and basic education. To promote adult education, a series of programmes
have been introduced since the First Five Year Plan, the most important is
the National Literacy Mission (NLM), that was launched in 1988 to impart
functional literacy to non-literates in the age group of 15-35 years. The scheme
i.e Education Guarantee Scheme and Alternative and Innovative Education
under the SSA has been launched for more active participation of community
in eradicating literacy. Rajiv Gandhi MahilaVikas Pariyojana Rajiv Gandhi
MahilaVikas Pariyojana is the flagship programme of Rajiv Gandhi Charitable
Trust, working for poverty reduction, women empowerment and rural
development. RGMVP has highlighted its vision “to reduce poverty in India
through women as the central change-agents. It aims to organise poor rural
women into community institutions and promotes financial inclusion, health
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care, livelihood enhancement, education and environment.

Constitutional Provision for Empowering Women in India
* Article 14: Equality before law for all persons

* Article 15(1): Prohibition of discrimination on the grounds of religion,
race, caste, sex or place of birth

* Article 15 (3): Special provisions to be adopted by the State in favour of
women and children

* Article 16: Equality of opportunity for all citizens relating to employment
to any office under the state

* Article 39 (a): State policy to be directed to securing for men and women
equally the right to an adequate means of livelihood.

* Article 39 (d): Equal pay for equal work for both men and women.

* Article 42: Provisions for just and humane condition of work and maternity
relief.

* Article 51A (e): Promotion of dignity of women

Legislative Measures for Safeguarding Women’ s Interest

The Government of India has also enacted specific laws to safeguard the
interests of women and uplift their status in society. Some of the legislative
measures are as follows:

» The Special Marriage Act (1954).

* The Hindu Marriage Act (1955).

* The Suppression of Immoral Traffic of Women and Girls Act (1956).

* The Dowry Prohibition Act (1961).

» The Criminal Law Amendment Act, (1983).

* The Indecent Representation of Women (Prohibition) Act, (1986).

* The protection of women from Domestic Violence Act, 2005.

* The Sexual Harassment of Women at Workplace Act, 2013.
Women as Agents of Change

Women who constitute half of the world population are now no longer

passive recipients but they are active agents of development. Therefore women
empowerment and development have a symbiotic relationship. One cannot do
without the other. Women of the country need to be empowered and education
is a tool which is a fundamental building block for development. Education
gives people options, empowers them to be independent thinkers, make people

confident and agents of change. Education must be provided to all, equal
opportunities, status, facilities and rights must be given to women. Gender
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inequalities, discrimination and violence must not take any place. Women
are essential to global development. Gender equality leads to higher rates of
education, better health outcomes, economic growth, and even more agricultural
production. Focusing on the empowerment of women not only benefits women
however it benefits society and country as a whole. Today women are excelling
in a variety of fields, from exploring the universe to leading a nation. However
women continues to fight for their space in the world, we notice a wave of
liberation and empowerment that floods nations worldwide as more and more
women become aware of the oppressive atmosphere around them, and begin to
raise their voice against it. From theyoung and courageous MalalaYousafzai,
who fought for education of girls in Pakistan, to the women activists in the war-
torn region of Syria who demand political reforms, to the first woman elected
as president in modern Africa — Ellen Johnson Sirleaf of Liberia — these
extraordinary women stand as “agents of change” and overcomes obstacles
on their path toward freedom and equality. Therefore education must be
provided to a woman, so that the household gets transformed in all aspects —
socially, morally, economically and even politically. An important expression
of women’s agency is women’s political participation and ability to engage
in public life. In India women’s political participation takes place as a result
of reservation and quota. The growth of women’s self help groups which has
changed rural India in a tremendous way. Moreover in civic activism also many
cases the leading role is being played by women. The next arena of women’s
impact is enterprise. Indian businesses, NGOs and corporation are led by
women. In administration, science and technology, games, media, education,
law- everywhere there is a significant participation of women. An educated
woman is able to fight age-old prejudices and gender bias logically, rationally
and more successfully and bring positive change in all aspects. Women of the
world continue to fight against repression and make their mark in the world.

Conclusion

According to Allan Bloom, “Education is the movement from darkness to
light”. Itis very true that education is the only tool/key which brings the positive
change in human being. It is a key which helps in the over —all development of
an individual. Education brings social, political and economic transformation.
Education is the biggest need of the people specially women. Women of the
country need to be educated and the empowerment is possible only through
education. Education of the women benefits individuals, families, societies
and the nation. As Napoleon Bonaparte has rightly said, “give me an educated
mother, I shall promise you the birth of a civilized, educated nation”. Women
empowerment through education contributes towards national development.
Womeneducation will ensure civilized society and developed nation. Education
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enables the women in the society to judge between right and wrong. Education
of women opens up the new horizons, broadens her thinking, develops new
ideas, enhances knowledge and skills, gives courage to meet the challenges of
life and give freedom expression. By empowering women through education
country can reduce poverty, gender inequalities, improve productivity, ease
population pressure and offer children a better future. Therefore, for the
betterment of the women and for the betterment of the country government
has taken many initiatives the education for girls/women. If the women are not
educated then the effort of the government and the other social reformer will go
in vain. Hence, the women who are the pivotal part of the family, society and
country should be encouraged and supported to get an appropriate opportunity
for proper education.
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ICT FOR THE EMPOWERING WOMEN
IN SOCIETY

Parnasree Adhikary*

Introduction

How can information and communication technologies be used to
promote gender equality in developing nations and to empower women? This
article seeks to deal with that and with the gender effects of the “information
revolution.” While obvious linkage will be mentioned, the article seeks to
go beyond the obvious to deal with some of the indirect casual paths of the
information revolution on the power of women and equality between the sexes.
However, the easy recognizes that the technology opens new possibilities,
and n that respect not only serves facilitate the implementation of policies but
also serves to allow new approaches to often intractable problems. Certainly
there will be a rollout of basic ICT infrastructure and services. Computer
hardware will also become more affordable, especially as low- priced device
are developed for markets in developing nations. Software will become more
affordable as markets are expanded for commercial products and as more open-
source software becomes available. Together these trends will also encourage
the continued expansion of the internet. Community radio offers new local
radio service and television will reach a larger audience in rural areas, it seems
inescapable that these will empower women with more information services,
with more information and indeed with more voice in public affairs. In Southeast
Asia, women are employed predominantly in sectors and jobs that require few
or no skills in information and communications technologies (ICT). But, as
the ongoing digital revolution transforms the region, many of their jobs are at
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risk of being automated. The manufacturing and services sectors are becoming
digitized. As a result, traditional, low-skilled jobs are declining, and blue-collar
jobs are becoming ‘grey-collar. Many policy-makers believe ICTs can help
women overcome dependence on men by providing employment. Here a Panos
London editor offers ideas of how to develop a story around the topic of women
in information society. In the audio feature are ICTs empowering women? We
hear from Sophie, a small businesswoman running a cell-phone recharging
kiosk in Kampala. She had previously sold vegetables in the market. At the
time of recording Sophie was feeling disillusioned with the new business. Many
policy-makers believe ICTs can help women overcome dependence on men by
providing employment. The UN’s World Summit on the Information Society
acknowledged that information and communication technologies should
provide opportunities for women (see the WSIS Declaration of Principles).

Objectives
e Women and the information revolution

* ICT promote women equality
*  Will ICT empower women
* Will ICT directly empower women

« Will ICT indirectly empower women? ICT however opens up a direct
window for women to the outside world. The opening alternate form s of
communication with the external world made the women more informed
and they were empowered enough to realize that their real causes of poverty
were not natural disasters but in effective state between bad-governance
and poverty. Their first step to empowerment as they were able to identify
the casual loop to their poverty and the players involved.

The social and repercussions of the advance in ICT will be so great
that term °* information revolution “is probably justified. On the one hand,
technological progress is so fast that basic ICT services may well become
universally pervasive even n societies. Most countries may well maintain the
policies and build the institutions needed to utilize the technology to promote
economic and social development and parcel of the resulting modernization
and development.

Most countries where both males and females benefit from ICT, the overall
effect might not be to promote gender equality. As with any technological
innovation, there will be winners and losers. Jobs will be created for computer
programmers, but lost for typists and draftsmen. Social institutions will
determine the gender distribution of the gains and losses. In some societies
ICT will empower women n the workforce, but n others they will surely benefit
more than women
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Providing A Basic Source Of Income

Perhaps the most famous and widely-quoted example of women’s’
empowerment through ICT, are micro-credit activities such as the Grameen’s
Village Phone Programme in Bangladesh and Uganda. In the Grameen Phone
village programmes in Uganda and Bangladesh a woman borrows money for
a mobile phone which is set up for several accounts. She buys airtime in bulk
which she then resells to customers in the village.

Although female phone operators are generally poorer than the average
villager, their income is significant, generally accounting for 30-40 per cent
of household income. Nevertheless, it should be noted that some researchers
argue the Grameen Phone scheme has is generally available only to literate,
low-income women, who have access to other loans, and not to even poorer,
illiterate women.

Providing Opportunities To Develop Enhanced Skills

It is hard for women to fully embrace the most lucrative opportunities of
ICTs without proper education and training. Women are often less educated
and less prepared for the workplace than men. For example in Uganda the
number of people without any formal education is higher among females: 24
per cent compared to 10 per cent of men.

Mongolia has taken steps to address inequality. In 1996 Mongolia Telecom,
which employs more than 50 per cent women, adopted a human resource
development plan to help at least 20 per cent of women at lower levels move
up to m As a result, women now , positions constitute over 20 per cent of senior
managers, compared with just 9 percent when the plan was introduced.

Women have successfully used ICTs by forming peer networks. For
example, the Kudumbashree Project in India created a state wide series of
cooperative micro-enterprises owned, managed and operated by women from
below poverty line families.

Women And The Policy Agenda

According to research by Patricia Litho those promoting and making ICT
policies must understand that these new technologies create problems as well
as solutions. Women often to walk long distances to reach the Internet centres
and they would rather stay at home where they have to perform duties. On the
other hand, they find the mobile phone accessible.

There is limited participation from women in the policy process. Patricia
Litho says this alienates women’s concerns in the established ICT policies.
As a result, some of the technology that is introduced for development is
inappropriate to the needs, priorities and circumstances of women. Researchers
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argue that decision-making ought to consider women’s opinion on how ICT
can improve lives of the women.

Malaysia, for example, conducted research to find ways in which tale-work
could improve women’s career opportunities and quality of life. As a direct
result of the study, tale-work and its influence on women’s employment were
used in Malaysia’s development policy.

Social Construction of Technology

We consider the interplay of technology and culture. That interplay is
of course relevant in discussing ICT, but equality for and empowerments of
women are fundamentally cultural issues. On the other hand, technology is
socially constructed. Cultures may construe ICT to be gender- specific.

Inspiring Women

This has become an important point of discussion in the European
Community, and we are keen to help inspire more women to become interested
in ICT and to consider it as a career, a goal not just about helping to address
the problem of skill shortages, but to contribute to a society with more equal
opportunities for everyone.
Empowering Women

We want to help empower women by enhancing their capacity to participate
fully in the information society and in shaping its development.

Background Information

The Health and Education Units at the Commonwealth Secretariat held a
panel discussion looking at the evidence for cross-sector policy for reducing all
forms of Violence on 1 March 2017. The panel discussion was part of the diverse
Commonwealth activities scheduled for the month of March, dedicated to Peace
in the home: Efforts to end Violence against Women a, Men and Children
Advantages v/s Challenges ICT in Education

Advantages
 Create interactive lessons.

* Students are more motivated and engaged.
« It helps teachers to create teaching contents.
* Save teacher’s lesson preparation time
Challenges
« Difficult to install or set up.
* ICT products could be expensive.
» It takes time for teachers to learn how to use the new ICT products.
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Knowledge ICT
* Space for Women

* Empowerment Sphere

* Connecting Women to External World

* Empowerment Through Employment of Women
* Creating Class of Women Entrepreneurs

* Changing Stereotypic Roles

Space for Women

A key part of this platform is to motivate, inspire, and empower women
through the success stories, advice, and tips from established female founders,
like those featured in our case studies. ICT have the potential to digitally link
each and every woman in the world in a star topology network, which opens
up endless possibilities for information exchange & reach out new markets and
open up avenues for life — long learning.

Empowerment Sphere

Knowledge networking offers the unprecedented potential to empower
every woman as each woman is a potential recipient. Networking was a key
and reoccurring theme throughout the research findings. Female founders from
across the globe reiterated the importance and need for networking; stating that
it was a critical component of successful entrepreneurship.

Connecting Women to External World

The role of knowledge networking is increasingly significant in broadcasting
information pertinent to individual women or women communities to the outside
world. Women ICT skills are being enhanced through quality resources that are
made available to them. These include using technology to teach technology in
teacher training programs.

Empowerment Through Employment Of Women

Knowledge networking requires skilled and trained knowledge workers
who can perform specific tasks of understanding, analyzing information etc.
Globalization is predicated to lead to increase pressure on third world countries
to invest in the internet and telecommunications infrastructure.

Creating Class of Women Entrepreneurs

One of the most powerful applications of ICT in the domain of knowledge
networking is electronic commerce. Electronic commerce refers to the
promotion of a new class of ICT —survey woman entrepreneurs in both rural
and urban areas. In the third world countries, very few institutions have this
kind of environment.
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Changing Stereotypic Roles

A gender role, also known as a sex role, is a social role encompassing
a range of behaviours and attitudes that are generally considered acceptable,
appropriate, or desirable for people based on their actual or perceived sex.
Gender roles are usually centred on conceptions of femininity and masculinity,
although there are exceptions and variations. The specifics regarding these
gendered expectations may vary substantially among cultures, while other
characteristics may be common throughout a range of cultures. There is ongoing
debate as to what extent gender roles and their variations are biologically
determined, and to what extent they are socially constructed. Various groups,
most notably the feminist movement, have led efforts to change aspects of
prevailing gender roles that they believe are oppressive or inaccurate.

The term gender role was first used by John Money and colleagues in 1954,
during the course of his study of intersex individuals, to describe the manners in
which these individuals expressed their status as a male or female in a situation
where no clear biological assignment existed.

Conclusion

Worldwide research has shown that ICT can lead to improved student
learning and better teaching methods. A report made by the National Institute
of Multimedia Education in Japan, proved that an increase in student exposure
to educational ICT through curriculum integration has a significant and positive
impact on student achievement, especially in terms of “Knowledge” and
“Comprehension”**Practical skill” and “Presentation skill” in subject areas
such as mathematics, science, and social study. ICT in developing nation will
be part of a larger social and economic phenomenon and no nation and some
cultures have moved much less in these directions than the advanced developed
nations.
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IRHT Uy fhell o araaie e § gaaETRaT 3R Sl & &8 Har &1 qufdt 2

Riae gdanse § IR Q9 9Td dRE: ReTd gHISe & BRI § 3R HISHIHS,
IRER® AR KT BRI BT A AT T 8 | AR B BT G191, FHI BT G419 3R TRITAMD
(FPTAdD 3R FhTel(dd, 2017) | YA AIHS G, S foh Aifid waraear, amsTe T[T iR
TS fAdT & avR, fRefdl & §d d91a B 9™ H ANTEH BRA & (d$) 3R SIS, 2017) |
3R Rregd! & gMTTHRIRAT BT H1Ea-T BT B Bl 8 (elle? IR HReTd, 2009) |

Rier® da1a &1 g9z Rierd d9E, 9eMse & |HM, ST Jil iR U bl
el & i Tod WG 9 S Bl © (fhRaret, 2001) | 3ed ded § a9 @ RS H B
b FGER DI FARIIAT AR Hell Jaer Il F oldR JRIHd Sd1d 3iR UISIhA &l A1 (Sa,
2014) TP & IS WagH IMA 8 | I91E1 & IR YD H Yed | 7 dhad Riefdi &) Aqdsnid
Hells TRTE Bl &, dfod SHD! 1216707 ywraeiierdr iR B aRom! &+ \Hsiiar 2dr € (8% Ue
37T |, 2018) |

g-iMST 3R G919 &1 JaIcHd [AT oL Safd &g regaei 1 el & 919 gwemse iR
TG BT S B 7, [T Qe deul # 39 g6l B et SR+ dlel W ST Bl 9911 gs o | Ry
S Y, HB AGIAT A T B RNIAD I & IR ARBRI 3R ol Whel & Rierel & dra 2
SR TA1d & WX H AaT &7 IdT T € | R7eTd deamor UR Giedd ARa18l, SRf ardraror iR

ARG d BRI & fIeH J41d Bl WE HA & foly T Jolioqd fazeyor suRert 2|

I 3R Aifa & fore fafgarel: Rrerel @1 ae= ik g9 ) ggar At Rietes woaror
BT FSTdT o1 IR FSAIHSD Tdleld Dl 9eMdl o & ST I ARI—IMETRT eWel B deblel
JATITIHAT BT Ni{hd PRAT © | PRIAR H BHI, YRR [ddb Usdl AR WeRIe -ged Aled e
ufat, Rietd! & 1 w1 IR TG B HH B BT aral dxcll & ([BRard! iR defdem, 1978) |
S AT, ANeAfOrh HeRIHl & HIaR AEANT, AT 3R AH—IHTA BT FEhid Bl [ABRIT Bl
Riefdt @& dielud &1 gemar o AR Aféres gRomEl & 9gM @ forg Aeayef 7 (8 g &, 2009) |

fAepy ¥, Hisper A &1 Geelvor Rem &3 & Niav Rierdl o e[ iR aa TR
Aol & wU § AT w3 &) ifarddr &1 Y@ifhd wrar g | geISe 3R a9d & IgdRGI
fRuRe! & -1 39 SRS YR DI TE HD, Jg FHIEA JI & JHe Jardi &
fy SR IR 9=l & 3R Rietd FHeamn R A eTdd Iy &l 9gdT oF & 323 |
AIEI—ATHTRT FIEU DI SADBRI <l 2 |

wfspar
forarfafer

I (ST I8 T AFHD FAeTT AR IOMcHS HIEADR QAT DI Gabipd B
B Ush MABra—ughr g f$STeT &l uArdr ¢ | Mida—adiel & gitedior &1 Iuan b &
T8 Slice "eHIsll &l ATUsh FHe &l YiauT Y& Rl 2, [y =T Hidl 9 e & Hepofieror
@7 AR el 2|
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HEATHS aROT: AT & AHHS RO H T el & ARBRT 3R (51 Wt & Rietdpi &
foY ADIpd A& BT TR A 8 | A& IUBRY H dHITIC (IATBROT & oIy, AT
g3mSe gdel) 3R 1T (STERVT & fory, SIATHT TH1g wbe), W1er & SNy 3R yeaR
faeryareli @ A1 SUTy e © | AR @1 9 Wi A1gfed T & AIH W fBar S,
ST fafi=1 wamet gaRi, I Wi 3R Rieror sgva ¥ ufaffea gHfad s

STl fagalyor: Jr=rdHe 1 & fAgevor guiHrdsd &R IgAMTEHS 3fidhe] & SUIRT dRd
frar srom, R wre, Ame fged, S-wdernr &R ufona favewor wnfye §1 wrifie
HEHAGTRT DI (T R gU, WRBN 3R 76l el & Rierdl & g d9rg R d91d & wR A
TR B S B & (oY JelATcHD [AZelyor ArAIfTd fdbam ST |

AU AROT: UMD RO H FAel TR | SHgeiax g+ ¢ el & Ud IuTE
@ A1 e HETHR A B © | Riefdl & da Sod iR d9h | Gdied afhuRe v,
GRS 3R FHITAT BRI DI OHITIT BT gdT M 6 oy f—dRd HeA R Hieidiad bl
RIS faar SIQT | el &l AfSAI—Reers fHar Sgn, weaer: ufceiRad fhar SrgEm &ik
T faweiyr qb-Idl &1 STANT RS eyl fhar S |

ST faTdyor: [unets $eT & IRIEd! U faveyor faar S, ST | SWRA aret fawat
3R U I HIfST iR AR St H @aRerd fHar ST | R & §9E B 3R gRmE;
P) AT BT geI B folv AT fAshsl & A1 FBrpIoma= ot fhar S |

frspul &1 gD AFEHS AR oD RN BT TRl Sl FHbofiaxor & T
gfshar & HegH | fohar SIeer, foaH Ser |l # ifaRaRer, 7 3fR v Uei ! ugad &1 S |
fepyt & Heewer | A7 el H IRERI IR ol That & Rl & 919 UdbM AR T1d o T
|Aet Y1 BT, ST afRheTd, SieTid IR IS SRéT @ ged IR fhdr & W el |

Afa® faaR: <1 9Us ¥ ugel HalSd HRmTd |HIer dre | i gAe U fBar Sme |
MR, AT SR Wed ARTeRT Gied Brd gY |1 Uil 3 e Feald aTe &l
ST | FfTRIT BT 947 el alRomd & Bl A1 999 e | 8¢l @ S1db JAMABR BT AT
fem e |

HAIY: 39 e &1 Al § Fifdd wW—Rard yaigg, FAr afdfiEeasiierd, &k i forel
A W =Pyl B ARSI A © | 59 ARl & Jraofe, ABha—aie! & gitedlor o SudnT
fepyl @7 ASTET 3R JUdT BT 9T 2, Sl 5 & dgd gl 3 Hedd 3dgite Y& &Rl ¢ |

9 eI W RS Ada—adie e fesmsa R el § WReR iR ol wha &
Riefpl & dra St IR TAd BT ATYH A< B H Fe IA1C 8 | ATAHS A& AR IOMHD
HIETHRI DI YhIPhd B, JIT BT e RIedhl Bl Aells DI YAIAT R dTel BRDI Bl Sl

RN fhar & W AT 3N Tah W 3R oTaiel 1107 sridel &) de/dl o & Se3g 3o
Areg—3eTRd Fedel &I Gfrd AT 2 |

yRum 3R ==t

AEATHS YRR AETAS gy | 137 el § WRar) iR A5l wha & Ried & 9=
T IR TF1d & WR H Ieol@- 1 AR A 31T | AP Wbl & R1eTehl o 16l Whatl H 70
HAGET (TH = Uad, TEel = d18), <1 (SIuh) = S1—dey, Ul <0.05 HI o1 H WA d Adbae (TH
= U, U] = d18) & B! Iod IR I a1 & | 341 TRE, ISl Wha & Rierdl (T = vad, TSl
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= q13), <1 (SUh) = T—aey, Ul <0.05 B oI H ARBRI Tl & RIeTd] (TH = U, THS! = d13)
@ d19 YR TR BIH] 98 AT AT | 39 [, ol Thdt & Rietdl F GReR) Wt & et
(U7 = g, THST = d13), <1 (SIUh) = -, W <0.05 @I ol H Iz WR B ARKId U
(U7 = e, TS) = arg) weRia & |

S [T, BT I WRI & [ITATT F U A Ue BT UdT Iell, IRDBRI Thel & {Rerai
q 11 whall | U FHEHEl B gl § d91d & Sod WR (TH = Uad, UHS] = d15), <I (SIUh) &l
A €| ) = -, W <0.05 | 37 Fmut & a1 =erdr & & a1 et # ol Taat @ Rrera o
Jo T § WK Thdt & R1erdh D o 3R T4/ Bl 3GHd B & |

AUTHAS [ATI—a%: HIEAHR ST & UHS [deevI 4 ERBRI 3R ol Thet & fRrerani
@ 1 ABT 3R T B eI —AT 3al & Hcf-iad IRTD BRDI DI W [HAT | ARBRI Thet
& R1erepl = U HHATEA, FIDRTS! qTerai 3R TST Bell & DR ST YU Il bl IAh
T | AT o dlel H8cdqul a1 & WU § YSAT | 39 [dueid, f+ofl Whel & Riefei =1 wrgedl,
HERID wIqfcd AR YRR fIHT & GERT b Ugd oid BRI Pl I1ATIC & RIeIh YRENHD DIReb]
® ©Y H IR fdbar|

Fal: IRHRI AR 5 Tha & Rietdi & I re—ienT spy Rierd! o) Ua™ 3R d-1d
DI TS H URIRTG RGBT IR [TGR R & 78 DI IGihd B & | ARBRI Whel & Riefdh 3=
BIE— e 3ruTd, WG U= FH 3R ABReme] el S GHTe=—aIied ardraRer 3 6
P 2, S {H TG IR TH1d & IR BT 9 H ARG xd & | 39 [qurd, ol wad & el
BT 3NAF W], SIS dcd IR HARF! b Uga 3 oM 2ial &, forasy Rieral @l wers & forg

3Rl BRI dIAERYl DI qerar fHefdr 2 |

s forput &1 T fSrer # e AT ofik SRIT IR TSR Y9G © | ARBR] Fhel d [R1eThl B
DI GAIRT B AR FHT G BT QT D I U YOI GERI B SATILIb 2 | 5D
HfaRsh, Araard® e, uRHel BRiH! 3R T1d Yae+ g¥wielul & dregd 3 el & odielu
BT 9gM B ST | B O dTell U IMaTS 2 | $HD IfAdl, TN IR ol Tqpett & 9
HEANT AR AF—HATIDHRYT DI dQTdT o I HdITH YIRHl & YAR DI Flaar e Hapdl 2 3R Aferd
IR & Mo AHfe® ST &l HRpiA $I gemar e dadr & |

39 3T B Aol AT RTel & SRR 3R ol whd & Rl & 99 9a6[ iR a9 &
3TEIT—3TeTT AT BT SR B § | $ SRFAAISI DT X@ifdhd B dTel RIS HR®I BT T
BB, Tg I eIl BT Yells BT deTdl o1 3R T W 3R oT<ilel Rrefor dRigd &l 9gdl o4 &
I 3 Iferd eed 1 SHBER ol § |

frsef

IAAT eI AT foTel H ARBRT 3R 7101 Tt & el & 1= T919 iR 19 Bl aargd,
AR 3R aRUTHl & ar # Hegard sfdgie yar mdl%’lHlmchvﬁawﬁsﬁ'\fWWW
BT MM BRI U U FART—RID & gRCHIV & AEgH W, AJHU 7 RIefdh HedTor oI MR o
qrel AR, HITSATHD AR URIRTS BRDBT Dl GeH URER fhdT Bl T 6T |

AETAS (ATl § ARBRT IR 5 Whal & Riegtd! & 919 UHE iR a9 & R H Agaqui
3R BT U =TT | TRBNI ¥hel & R1efepi 7 (ol Thall § U FHebell B ol H WD AdBIaT,
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AfhERIAT 3R BT T & Iod VR b G &l | 39 AU, ol Tt & Rierdl 1 afhrd
IUAY & Iod WR BT Y&z b, Sl 31ffid FHRIAS IR GiReDIIT BT Hd |

OIS (AWl 9 9 Al & fqfiied Hfe dRHI BT AR Aftd difed b |
BRI Whol & RNeTd] 1 FHET Bl B, ATBIATE! dENsll AR TS Bell & MR S JOTARTd
AT BT IHA—T H AN o1 dTel He@qol d+1d & wY ¥ U8l | 39 AU, (ol W &
Rietepl 7 gieTSe & RaelTh GReTHD DRI & WU H W], FeId -gcd 3R Al b Ugd
S BREBT R FHTe ST |

T & forg fafaared: 59 seoa & fspul o1 fSrer 7 Qe Ny 3R erame R TewT
TNTd Ul & | AP Whol & RIETdl & 19 AP 3R TG DI HH B & YA & oy HHTET
JTAATAIRI DT G B, WIS Ufshansil & GearaRerd &+ R AA ERERI & 9 & Ited
A TUITCARTA GRT & AMaeadhdT 2 | 39 IR, amadrfie fawm, st srismHr 3R a9rd ye6e
UgAl & AEgH ¥ RIedhl & Adielus Bl 98 & Seed ¥ fhy T dTel SRE AhIS T |

gAD AT, TRHN AR Sl Thell & 9 FEANT IR S—HATSHRT B GIdT o1 | HareH
ATl & TR D1 GiaeT (et Al 2 3MR et THI & IR AM[2d B0l B APl DI el
e AhdT 2 | WS B aTaraRyT fAeRyd dxd 3R Mavdd A iR FHdT & Arer fRretei
Y GIRD 916, 3NfeTh RauR® Uh W, el 3NN YHTd) 1707 dRidel &l 9grdl < Jdhd & ofl
BT I THAdT DI ggral o H HeTH B |

Afasy 3 f&emd: rT 9gd gy, vas & 2Ny wAral | Rierdl & die Sofd 3R d91d @ Yerg
T P I S Bl S AMRY, FHA & A1 9 "eSARI Dl BH HI- H A= gwdei &
JHTGDINGT DI WIS B 1 AT | g9 iR, fafdg dimfors dewl ok e Afd #
gD redd Rietd dweamr & urife MuRe! & &k @1ffie W o |Jabdr 2

SH ITATET, AN BT JT R RMeTds Hearor & dI Hag! d1 Aegedl H ARKIT Jahrael]
U, ARG R A IR ST S ATslel d YfHdT &l @iel & ol 3T &1 g &l
SIS & | FIHITd, URWRSD 3R YOIARTA BIRepT Dl AT PR Y Uh FHY GRCeDI0T YR,
INhdT R1eTh HITIT BT FI1dT o AR FISIHD Al Dl dardl o & I3 I AP ey
fapRid & Jad 2 |

Bl & FhHeAdT R HMISD I & (oY Jdhel U Fu~ et qiRiRefde! 05 faaii
B B oY e e o Wil URER & | 9 JegI I Ud Adgite IR e ahy, ferh
fRTER® T f7el 3R SHS qrer el &1 gRacHRI &l DI HIDBR DR H FeH U W, TTdlell
3R Herh Ruefor driaer & uier a1 fawn § U anfte amE PH B Adhd G |
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6. oilcy, UA. Ul 3l AR, 1. (2009) TH SHRATEGR: IS BI AR YABI, Teicl P 7197
#orc, 17(3), 331—339 |
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7137, 20(1), 15—37 |
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¥, gaerdl gir H et qre: Vb agaipiis aRkved (A1 3-17), weelo |

March to May 2024 www.amoghvarta.com Tmpact Factor 172
A Double-blind, Peer-reviewed & Referred, Quarterly, Multidiciplinary and SJIF (2023): 5.062
Bilingual Research Journal



AgTtN, International Peer Reviewed Refereed Journal of Multidisciplinary Research
Td-t0, 8i-20, ME-¥, PAE-RZERR, 2023 | I1SSN : 2349-364X | Impact Factor : 7,109

fraRmEen ¥ erAl AR BERIT @ WE WTeA
& I ANfed qfE W 9E T JeqqT

Yl HAR Rier* a o Joa SR syt

ARIY— fiRmawen % o w@ vl & §med ffE & 5@ WE @ W 91 ae $ii @6
g w1 armgd e T €| SRy @ wu A 9w, wam vd e wamew gfE o
BTF-DTARI ) WE MR B W g are e a5 s fan man €| s s w # it
@ el o AR g i @ s fvan T € ) S s wrd A e @ g man firen
@ Wit i Rerert 3 g oo Remdt § ) s sramom g et @1 9w T R @ wed
&= & wreafe Rorerdl # @ far 81 391 Rorerdl & 1042 ®R @ 99 o1 gfie € aan
s & forg wafa faend] ~ee | wamers 4fE wm ) 2o wHodo wd @ At pn
e g1 i wdmers gfe e v g wfoast woe @ ferg wafafifa geemaeh @ wdn fasan
T § ) 3wl & Rvetor & fog S—arqura & wan fasan man ) et wu 3 orn 5 9w @
T HWameTd g Al eE-vEt e e gfgae ool @ o afE W
T @ € wun fvReRen & o w@ el @ WM gfs @ S W T )
HERETDH T & |
B3¢ : frvirmaRen, B3 T4 BTN, WM gfe |
Af1— AT & T arifie wWR A fen aremRen # 3% € 8 | aremEwRen 1 A & W
W= & amuRfien WeR @ I 8| areuraven @ @RE § @l & s giewil, go,
e @1 W @ PR 8@ o @) mafis w3 Ren @ i @ a-a aes
Y I A R & gy v s FeiREwn § gaer g 9 €, o Hierawn @ gRe
B O@ "ol € | Araie wR @ [t o arren auiq freiRmaen g aawen € R aere
qRyag @ 3R ER B 2 | HARIETET @ IR fhviRTawRn arerst % 13 ad 9§ 18 9f v
atferarail # 12 ad ¥ 16 ad & 9 7N ARN 2 | Arcugwn T HeaRn & da o1 Hieed g
D PRO T GG & AAHID HfSA FrA AT Imen € | fheirawen § R ok aRaw ¥ W
wiTaTd IRads g 8 R Sae AR W amved # g W # | wERee @R A
freirrawn @ an § weT @ - “fheiRmaen e T o € a0ifd 2§ 9o ol SeTR A
fadamll @ <3F e & | feiReRe 7w & Ry # &< T Rue | $e ™ - TORE
T IRE T4 ) ATY H qTd B TH H TR TSAT ARH B T & 59 [HYRaRn & T 9 qER
W € Afe TN TR 97 9Hd Yed AT B o 9 AR saat Wi o 9 @ |
T AT ARR T o1 O o Gholdl WIel @1 ol a9l 21

TH ORI A 9e7d U4 aiforarall #§ e NNIRSG, AG®, QHAWe o GaTed
ReeH B & | 3 W aRae! & wE ST we @ forg R & W Ant weRa Sdl € | 9
@ o o e € 9= 31 ofi g 9 wed w4 el # GIEa 1 An 9eRd Sl €| fen @
T B qAA IRRTET § AN T J19a 9 & aIiad ded B 9T HeA1 B & |
faf= ol # Tar o Tifey @ =11, 991 3reeT & o1 g7 39 qi A9 9gvd e &
R & g &1 79 i ¥ o a9 fuen &g Je—are S P & AR draan ard S
2 3R S & STHY U AE W g a1 gorn | 6l o afad fard 8 waers i @ gfe
¥ AfF AT HF IEHA 7 AR E | UF iR B A € FAMSAD W9 H YPEHA A0 S
& fora & epran ofR drman 9% o7 Wi 3 wefa s g
rorame], frenfnm, W o Regfoe, w9, sREe)
*reie Frdwre, fhenfaam, ad v Rvafoem, 99, sREs)

132

@ Scanned with OKEN Scanner



agrAlel, International Peer Reviewed Refereed Journal of Multidisciplinary Research
ad-to, 8@-20, AW-¥, JEE-FwaR, 2023 | ISSN : 2349-364X | Impact Factor : 7.109

- I T B AT D AE AHEN |
- TR DI ARG 97T, 7@, &7, el & < g1 |71 I gear |
- TR B G B geEEdHL 9 [aR wfihar (G aran |a @ Aeeneh &1 Wl

FAME freeigor &, Ao o anf?) § e &
- Hai 1 gfa S e a1 9o | @ & |

T w1 AMGRY AT SH IR P FR FHAT 9 I I W D A I B fad
Fa——ﬁ AT el —ATel AT AEAR & WA H A Sl &R | e (1950) 7 W § Harferd
wfrai o1 fRrveieneTes A far | S qanan fb e 5 amfre Wi 3 3F o 8 8-
i, aeafRe wfifesan aen v B @ ort a8 @ f6 us Wi @1 oo v fad erl
47 I3 Bl 2 FTasd! i $e B Gas SN Bed © | IRGRe wiifdar @1 aread 91
TAERI ¥ & Uil THE—led &I UK 6 o Hawdl & 419 "ied 8K & | AAFg &1 31 T A-grodr
g, I Hewl & 99 e 2 €| 9y & OFl axar @& &1 T8 e Bl & | A U o
H £ aTel URac T 1T Sy Tedl UY ISl € | 3 W U §015 @ w4 H 3N U 9 e
% W9 H B BT ¢ | §H BN HEW W WIE P 419 ISaT X6 & | TE N [EOR T 37ral
US| F91 & oY 2fd 30 T & WA g ol & e uftaed wed € | 5 3e A
HHE & Hedi T AT &1 Jeoiu Bl & T WHE S41d & WA el bl &, S s 8
ST & AeraT WE W e geat 81 36 avE @ AR o 7 aremme g1 € o ap-iia
@ W # Pfafea ad e ad 8-
1. WE @ UV WE D ATER W MAGS ©Y 0 Tl 2| wE i & sftes ww g @
\Ewi W IHH THT I & AfE e €|
2. BHE-dfie T Jeareadr ¥ Tew A Bl § | S A Wl T apgEl § gar deldn
2 o arfrester oRRfRfort # wa wew arom &1 | W@ g € o ScATgddl 9¢ ! & a7 Hewl
¥ Hgfte I e S Sfud 1 B
3. O @ UMY R WX i w0 3 o, ¥7 9ga 3 ¥ ig| @ 98 W @ forg Wit
yaR Afde Iudnl B 2|
4. 9HE T WG T T SER Wewi @ 4rg g # A amaiRa e € | SERU: UG- &
WY SFTR ARG B R HHE T WATd S RIS 1 € | W 9 SIeddl 48 Wil § ol
WE &I BT WK BYAT I Bl AT & |
5. WE B WEEiear T Jafde WAR-wAEE ¥ e S BT € | 6E e € e
TGl BT € 2l 3 FAIT T FAE I 61 AR a1 It €1
I P ATALIFHAT U4 Hewd— QG B UHEHA H§ 910 H IRARS UH, WednT, &,
TR, aferam, a1, Fer@iaT e WU W o €, g T H AeeTd e oeg
€1 B € < ATera # gon, fEw, W, JraRnd Sgfrdt Wi ofdl & iR arad g wai Wy frEm
@Y %1 2 3R aress # faeaareTa mghrdi 51 okl 2 | 98 S ¥ Ed) TS B THAT g
T T A T & | AT FS G Hg F TR T o € AR weds g vy i 7 faed
HAT F WEE B E U U U e Wi € SEd WU @1 /AT Ser g3 8, WA @
HAAIERT AT WG W @ forg o amavas € aifh af | er SR gd) € o &
ar &w arf @ ol aR ded ¥ | WA @ W Rera § @ Aewaye @ e e WO @
A | § A= frgraardl @1 weares R €, R 3 WA @) Frafea & a2 U
g TR R AR TR TS B | T A D WA &) O W 3 gl afdoar
% Fami B wwerE f araves 2, 9 e Riere B yfie # v § wnfia @ o v & o
B & A AT fvm & Bl S9a WA B [He e, At 9 RAsaaeis st d S o
2 59 uRRufta @1 wHs B e FRY 98 T aR W@ §, 7 5 Seww 9% garn g
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AT B IgaT—
1. fFviRTEwRT % 978 Ud TOW HAMeTE gfE a6 BT U BRI @) I W TR @ 9 9
qATel TG T IETTA BT |
2. foreiRmaeen & 9= Ud =1 WMot qfE arel BT 9 BT 9SS TR RS IR 9eH
qTel TG T 3T HAT |
3. feiRTaen & gy v e e gfE 9 O @ BT @) S e Tfaa 1R g
ATl TG T 3G e |
e B IREEEITg -
1. freiRTaRen & 9= U W WMo g Al BT Td BTEsl A St W Tt W B
W TE qed €
2. freiRraRen @ 9= vd e Wdmers qiE oo o W@ e 6 I WiE T ) W B
W TE g £
3. freiRmaen & e U A= wameTs 9fE arel BTE U9 BTERl @ S g i) W B
W e gt ¢
e fafey va wfiven— e aras @ 3 offdel & Woae & WA agEfa o wan
T & | SRl s & # wwfte @ amern marfiren & i et Reomerdt | ues are o
2| IR araTyE & e o T T Rl @ wed d @ i o A | w g =
farmerdl & 10+2 WR @& I BT it & e orarg oA & forg wafa faemet wgrasd 21
WA qfa A1 ¥ €10 THOBO HTed Ga A [ w e &1 P wamers g woh w@
e TR o @ fore wfAfi weemaeh @ oy fm mn ) offeet @ Rvawm &
V3T @7 wanT far mm # |
gl &1 favemor @ Rda-
1, fheiRTaRen & Sva U4 A WIS g arel BT U BTERIT @ 99 g e I 9
Tl TG W TR weat @1 Rvemoned Hdae-
Reft wo 1

fFaiRmawen @ S@ vd e WMo 4fE 9 8TE Ul eTERl @ 99 e T

TR U ard YA H T, WS e @ s

WO | WIE areel | W | ST | D= sp |-  [Immh
Yo ™) (o | RTE | (mavmz) ST | A
(s.D.)
1 g 51 45.33 220 298 0455 | 555* 1.98
IS df=145
afy e
OTA—BTA
? FEIFRIATTIE | 96 47 35 316
afy g
BTA-BTAY
e —
HO ; p1- u2 - 0 ooswmeignn W 9% e
H1: pul- pu2 z0 vostdaal ay e daqa

aTE— R E—ruIT FT HF 6.55 & | I 145 71 0.05 WEa wR & forg fagedy
ST TR - B AR 7 1.98 2 | et gk S wReimE @ 3 €, o
HEl W Fahel € fF 0,05 WRfEar WR W I IREH 3Rdiad # @l & | gRome: wer o
Al & [ frarmeer & = wamee 4 o e od el @ e Samers gfe areh
BTA U4 BTARIT &7 I T T 1R g2 darel YT 3 amR § | spifq 9w Wamers 9fy
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fareiR wra vd wrAnt sup e 4fE are B era v et @ e # wE w e
T e #
2. feimraven & wem vd Fsy wamers qfE @@ o vd orEsl @ 9 W afaa w g
a1 W | Wt weet @ v vd Adaa-
wrRefl wo 2
freiivraren & gea wd s wdmors 4fE ard o3 wd erEsl @ 99d wE Tia
U S arel 9T @1 qeanr, wiEe Raes vd s

wo | Wy eyl | momTe | amita | p= 5D |- Eleal]
v N) ()| PEE ] (pmaem2) AT | A
(5.10.)

1 ] 51 4533 220 559 0854 | 1000" | 190
AT df=102
gl =&

BTH—BTATY

2 {31 53 3974 329
HATTH®
qfE o
BTA-9TATY

ey

HO : pil- pu2 = 0 oosaeimo w9 Fea

H1 : ul- u2 #0 oosare ‘ool iy g« digo

@rE— RO S-S @1 W 1009 # | A 102 T 005 WRIEGA wR @ forv Rywi
TEor O E-3rare &1 | T 1,98 & | st el S-arar aRdeE @ sl € e Fe
ot waen & 6 005 wRiw wR W ¥R uReer s @t & | ol s on v @
b froiRmaRend S vames 9fE arel v vd o va A w@mers gfE el era v erEeid
HT D WHE A U TS aTed WG W SR # | ST e Ao qfy arel iR o vd v
fm wamers 4fE o fEeiR B3 vd el @ qeren § we W e wer e #

3. faeirrazen & wen vd =y wameTs 4fE et o vd oTERi @ 9! e TR w g
qrel wHTE | TRk wedt &1 fAveer vg fAdeE—

arefl wo 3
frenraven @& we wd Prer @dmom 4fa o o1 d el @) 9 wiE
@ R g ardl wATd &1 wernr, A faads ga -

wo | e “raef | werr [ amiers | pe spD | el
o (N) (NI [aact-1 (M1~M2) -Lura | I
(8.D.)

K TN | 96 4533 | 316 261 0555 | 470® | 198
i e df=14/
TTA—UTHATY

2 fopesy 59 09 74 aze
AN
gfg ara
BTEa-9Tan
fepeapef —
HO : u1- u2 = 0 oosaEimT wR 9 e
H1: pl- p2 #0 005 TN FWW T2 FWiag

et ufnfor ST T A 4.70 8| FE 102 @RI 0.05 WEEaT wR @ fov Ry
qEv R E—-orgurd & AR A 1.98 & | s el S—srara wrdir @ sfe 8 o

135

(¥ scanned with OKEN Scanner



agatd, International Peer Reviewed Refereed Journal of Multidisciplinary Research
ad-to, 3i®-20, -, g - A, 2023 | ISSN : 2349-364X | Impact Factor : 7.109

el O Haben & [ 005 WeiEHAT WR W Y uREedn sRdigd ) @ @ | aRvmia: wer o
T @ & fheivraRen & wsem wamers 4fE el e ve erERl va e adners iy areh
973 U4 BRI &1 996 THE A u¥ g arel whd # afw € | it wegm wdeTs 4fE g
fbeiR B 0T BrE e Same qfE arel R BT v e @ ger H WiE W e
T BTer B
ﬁmﬁ—m*aﬁt&izﬁmwﬁmﬁﬁﬁm@—
I WM qfE arel fRURDT t@ B #em qamerd 4fE arel fhuR o
BHERIT @ o H e W AfEe v e £
- SE GAeTE e el [$ReT™ v eEn e sames dfe 9o fPeirea @
BRI @ o1 § WE 9N Afd wHa Siod # |
- e W i Aol fEeiReE @ eEn e w9new gfE e fEeie e @
BRI @ o § HE T RS 99T T € |

Hed -

1 IV S vd BT AR, TN A SRS MEd e e, Ard-2008, degE-25, 0 1

2, qvEn, gHR @ER, OeRe offs @@ e vve Red 8-, o 20 9o 122-136,
SeTd—2009

3 TR, T I oW, UggdE, 30TRT 2000, TeqE-8, F0 12

4 AR, WETH WD que ARgUS HAGH, UgRAE, ITRT 2010, degH-o, A0 12

5. W, T AL qe Wifew, T FHEN, ogdw, Ad 2011, degE-10, | 7

6. I, W Y, F0 Y0 @O T WAL, IMo THOBO, UV[RAH, TaE 2010, F=H 10, 0 3

7 @), @0 o sieperer aen o gftte, gopge, apTeer 2011, egR-10, Ho 12

8 Rig, @0 feafa aen awf, des 7 i wa ofen dem-s0, [0 2. og-fREER-2011

9 araen, A, o), N, qeer, evas e, oe oife FRE, meEen vve Rad, 2011, dwm
28, 0 3

10. a1 Yo 4 e, defa ad 18, o —2 w2011, T Rl
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faemeral @ o1 @ BERN @ AR T o Tcnd AT

YHul HIR Rert a slo swa HuR qodat*

ARTY : fen &1 amR & afdaq & e 2 | fer o ort & wra @ ¥ Y ge gl e
o1 e @ 8| arew @ aiferen §vaR 3 WAt i € ) 9 Rara @ forg R i -,
fremrera # fwre AR v 9 R TETE, A B GRm vd IRe Wit 9 wga e 8 7
A vF & i Rafea eed 2, @ ares @ wnfoe gfe & R sawe & o @ ok afiaa
Hfda | afar @ wra-faen a=) @ wfeaa Fior @ gee grewmen 2 | aw & wfiaa Pt
A - & @, &, wew, oRem anfe ¥ @ & R g™ I aneiRivaT Rt S e
¥ | aramgd 39 e & | | el @ ey oft Rrant ar aand, o 99 e & e
T 3 T e @ AR B R

IR ¥ w3 Iea wmafie 'R w ge—Rem, arers e arfera fRorert @ fenfiat
T GEAHE HTTA TR BT v fvan man €| v o & et &1 goma argftos R grr
faran 77| =areel & w9 ¥ 300 fERRiat @ g ) Rt @ 100 wE—fen 100 aTEE T2 100
aiferanT femerat @ RrenfRil & g man | s @ R & for gear (F)aderr & s
T | 37T e, aree aur aifere Rorerd @ Renftidl @ afira @ gerrew sraae R
T |
g - afdta smfe wifde @ aga € Aewyel @ wa Rva €| afloa & seaaa &
IR W @it & waer & g4 & N i o1 w8 v @fda § @o e o ar
fordrred gl & o Ew afoe A T Ot @1 2R o o Rt & arw @ w@w af
g ¥ =1 B €| arfie o R s 9 BeR e Taes s €| R w ol
T I 9T & 3R T RO I qeaTa o e ¢ | @l & IR ae S arenaRel
7 Ry % WA B @ fore v & 1 et WA # W aramaRer awdt @ e Yo € et A
et & v o) e et @) e R s | e ga—gftansi 1 e afe st
€ @fkTa &1 ArFGve 99 T €

frenfifai % wfavea o1 R Rm-Rm gl 3 e &, 99 affaa & smm aed €
wrdR®, wrfe, wmifie, Faemm A @ AR W @fira &1 e ) mifRe Rera
T fda ¥ srerT—arerT " ¥ g 8, W iR ufrdl w e wwan & | i siram damgea
W o grgend w2 B, S Al R w s @ wira R 2 € ) el smam
AT @ MR 9 € @k # gargan, witwgmn, Fdaam, Srrea, sera anft ot & e
BT & | AT I T efderdt 3 Sl §ER @ WM B 8, S 9 wad! dim T
et 81l wfae & W @1 W ufea v yafia s @ o A § g sl 'y
Y T4 AR A T 3R g 8
AT B SR ¢
1. 9 rafiE wR R 9 B, aee g afae Rt § sragera Renfddl & aefem
BT IIT B |
2. I ArRAfie WR R U en, arae q aiferer femerdt 3 srmeva et @ amfrma
BT YA BT |

*oiemefl, R, o o R, o=, sras)
oy Fréve, fenfam, i e Rl =, sRas )
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3. I WeafAs W uR e R, aree g qifere fererd #§ s fenffat @ waemerwer

T AT BT |

e &) uRa&ermi—

1. e foen areres aen afer frerean J srgewa Renfefat & wey wrftrean # aeie s
e v Siren &)

2. W fhen aree aun afee Renaat 3§ seggera Refid & g i ek
e € g e 8

3. e e e aun aiferer e ¥ sragve frenfial & wa wameTEar § anle
e ATE grar S # )

witer wfaferaf

1. Ry — wgam o ¥ vieredt g aftee smam @ qaTee s s @ fare wdem

fafey @1 wanr far man 2

2. WFHEAT — T WER @ WEE, el aun aferd Renerg @ Renfit @1 gue s

& w9 # faar man

3. =gyl - eyt @ st ygfos AR & g s gy T R @ e, e an

aiferast femera @ 300 farenfifal & au= fsa mar 2

TTa uRAte WY & faeml | @ Bwn fenwa @ faemt | 100

300 dicddo Relicty o [ael 00
aifer frarey @ 100
faremeft

4. QUGB — FHS =0T MUHA gR1 A9 ATATH B JERS, Wi g GATeTE @

s oy At aftere Ao w1 P R man Ry @ e gfeo g @ e

&R Fyaren T g gesngett @ dfy fdnstt g it avara daar Frared | et ueet @ wwn

40 v TE &

waT Wque

- e # wyae efdere Aot wafaa aefe, arfie, semers s @ e 9w
wafafie weemaeh awmd |

- Fad gver W@Ha wfira st & 9feor goa 1 dawr fbar T

- 0 Qe yuH B e o Fe @ fore s @ dfe et @ ara e T g
frvaeitaar @ Sfa @ forv 9va mafie W W ve-fen aore aen aifere oo @
frenféfai ov g@eror een g aderr s T e rers g w5 o @ e
g M |

- TAvEr 0 IO YoH u¥ wreet u¥ wanT fa @ wud @) vata @ farn )

- THD qvHRE 5 W Wl B AR W afF A )

- HB! B AR W wre qfRemd @1 freenor fasar )

qR&e 1
welen args aur aiferdr Rareal § serera Renlfal @ e aefiear § wefe
e 1Y aran e & )

Source of df S M5 F-R atio Result
Variance | | S R .
Among (k-1) 3-1 - 697.14 348.57
Group 2 R - X -E e
Within N-K 300-3 27020.63 90.08
| Group | =297 |
1 otal N-K 300.3
N =297 .
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ST : — Tfere W 1 Svd " W) IR SRR e fen aras @ aifera faarea
# Rrenfidt 8 sy @ wafkre armet B el wwd &) e —200 &7 % 914 3. 83 WK
& & | ST —200 T ArefaT TR 0.05 T ARV ¥ HI<T 0% wNferat I 377 2 | O | W
T 3.83 WRUN T W A7 3.77 | 3fdeh ¥ | 50 W 7o g R aRaer T o 4 omd
2l

frgagur :— e e fRen Rererg 3 ards aur aifers foren @ Roffat § saftea @
R T TR & | wefhen Rrerera @ Renfidi @ g 3 ardw aen aiferer Rrarea & Renffi
W gfe@fy @1 spma g T g

gRa&ea T 2
wefen arers e aiferst Aoy A serera oY @ e e 3 wefe
iR <1 urn e 21

Source of df S MS F-R atio Result
Varlance
Among (k-1) 3-1 = 1301.45 650,52
Group 2 3.86 g
Within N-K 300-3 19741.62 168.73
Group =297

Total 299

TATE : — TS W@ 2 Ted ARANe TR IRTT NG TEen arerd oo aiferd e @
forenféfat @ wen wrfoTeren 31 AR el ©f wEfiTT Wl @ | SIvE —200 w1 SINE H A
3.86 WT<T BN ¥ | SIw —299 g WARIEHAT WR 0.05 W ARV W W et e 3.77 1 4w B
T TER A T Y Ree ardiga @ o 2

fagaryor :— whae wefden & Renfihl @ ger 3 aes 7 wifee @ ek wrfre s
T grft ol €| arnfore FEh wRe 9 e ST [ErddT @) WG arde @ qiferdt
faemera @ Renfifi % welden Rrarem 3 geren # w1 ud orh § | o A @ @ifera e
¥ AT & 30T T T |

IREIT 3 — Tefen arow T aifer Rarer § srgaera Rt @ wa wamers § e
TR TEY 9T e €

Source of df S MS F-R atio Result
Variance

Among (k-1) 3-1 = 1481.31 740.65

Group 2 5.16 et
Within N-K 300-3 16803.29 143.62

Group =297

Total 297

QIRAT : — TieTHT | 3 § I ATl Wik R Iegg-_a |e e arad aen afra oy
% faenfela} @ ma wWameTe ¥ gt anesl © wefia wd €1 S —209 &1 UH & HM
5.16 WTET EMT | EH—299 T ARG WR 0,05 TR WRYN ¥ Hrar U mfera qea 377 & | T

W W H 6,16 WRUN A WK 7 377 W 30w T 79 WHR a9 T Y yREea I
W Al # |
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vy — whaa wefen fRerea & Renfiial & qern § arcs oo aifte e & frenf)
& A 3 e e aran T @ | arere d arferet femery # Renfi # wa ov faE wm
& araeydar | Ao g aiforat farenféfat # W @1 apmra gran an &)
qRem — wefhen ferem & fAoffy aoe e aen afte oo @ R &
Al AR den TaTeTaal § e gt @ | aefen e & fenfi § e
e aifere fyenery @ faenfiat & afee o wrer |
Rt @) fAdasn -
UREGETI— 1 Ter Aenfas wr W wefen, ares aur aifere feen & el @ me
Hrafeae ¥ el e e qran o 8
frepd —gva e wR W srmmERa weften, are qon aifere Raran @ i @
AR &1 AT senae B o @ R wefien, arers aen aifers ferer & faenfer
@ Hey HERTaT # R arar @)
RS2 Fea wrafie wer W wefden, ads au aifers Roea & At & ma
wrforaar % weid s e arar e €
Frepd — wer mmafes wr oo srgeRa W, aee aun aifere Raraa @ Refdar @
we Wi @ qerieTe aaae e man e wefen, aoe awn aifere Reem @
fenféfat & wen wrnforean § s gran T &)
UR&UI-3 Ivg ARafie wR W gefen, aea den aifere e 3§ seagewa Renfid &
el HaTeHde 3 Af@ R 8 qrar ofren €|
Frepd — Se wrufis W 9w srageRa wefen, arere oo afere Raraa @ Rrenfiar @
#ell HATIHebd | B JerToid areayA e wan @ frent 9 ferem & Renfera & wames
e uTar A @
mﬁfama‘

farerrera @ qregmn A @ wfte 6 arere g afte Raen @ fRenfélat @ afos,

arfres, wemeTs @ it w9 d qErfore aae @ goi arfaered @1 e @R w@ |
2 S AfABIS & WA gaen vd s e+ &Y arel JaTewvT a dEr afd B
U A1 AR |
WeAd AT q aiferd B AERE amen @ e s 2 Ay |
ferent @ AT @ aiferaTai @ WY 9 W &1 WAEN &Y 918y & areid @ aiferan
U W qar # fRafdand a8
forerant @) areres g arfere & we WPl aEEr wen @t )

arare, A (2007) ¢ CHfée wftmE, e wwnee wfE, smm
wfterR, W (e008)  amgfe s fven el gd e, o = T s
N, W (2008) ¢ wEnfoE wand”, waw afeeve, Qe

#a, dfo v i (2006) - WE® v SdEE vl wEae, $9 wEE A, oage |
e, it Ty, (1080)  fed 9w co@er, e e, sqta

o, o wvy ware (2008) - ueEners fhar REw qeee afae s
¥l

IR qf¥E wER = 7 wEad, 2018 |

wrdta denfra sftefrs srpamams ofa sfvmrs fafer o, 2017

sftgas oo oife #fyea R, faaae. 2014

oren ol afiers gramds, e, 2012

e el g afie e 2018

afa wHraw g 11 e, 2018

g wHraR ud efRam, REsr 20080
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11.
Mental Health of Secondary School Teachers

Ajay Kumar

The teachers are the backbone of our society. Since time immemorial,
they occupy great respect in the society not only in our country but across
the globe as they shape the future citizens. As one of the important
builders of the society, they can make the pillars of a nation deep and lift
them high to the sky. This is more so as school is the second important
institution after home which founds and develops sense of morality and
sociability to children.

Working in education is both exciting and demanding due to social
respect it commands and the responsibility the profession demands.
Teachers and school staff take all of the demands placed upon them with
an exceptional sense of personal commitment and responsibility that
¢an exacerbate any problems they may be having. Teachers work under
psy?}l; (:)Illt management systems and working conditions which affect their
amop ?glcal state. The?e is a widespread belief that work-related stress
s pgrfzachers has serious implica.ti.on for the teacher’s mental health
feeling i l't‘}’llaf{?e- T‘he working conditions account for stress and burnout

o e life of teachers (Mishra & Panda, 1996).

Ear;;f:ers’ mental health plays an important role in the teaching-
Process. If the teachers are of unsound mind, they can harm

Natiop
i ) 6f : .
N terms of poor teaching and guidance to the students.

They ¢ . .
adverseely cannot do justice to their job. Their maladjustment will not
Y affect their personality but will produce maladjustment

],\
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Teacher Education iy, The 2«
T8 Cenpyp
tendency in children. ‘

This research work is an attempt to discuss
the meaning and concept of the mental health
of teachers, factors responsible for poor mental
health and would attempt to assess the mental
health problem of secondary school teachers

of Sikkim in particular and the teachers in
general.

Mental Health: Concept and Definitions

Mental health is a term used to describe either a level of cognitiye ar
emotional well-being or an absence of a mental disorder. From PeT-Spective‘
of the discipline of positive psychology or holism mental health m
include an individual’s ability to enjoy life and procure a balance betwegy
life activities and efforts to achieve psychological resilience. Mental healgh
is the capacity to express our emotions and adapt to a range of demands.

The World Health Organization defines mental health as “a state of
well-being in which the individual realizes his or her own abilities, can
cope with the normal stresses of life, can work productively and fruitfully
and is able to make a contribution to his or her community”. The term
‘mental’ usually implies something which is purely related to the cerebral
functioning of a person, and it also stands for one’s emotional affective
states, the relationships one establishes with others, and a general quality
that might be called one’s equilibrium in the socio-culture context. The
term ‘health’ refers to more than physical health; it also connotes the
individual’s intra-psychic balance, the fit of his psychic structure with the
external environment, and the individual’s social functioning.

Health is not merely absence of illness; rather it is a physical, social,
mental and spiritual well-being, a state which has been identified as Ian
attribute of positive mental health (Berg, 1975; Jahoda, 1958). ['he
Vedantic approach to mental health has been a subject of serious st!
with many eminent scholars (Akhilananda, 1952; Dalai, 1991). They haxe
especially taken into account the writings of Sri Aurobindo for developiPs

the study of mental health into a system of psychotherapy in the past (€W
decades.

Two standard approaches to mental health research reflect ‘—t:
operation of content validity norms (Dohrenwend, 1994), which ar€
(a) the dimensional, which seeks to develop scales measuring concegs
relevant to mental health, such as dissociation or anxiety, and (b)
diagnostic, which seeks to develop instruments for identifying SYmp[f).
and combining them to infer disorders such as schizophrenia 0F Mag
depression. on 4

Verma, Nehra and Puri (1998) proposed a dual theory of ]lillﬂess
health. This theory regards mental health as an absence of menta
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;/‘.S‘(.-mndury Scl :
Ih 0 ain factors of positive mental health. The positive

.w/"’mﬂ ce of cert i
! . prcsell factors include a sense ()f wellbeing, satisfaction, hope,
ol ) health gth, super ego, creativity, ability to enjoy, happiness,

l ,go-stren . a4 o
”];iuﬁ“ﬂpn ’CVV of life, self-realization, social support and such. Mental
I J

,cﬂ“h 1€ Jication ina single cont'ext. : fanta ea. t !.s not a very Qremse
seral 8 be field of mental health is str'lvmg ff)r scientific status while also
L tln | Jeological label. Before dlS.CUSSlng programs to improve the
pving asa h of teachers, this article will briefly touch upon the factors
jealt er's mental health. Being a member of a larger society, a
[so may face problems of maladjustment as part of a developing
er 3 Snodern times. There are many factors and conditions which
mde?f::t ;nental health in teachers.
can & ncept of mental health has been explained in different
The f:oes one of which is psychoanalytic. The psychoanalytic viewpoint
Persl’ecm{al ,health is a property of individuals and a function of intra-
[ha:tln_lcer(;evelopment and dynamics is still dominant. It maintains that
m?;gjvidual acquires good mental health as a consequence of fortunate
carly socialization. Psychoanalysis or some other form of psychotherapy
s 2 corrective method for unfortunate early development. Thus, the
individual remains the unit of analysis and psychological health is seen as
2 function of the individual’s unique, private intrapsychic development
and life history. Subsequently, the unit of analysis was extended to include
the patterning of an individual’s interpersonal relations.

Mental Health is thus the balance between all aspects of life - social,
physical, spiritual and emotional. It is far more than the absence of mental
iness and has to do with many aspects of our lives including how we feel
bout ourselves; how we feel about others; and how we are able to meet
lhe demands of life.

Factors Responsible for Mental Health of Teachers

g};?:llilzortance of teacher in the educational process is unquestionable.
undoubted{’ ctcl)]mpetence,. cbaracter, and effectivene{ss of teachexjs are
“Uucatiop '¥h € most significant factors influencing the .quahty of
log mentaily ﬁet: PE_rfOr mance of teachers is however affgctefi if Fhey are
' tensjop, as 1t causes the feeling of shame, guilt, rejection, 1sol.a‘t10.n
fang €lc. and makes them perceive that the world and life is

Comn. At times, they are forced to adopt maladaptive behaviour.

m
gr@Ssur;n (());1 vf,r;e;:tal health problems arise from life events as well as the
Qgreavemen . I;j - and this is as true for teachers as it is for anyone else.
f(,ra,rrweristic s: C{VOrC?S, financial difficulties, family history and persqnal
iy, Cchep - 41t (rigger mental health problems. Factors responsible

Profeg,;* ental health can be categorised under two braod headings

ssi
onal anq Social as detailed below:

e, S
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(1) Professional Factors
Ihe professional factors include absence of """""-‘win...
occupational hazards, poor Salaries, excessive wopk
of service, inadequate facilities at work place,
between the administrator and teachers, ete,

leache) Fli, Moy 4,
LI,

o ')[‘,

|m|(|| i'lll"ilml,.
le(-,lllmu.q "frl;”‘.“"“ri":
Individuals usually choose teaching as their career only wh
she is not able to secure any other suitable job and (1 do n, “ he,
the professional aptitude and spirit. It is more so ag they take up'[, _
profession only on compulsion to find some means of Iivclih(,h(l c
because they wanted to take up teaching profession. 'Teachin pr'f
at times has f{rustrating conditions, such as dealing with Ofesgiy,
indiscipline, posting to remote and inaccessible places, fre nt lran:f
especially to teachers belonging to Government institute, which FP%JI :r
maladjustment and stress. In spite of high cost of living and inepe,
responsibilities of teachers towards the total personality
children, the salaries of teachers have notincreasedin the same proportiy,
This is more acute in private run institutes where teachers are explm'[ed
by the management as they are given miniscule salary as compareq
the services rendered by them. Even the regularity authorities sy
University Grants Commission, National Council of Teacher Education
and also the concerned the State Government have not been able to male
much headway in containing this menace. The teaching workload is vers
heavy in most of the schools as they are required to take 6 out of 8 periods
in a day. This overload most often cause emotional tensions and mentl
fatigue especially if it is continued for a long period and can lead to stress
Conflicts among peer for promotions, inequal treatment by the Head o
the institution, uneven work load to teachers- some may get many'p‘{“"ds
whereas others may get less period due to their inability, pl'OXI_H”‘? g
the head of the institutions, etc also disturbs harmony, cooperation Zlnth
good will among teachers and can cause stress and affect mental he‘
of teachers. This is coupled by the autocratic behaviour of some (;ﬁci
principals, directors, administrators etc who behave only in an (t)ratiﬂg
manner and impose their orders on teachers without dem On.s hools:
appreciation of services rendered. This is more so in private sic efs
Insecurity of service is another cause of concern affecting ::Por‘»\fy.
mental health as some of the teachers are appointed on altele“gth ol
basis and not made regular even after rendering a considerab eteat‘h"rs'
services. This leads to anxiety, depression or stress among thﬁ equippf‘{
Many institutions do not have adequate facilities such as a W€ cilities o
library, audiovisual aids and science laboratories. Lack of fa
cause frustration and stress among teachers.

que

d increased
developmen of

ii) Social Factors . ot
: i . ve, hig
The social factors encompasses lack of social prestig®

e
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Jjealth @ ‘ ter-Per‘q(mal relationship among teachers, ete. as detailed

ge: Many leaders and educationists give lip service

o ek @O ortance of teachers. All agree that teachers are the builders

W o the ll‘?p 1g future. The slogan sounds very sweet to the ears, but

~a nat r?l;lporlancc is the teacher in the eyes of society.

at 150 | Expectations: Society expects that a teacher should be a

i High ngadoubl’ the teacher must present a model of ideal behavior

" aint- ¢ students. But in actual practice how many students

r identify with the model or ideals of the teacher? A teacher
jmitate Oﬂ)er of society and it is possible that the evils of the social
is & {ns;;ent may affect a teacher’s personality.
envllof professional Aptitude and Spirit: Individuals usually choose

(iii)L“k 0 as their career only when an individual is not able to secure

teaClmllir suitable job. Thus, the teachers usually lack professional
any (:d]e and spirit especially because they enter into teaching
aptlftession not because they wanted to take up teaching profession
g:: they were force:d. to take up teaching profession in absence of any
other job opportunities.

i¥) Occupational hazards: The ‘teachi'ng professiOfl at t'imfes bas frustrating
conditions, such as dealing with students indiscipline, to remote
and inaccessible places, frequent transfers especially to teachers
belonging to Government institute, required to serve that could result
in maladjustment and stress, .

(v) Lack of Social Prestige: Many leaders and educationists give lip service
to the importance of teachers. All agree that teachers are the builders
of a nation’s future. The slogan sounds very sweet to the ears, but
what is of importance is the teacher in the eyes of society.

oW ti
l,(‘l()‘ ' quciﬂI Pres

(vi)Poor Salaries: In spite of a high cost of living and increasing
requnsibilities of teachers towards the total personality development
of children, the salaries of teachers have not increased in the same
proportion.

(“‘)Hi.gh Moral Expectations: Society expects that a teacher should be a
ZZJE; Noh doubt, the teacher must present a model of ideal behavior
imitafet, e_dstm':lents‘. But in actual- practice how many students
is 4 memrbl en?fy vnflth the n.10(.iel or 1.deals of the tea(.:her? A teach_er

nviror, €r of society and it is possible that the evils of the social

ment may affect a teacher’s personality.

Vi) Worklgag,
tea‘;]k(::ad. In schools, the teaching workload can be heavy. The
may have to teach 6 out of 8 periods in a day. This overload

Gn cay - :
long pe;e €motional tensions and mental fatigue if continued for a
10d, and can lead to stress.

.
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t‘(‘lowz i1 Prestige: Many leaders and educationists give lip service
h) ac fsocor[ance of teachers. All agree that teachers are the builders

o the lﬂ?on,s future. The slogan sounds very sweet to the ears, but
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Jfan »f importance is the teacher in the eyes of society,
at is oI Expectations: Society expects that a teacher should be a
oral

" High MNO Joubt, the teachel.‘ must present a model of ideal behavior
saint- he students. But in actual practice how many students
pefore the entify with the model or ideals of the teacher? A teacher
jmitate Orbler of society and it is possible that the evils of the social

is & 122$ent may affect a teacher’s personality.

ir . o
en\k of Professional Aptitude and Spirit: Individuals usually choose
)Lac

) . as their career only when an individual is not able to secure
teachllllir suitable job. Thus, the teachers usually lack professional
any Otd]e and spirit especially because they enter into teaching
aptlfte‘;Sion not because they wanted to take up teaching profession
bfx‘z they were forced to take up teaching profession in absence of any

other job opportunities.

)()ccupatiﬂﬂﬂl hazards: The teachi.ng profession at t-imfes .has frustrating
conditions, such as dealing with students’ indiscipline, to remote
and inaccessible places, frequent transfers especially to teachers
belonging to Government institute, required to serve that could result
in maladjustment and stress, .

(v) Lack of Social Prestige: Many leaders and educationists give lip service
to the importance of teachers. All agree that teachers are the builders
of a nation’s future. The slogan sounds very sweet to the ears, but
what is of importance is the teacher in the eyes of society.

(vi)Poor Salaries: In spite of a high cost of living and increasing
responsibilities of teachers towards the total personality development
of children, the salaries of teachers have not increased in the same
proportion.

(“i)Hi.gh Moral Expectations: Society expects that a teacher should be a
saint. No doubt, the teacher must present a model of ideal behavior
!)Efore the. students. But in actual practice how many students
;;mtate or identify with the model or ideals of the teacher? A teacher

a member of society and it is possible that the evils of the social

envi
Vronment may affect a teacher’s personality.

(vil
23;;;:::?:: h;l schools, the teaching workload can be heavy. The
can CauSeay ave to teac}} 6 out of 8 perioc‘ls _in a Qay. Thls over|load
ong perj €motional tensions and mental fatigue if continued for a
lod, and can lead to stress.
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(ix) Relationship among Teachers: Conflicts among peey Sor
promotions, may disturb harmony, cooperation ang 001 th g }') |
! win 3 i
teachers, inn,_h
(x) Rclnlinnshiphctwccntlw/\(lminlstmturand'I'cachcrs: Some g
(managers or principals) are autocrats especially in .,
They behave only in an official manner and impoge theiy ( ¢ ),
(] dralil [ o111 P » ’ ) Y g
teachers without demonstrating appreciation of seryjee rf'nrj s oy
" . e ) J J . . 4 ‘ (Er‘
(xi) Insecurity of Service: This factor refers to the job tenure, Some e
. ‘ te Thig me * teag
may be appointed on a temporary basis. This may d“"ﬁiup \ chey,
of problems such as anxiety, depression or stress, "“’nhs-,
(xii)Lack of Facilities: Many institutions do not have adequate
as a well equipped library, audiovisual aids and science
Lack of facilities can cause frustration and stress among

L

Vate ¢,

acilitjeg Sugy
]abf)ramrie
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Review of Literature

Mental health can be defined as the adjustment of human he;
world and to each other with a maximum of effectiveness anq happin
It is the ability to maintain an even temper, an alert intelligence, Somg?;'
considerate behavior and a happy disposition (Menninger ( 1945), Maslo‘:
and Mittelmann (1951) have suggested (i) adequate feeling of securiy
(ii) adequate self-evaluation, (iii) adequate spontaneity and emotiongiy
(iv) efficient contact with reality, (v) adequate bodily desires ang th};
ability to gratify them, (vi) adequate self-knowledge, integration s
consistency of personality, (vii) adequate life goals, ability to learn fror,
experience, (viii) ability to satisfy the requirements of the group and
(ix) adequate emancipation from the group or culture as the criteria
for normal psychological health. Jahoda (1958) on the other hand his
identified the following aspects of positive mental health, viz; attitude ofan
individual toward his own self, growth, development, or self-actualization.
integration, autonomy, perception of reality, and environmental mastery

According to Clausen, Merton, and Nirbert (1966), a mentally heallh_}’
individual maintains good adjustment with the social situation, and is
engaged in some or other project intended to benefit society. Mem#
health for teachers is a state in which they are effective in their wodx-
take satisfaction and pride in the activities they pursue, manifest Che.er‘:
the performance of their duties and are humanly considerate Ofﬂ_‘e“,‘,eq
workers (Bernard (1961). It follows that to achieve the aims and objecl“e‘
of school education, organization climate in schools by nature ¢ neti1 0
that facilitates teachers to maintain their sound mental health and
the students in its development effectively.

In the words of Hilgard, Atkinson, and Atkinson (1971), @
healthy person is a productive person. He has a philOSOPh}' w}u‘h;ulgfd
direction to his life while keeping in view the demands of [h?tz i
situations and circumstances. Sawrey and Telford (1971) 5%

NES t thg
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a mature mind is constantly engaged in increasing knowledge,
persc’ ’ responsihly, expresses thoughts,‘fee‘lmgs and viewpoints. Schultz
s noted the following seven criteria of the healthy personality:
‘19“)‘}13 f the sense of self, warm relation of self to others, emotional
oxtension 0 listic perception, skills and assignments, self-objectification,
cecurity: r.ca g ks hy of life. Bhatia (1982) views a pers healthy
ifying philosophy 0 . . EORSEl SRR
and gnl || when he is sound in body and mind. He considers mental
individv? the ability to balance feelings, desires, ambitions, and ideals in
ealth a?l - living. [t means the ability to face and accept the realities of
ne’s 02 }tudies have revealed that the male teachers possessed better
life. Th‘;1 esalth than their female counterparts (Srivastava, 1987; Prasad,
cmlal nd Sahu and Mishra, 1995). A sound mental health which may
° after by all of us carries a homogenous structure of desirable
health values, righteous self concept, and a scientific perception
a whole. Since the criterion for judging a teacher is the
impro\'emem of education of millions of learners and the teachers factors
Jffect teacher behaviour / teaching strategies (Kamau, 1992) it is desirable
10 study the teacher’s mental health in the context of ensuring quality
in education. Kamau (1992) has examined burnout and mental health
among the teachers. Male teachers were found to be emotionally over
extended, exhausted, internally controlled, anxiety ridden, callous toward
sudents, more personally accomplished and less capable of establishing
constructive of coping with ordinary demands and stress of life as
compared to females. According to Gaziel (1993) individuals affected
by stress may experience feelings of fatigue, loss of sleep, anxiousness
and even burnout (exhaustion). In serious cases hypertension and ulcers
may also occur. Stress has an effect on a person’s physical, emotional
and psychological well being, “Stress is typically defined in terms of (i)
external environmental characteristics; (ii) individuals emotional states;
or (iii) an interaction with variable emphasizing the relationship between
individual and their environment. Hence, the highest degree of mental
health might therefore be described as that which permits an individual
to rf.:alize the greatest success which his capabilities will permit with
Maximum satisfaction of himself and to social order and a minimum of
fiction and tension (Bernard, 1961, reported in Anand, 1992).

mzl:;r;na f(1995) a'ttemptec! to study changes brought about by the
and foy :do hr'ecent life experiences on mental health 9f school te_achers
Accorgip tt at male teachers have grea_ter.tendency for mentfﬂ illness.
a counselgo © Boyle, Borg, Falon and Baglioni (1995), a teacher is seen as
degree. o I to students and parents, a social worker, and even to some
With l’e igarent' for the students that are under his or her gu1da.flce.
teachepg aSCreasmg number. of roles that students and parents ask frpm
ang Staie DWell as the requirements from the local Boards of Education

epartments of Education, it is no wonder that teacher

B

n \\'i lh

1990
bhe gought
attitudes,
of the world as
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stress and burnout are on a stci}dy mcrl;cta;f“ie 33’2(]1 )5) ¢
. l on Mental Health and Adjustme : tl 9 ar
stuc ."‘ ing development of self concept In teachers, T,
l'll‘lill(lllv( 1:‘((‘1‘/(;“‘(11 sex, qualification, academic is" e;er
:nmiom and a sound mental hee;{l;}:ri (‘:ﬁlsnzgn T;;LP Ra?endra o
concept. Studies conducted by d significant g n {20 ) o
Nagi and others (2007) also reporte " gnB e (200;;0n3h1p beg, "
1'(:ndm‘ and the mental health of teac elc"ls.I };)1 oot. ._f 0 Miney .
3l.:olalionship between Mental Hea}lth an I'{O Fta 18 E:jc_t'lon amo B Hig
School principals and Teachers in Iran. e'Srlf :a:jnvfrlci'md th'at gt
job satisfaction and its five components vu},]. stac 1on with Wy
Co- workers, Pay, Promotion and. SUpeI’VIS.IOIl- ave t:1ega.t1ve COrTelas,
with the nine mental disorders viz; somatllzatlo’:, o.hsess;)v}:a Compu,
interpersonal sensitivity, depl.*e.ssmn, anxiety, hostility, obic Ay
Paranoid ideation and psychoticism.

Major Findings of the Review
A synoptic review of the earlier researches cond

e fi .
nt Predicy,, " sy

Objectives of study

The study wag undertaken with
the mental healqp, Problem of secq
eachers in gener
wing objectives:
To prepare 3 profile
teachers of secong
type of variation,

" . [ y B nen[
* To study the significant difference ip, mental health both compo
wise and totally in relati

on to sex variation,
To find oyt dif('erences if
health of teachers ip re

the Primary objective of gssgssir;g
ndary school teachers of Sikkim

d
Particular and the ¢ al. Besides, the study also attempte

to address the follo
. on the com

of
pPetent and total mental health
ary school in p

. a emeﬂ[
elation to both sex and manag

I
. 2] mentd
any in the Components and total

lation o Management type variation.
To find ou¢ significang difference if
mental healh of achers ip
variation,

d total
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difference in the component and total mental

ealth
ol 1 asses d1C
tion to educational qualification variation

To S;:;xd;f?hc teachersin Pl
§ hca
]
ﬂYP s condUC‘ed with t'hc following premise:
o Signiﬁcant difference in the mental health of teachers

p tud)

he 5 g

f here exists I ‘ot

1 jation to sex variation.

ists N0 significant difference in mental health of Government

exx: . ; O
T hcf:‘] dary school in relation to management variation.
S(’CO J . . .
gnificant difference in mental health of teachers

.t N0 Si
erience variation.

st
here ex15w>

difference in mental health of teachers in

ation variation

due . .
There exists NO significant |
relation to educational qualific

ope and Delimitation
. was carried out based on mental health assessment scale

The study
by Anand (1992) to assess the mental health component

ise in relation to S€X, management type, teaching experience, material
atus, educational qualification variation, etc. The study was delimited
(o the eastern part of Sikkim owing to the fact that almost all advanced
and sophisticated schools are situated in and around Gangtok having
rhanized atmosphere which affect the mental health of teachers.

Methodology

The focus of the present study was to study the position of mental health

o secondary school teachers of Sikkim in relation to some demographic
and institutional variables. Therefore the conceptual framework of the
study sirpply consisted of one variable in relation to the intra variable of
:E’;,v:larrrlltztlhstgtusz teac}‘ling. experi.ence and school type. [tisa normative
healtg ofeseco (ci)f investigation which was employed to study the mental
rrent st ondary school teachers .amd was an ex-post facto type as the
status of phenomena what existed at that moment was considered.

Tools used
Men¢
Whic}e]n,:?; izilth S_cal(? (Anapd, 1992),a60item five po
Concepy ¢ flh'fee-s Six dlmen51(?n of mental health viz; () self concept; (il)
f others, ) ; (i) percgptlon of self amongst others; (iv) perception
U6 1o 0 PSYSODal adjustment; and (vi) record of achievement were
gorize teachers as mentally healthy and mentally unhealthy.

D
éfa Collection

) u Y

;‘)uectionqofesd of data collection and analysis
Yctiveg stat adta’ scoring, interpretation of

ed and hypothesis formulated.

int likertinstrument

included techniques for
scores in relation to the
Questionnaire technique

-



e

Teacher Hdufa[i(m i

12 : ' data. Scorin B
. —dopted for collection of d.atd.' > dingfxwas-done Anyg,
was a {on of scores both descriptive and inferential StaUSticha”Y )
interpretatl have been used to determine the )

1 i aV(z '
anti 1st1cs —
.d Descriptive stat . : e 1 espn,
used. 11)101 eallll)1 <(atus where as inferential statistics have heg,,  P?
menta

Popg
‘ 1 Useq t,(:)eftl"‘
out intra variables effects. ing
Analysis and Interpretation of Qata
The study showed significant differencer? in mental heajtp, of
i le;:tion to no significant difference in mentg] he:ch@r_
inr

sex factors; ] . " b th
(cachers in relation 0 maqtal status,.ncl) signi _C"‘P‘ ‘lfferencg in memfﬁ
health of teachers in 1'elatlop to ma.rlta sta:ius, Sl'gnlﬁcam djfferen%',”‘
mental health of teachers in relation to e ucatlo.nal qu?‘hﬁC&ﬁoH. i
significant difference in mental health of teachers in relation ¢ 4,

y Ny

. . . . . g nera;

and professional qualification; significant difference in mentj) hed
relation to school managem

),

ent as can be seen from the table below:

Sub-sample Analysis
“pardeulars | Number [Mean D SED & *Significance
“‘ | value |
‘ i
| | |
' Gender Female 51 823|206 " 3.97 l{ 41 | P<0l
i Male |49 678 229 | (
1 \ |
[Marital | Married 55 73.36 | 14.412.83 [0.08 NS
Status - J "
Unmarried 45 73.61 13.67 ‘ | ‘
| | |
[ Experience | Experienced 65 70.75 | 11.77 JF 241|034 |NS
J‘ |
| |
Inexperienced 35 69.92 | 11.26 | |
| |
| | —
Post graduates ’46 7716 | 9.71 | !
| | | ~
Graduates 54 7135 | 1434|242 [240  P<03
| | |
| | L |
Qualification | General 55 72.72 ’ 13.19
‘ | qualification ‘ * ‘
, ‘ J 1266 053 (NS
? Professional |45 | 74.13 l 1240 |
‘ qualification ’ :
| |
L | :
Government ‘ 79.7 { 13.63 |
schools teachers | i
150 | |
‘ ‘ ’ \
| School lype 1 Private Schools ’ ‘67 9 I 1515 288 1409 p<.0!
| teachers } | |
| 50 ‘
|

The analysis of th .Y
e data . e . oire I€
the following: to the responses of the questionnalf

?;i':fz)cfilutl}tldiffc'renc.e in the mental health of teachers owing to £e19" t: an
¢ objectives of the study was to find out if there "
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Set (ﬂh[l:

el ' differences in the mental health of teachers due to gender
g’ "“‘7[{,](, analysis revealed that there were significant differences

factOTS \tion as the female teachers having higher mean value

ered to be having better mental health compared to
a8 le counterparts. Accordingly, the null hypothesis that “There

(hetl ]m:,(.;igniﬁ““"‘ difference in the mental health of teachers in
jes n¢

ex variation’ is rejected.

i ) §CN vark
',y“'" on (,(“]Sid

0 _ _ _
elatll ficant difference in mental health of teachers in relation to marital
o significa

NGO clﬂ"

' i the case of marital status, the null hypothesis .rhat thﬁo
o nificant difference in mental health of teachers in relation
\ atus is accepted. As the difference in the mean score
at the married and unmarried teachers are

exists

(0 marital st

loss it shows th
- ar in their mental health status.

e difference in mental health of teachers in relation to educational
Sig"i.ﬁmn" l In the case of qualification wise, the null hypothesis that
Q“"l'ﬁci?:(:' no significant difference in mental health of teachers in
rclafiocn {o‘ cducétional qualification variation is not accepted. The

Jl shows that the post graduates teachers have better mental
pesuil SHONE
health than the graduate teachers.

. o significant difference in mental health of teachers in relation to general

and professional qualification: In the case of general.and prgfegsional
qualification wise, the null hypothesis that ‘there exists no significant
gifference in mental health of teachers in relation to general and
professional qualification’ is accepted. The result shows that the
reachers with professional qualification have better mental health
than the teachers with general qualification in respect of their mean
scores but it was no significant.

js verd

ther

« Significant difference in mental health in relation to school management: In
case of school type, the null hypothesis that ‘there exists no significant
difference in mental health in relation to school management type
1s rejected. The result shows that government school teachers have
better mental health as compared to private school teachers.

{\o significant role of teaching experience in mental health: The hypothesis

teaching experience does not play any role in shaping the mental

.}l‘ff?hlh of t.eachers’ as the factor was not significant considering the

re“a] ue of 0.34 which is less than the table value of 2.63 as per the
*ults of the study. Therefore the hypothesis is accepted.

Reg : .

W?‘}l]ts and Discussion of Study
it : )

1eachersail VIEW to ascertain the mental health of secondary school

Uempye n the context of teachers of Sikkim, the present study was

d gove and carried out in schools of Gangtok covering both private

n e .
Ment run schools. The study showed significant differences

&



. Teache, I:;qum.,,, i
in

in mental health of teachers in relation to sex factop, the ),
difference in mental health of teachers in relation ”;.
significant difference in mental health of teachers jp, .,
status; significant difference in mental health of teache
educational qualification; no significant difference jj, Meny,, | i

teachers in relation to general and professional (|ll:l|iﬁ(?;lli(l,”l;l l(',,'”:;ll'l
difference in mental health in relation to school m;m:lgmn:; "iénu-,(_',

seen from the table below: Nt 3,

an, Y
Aarig.

ryg ‘“

My
Conclusion and Findings
In consideration of the results of the study ag |, ighligh,

preceding paragraph, following findings have emerge. ed j, i
*  There is significant difference in mental health of teachgpg i

wise and as a whole in relation to sex variation; "Meng;,
« There is significant difference in mental health of teacherg di

wise and as a whole due to management variation; Mengjy,
* The teaching experience does not play any role in shaping th, o

health of teachers as per the results of the study; eny

*  There is significant difference in mental health of teacher
to educational qualification.

* No significant difference in mental health of teachers in
general and professional qualification

Recommendation

|
An attempt has been made to come out with some meaning
\

Sinr elatipy

relation

suggestions that can contribute towards improving the mental health
teachers:

(i) Improving teacher-teacher relations: A school’s success depends upn
the willingness and ability of its members to work together. Th
school should provide better environment for creating goodwill amors.
the teaching staff. Frequent meetings should be held to discuss &
problems and to remove misunderstanding among staff memb®

Educational tours and excursions should be arranged to deve
necessary skills,

(if) Improving teacher-principal relations: There is a tendency blzu“:
each other in most school systems. The administrator bla”]esi.[,]c
teachers for any failure in school functioning and teachers b“
the administrator for his op her authoritarian attitude a0 ‘pﬂm
treatment. There is a need (o improve this relations by disPe ‘Ie]r i
such misgivings, decide ang implement major changes o0l o1V
deliberation with the staff members, work as a true leader ¥y
?}?d etr)x courage team spirit. The teachers also at the same 7

eir

A . ncipd
est of services for winning the confidence of both 1" P

__; »”
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V)

\

(vi) SP

VS

gecondary school Teachers .
Sece

[}T (7,

h: The schools/ education board should arrange for
1s for teachers to refresh their knowledge of content
hod, provide good library facilities and teaching
ge teachers to experiment with innovative teaching
d work as a friend and guide to them.

st .
" i0 _rowt
i an
- gervict progr ’
" eaching m
» cria&.encoura
” ds and shoul

etho
M s, workshops an S , _
gemin® .-]iverqi[ies should be invited to discuss problems of education
hoard l;:;afe alternative viewpoints in seminars and workshops to
d eva vith trends and technology improvements in education.

up v

mmunity relations: A close relationship should be established
r—mteacher.s and the community. The school can adopt a local
and help improve sanitary conditions, roads, and drinking
the people. If the students, under teacher guidance,
for village improvement projects, a close rapport could be
d between the school and the local community. This will

enhance teachers’ prestige.

spiritual Exercise: According to Husain, there are certain inward
meditation exercises such as: (i) clearing the air, taking deep breaths
and relaxing, (i) focusing on the goodness in oneself, (iii) breathing in
with palms facing each other, then moving hands slowly apart slightly
ond bringing palms together without touching when breathing out, (iv)
feel that one is not alone in one’s goodness, and (v) expanding one’s
goodness within and then outwards to loved ones, to other places,
ond finally upwards. These few meditation exercises are believed to
promote spiritual (mental) health. Programs such as those discussed
above can be organized to help uplift the mental wellbeing of teachers
and make positive changes in their lives.

d conferences: Teachers from different schools /

Teache
petween |

mumt}'
water for
yolunteer
estabIjShe
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